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RESUMO

Com a inclusdo das disciplinas de Linguas Estrangeiras Modernas
(Inglés e Espanhol) no Programa Nacional do Livro Didatico (PNLD),
muito se tem discutido sobre as implicagdes do uso dos novos materiais
didaticos. Cientes que as mesmas influenciam na forma como os
estudantes interpretam o mundo, esta analise tem por objetivo investigar
a presenca de elementos culturais presentes no livro didatico Keep in
Mind (Chin e Zaorob, 2010) destinado aos alunos do 6° ano do Ensino
Fundamental, e qual cultura é mais presente no livro (considerando a
cultura da lingua materna e a da lingua alvo). Também é questionado se
este livro pode contribuir com o desenvolvimento da consciéncia
intercultural dos estudantes. Para isso, baseio-me em pesquisas
realizadas acerca da relagdo entre 0 ensino de Lingua Inglesa e Cultura
(Corbett, 2003; McKay, 2012; Ros | Solé, 2003, etc), na relacéo entre a
Dimensdo Intercultural e o Ensino de Lingua Inglesa (Byram, Gribkova
e Starkley, 2002), na abordagem de Contelido Cultural em Livros de
Inglés como Lingua Estrangeira (Cortazzi e Jin, 1999), também
incluindo discussdes acerca de estudos realizados sobre o Ensino
Intercultural de Inglés no Brasil (Sarmento, 2004; Gibein, 2012, etc),
bem como nos PCN (1998a, 1998b, 1998c). A abordagem metodoldgica
adotada é de natureza qualitativa e materializa-se como uma Analise
Tematica (Guest, et al., 2012), adotando categorias tematicas propostas
por Byram (1993 citadas em Cortazzi e Jin, 1999), cujo foco é a
identificacdo de aspectos culturais. Os resultados registraram a presenca
de alguns aspectos interculturais, expostos pelos autores que também
representaram mais aspectos da cultura dos estudantes brasileiros do que
da cultura dos falantes da lingua estrangeira. Contudo, nem todas as
categorias da andlise tiveram representagdes, enquanto que outras
categorias emergiram durante 0 processo da analise. Finalmente
observou-se que o livro didatico analisado oferece poucas possibilidades
para a promocdo de debates em sala de aula e a implementacdo de outras
atividades interculturais que possam contribuir com o desenvolvimento
da consciéncia intercultural dos estudantes.

Palavras-chave: Ensino Intercultural de Inglés. Livro didatico.



ABSTRACT

The inclusion of Modern Foreign Languages (English and Spanish) in
the Programa Nacional do Livro Didatico (PNLD) created a new issue
regarding the implications of the use of new teaching materials.
Considering that said books can potentially influence a student’s
worldview, this analysis aims at investigating not only cultural elements
present in the textbook Keep in Mind (Chin and Zaorob, 2010) designed
for 6™ grade students of Primary School, but also which culture prevails
in the textbook (considering both native language and target language).
It is also questioned whether the textbook can contribute to the
development of the student’s intercultural awareness. Having that in
mind, | based myself in studies that concern the relation between the
teaching of the English Language and Culture (Corbett, 2003; McKay,
2012; Ros | Solé, 2003, etc), the relation between the Intercultural
Dimension and English Language Teaching (Byram, Gribkova and
Starkley, 2002), and the approach of Cultural Content in Textbooks of
English as a Foreign Language (Cortazzi and Jin, 1999), also including
discussions regarding studies performed about the Intercultural
Teaching of English in Brazil (Sarmento, 2004; Gibein, 2012, etc), as
well as in the PCN (1998a, 1998b, 1998c). The methodological
approach adopted is a qualitative Thematic Analysis (Guest, et al.,
2012), adopting thematic categories proposed by Byram (1993 as cited
in Cortazzi e Jin, 1999), which is focused in the identification of cultural
aspects. The results reported the presence of some intercultural aspects
exposed by authors that also represent more aspects of Brazilian
students’ culture as the culture of foreign language speakers.
Nevertheless, neither all the categories of analysis had representations,
while other categories emerged during the analysis process. Finally it
was observed that the textbook analyzed offers few possibilities for the
promotion of debates in classroom and the implementation of other
intercultural activities that may contribute to the development of
students’ intercultural awareness.

Keywords: Intercultural Teaching of English. Textbook.
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1 INTRODUCTION

The learning of a second/foreign language is not a process in
which the learner acquires linguistic information, but instead — and
firstly — a process in which several linguistic competences are
developed, including the Intercultural Competence (Corbett, 2003).
Considering that the teaching of a additional language and its culture
may influence the way the learner interprets the world, many studies
have been carried out in order to understand how the teaching of culture
can contribute to the learning process and the student’s education
(Byram, Gribkova & Starkley, 2002; Ros | Solé, 2003; Alptekin, 1993
and Cortazzi & Jin, 1999).

According to Byram, Gribkova and Starkley (2002), to promote
the Intercultural Competence teachers must go beyond the teaching of
grammatical contents of the foreign language and include the
development of the ability to use the language in a socially and
culturally appropriate way. ldeally, in class, the teacher should provide
the students with interactive access to the target language’s culture
(considering L1 and L2). In addition to that, in the intercultural
communication process, the learners are able to participate in their own
cross-cultural mediation through reflections about their culture of origin
and the target culture (Meyer, 1991).

According to Ros | Solé (2003), culture is a negotiable entity,
therefore it can be introduced at the outset of language learning; and the
roles of cultural identity and subjectivity are the two key concepts to be
built by society. To reach that, her study describes how these ideas can
be introduced considering three different aspects of language teaching
methodology: the need to portray heterogeneous national cultures and
other markers of cultural identity, objectivity vs. subjectivity in texts,
and the creation of fictional personal testimonies to experience the target
culture.

In some studies proposed by Alptekin (1993) it is argued that
teachers have to consider the implications of the international status of
the English language and adopt appropriate pedagogies and instructional
materials to make the learners simultaneously bilingual and intercultural
individuals, being able to act well in local and international contexts.

In order to discuss about the teaching of a second language and
its culture we also have to consider the importance of textbooks. To
explain how to deal with cultural content in textbooks, the authors
Cortazzi and Jin (1999) propose in their study three categories of
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cultural content in EFL textbooks: Textbooks based on source cultures,
Textbooks based on target culture, and Textbooks aimed at international
target cultures. Considering the presentation of cultural content and the
aim of the course's program, this study suggests that teachers can use the
textbook as a mediating tool to provide linguistic and cultural
information.

Also in Brazil, research has been carried out in order to
understand how language and culture function in the teaching of a
foreign language (Moita Lopes (1996), Gimenez (2001), Sarmento
(2004), Dias (2006), Luis (2012) and Gebein (2013).

As the first example, Moita Lopes’s (1996) study discusses the
attitudes of Brazilian students and teachers of English in relation to the
culture of the L2 and the emphasis given to the teaching of culture. His
study revealed that most of the participants adopted a colonized attitude
and also suggested that an instrumental approach for the teaching of
English may contribute to the linguistic awareness of the teachers and
students.

Other notable study that is worth mentioning here is the one
made by Gimenez (2001), which mentions a reflection about the
teaching of culture in the foreign language classroom. The author
highlights the notion of intercultural competence and differentiates its
concept and characteristics of the traditional teaching of culture.

Other views of culture, directly related to the presentation of
cultural contents is present in Sarmento’s (2004) study, performed
through the observation of English classes, where she obtained different
views of culture: “culture as behavior/customs”; “culture as
information”; “culture as language” and “culture as history” (p. 260).

An analysis proposed by Dias (2006), concerning cultural
elements in three textbooks on English as a foreign language, following
the list of cultural elements composed by Byram (1993) and edited by
Moura (2005), pointed out that both local and foreign cultural elements
were identified in the textbooks, and in general, they were appropriated
to enrich the debate about culture in classroom.

Also, Luis (2012) investigated about English undergraduate
student’s perceptions about culture in foreign language classrooms. The
analysis revealed that they represented culture as valued knowledge or
as sociocultural practices. The investigation points out two pedagogical
implications: the construction of the meanings of culture and the
importance of making the students aware of the social construction of
meanings.



21

Recently, Gebein (2013) performed a study about teachers’
perceptions of the implementation of the textbook “Keep in Mind”,
focusing on general and cultural aspects. The results revealed that most
teachers defined culture as practices and they identified some cultural
elements inside the textbook. The implementation of intercultural
practice during the teaching and learning of English is also
recommended.

It is noticeable that many studies have been carried out in order
to understand the relation between language and culture, teachers and
learners perceptions, as well as the functions developed by textbooks in
the teaching and learning process of foreign languages. However, few
studies have been carried out taking into consideration the
interculturality inserted in a context that involves English teaching
mediated by textbooks, written by Brazilian authors, and directed to kids
and teenagers in public primary schools in Brazil.

My research intention is, therefore, to analyze the Brazilian
textbook provided by PNLD (Programa Nacional do Livro Lidatico) to
6" grade students of public schools: “Keep in Mind”, written by
Elizabeth Young Chin and Maria Lucia Fernandes Abreu Zaorob
(Scipione), in order to investigate the presence of intercultural aspects
and activities in this textbook and if they are problematized, which view
of culture is more evident (source and target cultures) and how theses
aspects can promote students’ intercultural awareness. In order to reach
these objectives, the following research questions are proposed:

1) Considering the instructional materials as constituent part
of the learning process of a foreign language, is it possible
to notice intercultural aspects contained in the 6" grade
textbook provided by the PNLD Keep in Mind?

2) Which culture is more present (L1 or L2)?

3) Does the English textbook Keep in Mind contribute to the
student’s intercultural awareness?

Bearing in mind the importance of expanding the discussions
concerning the teaching of culture in Brazil, analyzing the textbook
Keep in Mind provided by PNLD for 6" grade students and its possible
intercultural aspects, is a way not only to contribute to the debate about
the themes presented in the English didactic materials distributed by the
government but also to bring some insights about the debate concerning
the English teaching practice in our country.

This dissertation has five chapters that are organized as the
following: In Chapter I, | introduce this study informing the reader
about some intercultural studies performed and the purpose of my
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research. In Chapter Il, | review some relevant literature that guides my
study. In Chapter IlI, 1 present the method used in this study and
describe the context of investigation - the textbook Keep in Mind used in
public schools. In Chapter IV, | present my data analysis and discussion
and finally, in Chapter V, I report a summary of this study, its findings
and the final remarks.
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2 Review of Literature

2.1 INITIAL REMARKS

The objective of this chapter is to review some of the relevant
literature on Intercultural English language teaching. Initially, | present
a brief overview of English Language Teaching and Culture and the
relation between Intercultural Dimension and English language
teaching. After that, | discuss the approach of Cultural Content in EFL
Textbooks. Focusing on the Brazilian context | finally include the
discussion of some studies performed concerning the Intercultural
teaching of English in Brazil.

22 THE RELATION BETWEEN ENGLISH LANGUAGE
TEACHING AND CULTURE

The English language is presently recognized as an international
language. Although it is not the most spoken language around the world,
because of its importance the number of non-native people who speak
English exceeds the number of native speakers. Nowadays, speaking
English is a way to obtain linguistic power (McKay, 2012) because of
its uses in business, global communication and travel. It is, therefore, a
tool to have access to other people and their behavior.

Nevertheless, “many of the bilingual speakers of English have
no desire to acquire the culture of native speakers of English because,
unlike immigrants to English-speaking countries, they will not be living
and interacting in a native-English-speaking context” (McKay, 2003,
p.1). Regarding this, the English teacher needs to show learners that the
second/foreign language learning process is a way to acquire a broader
worldview, endowed with a new understanding of linguistic, social,
political and cultural contexts.

The teaching of language and culture cannot be understood as
an act dissociated from reflection about social, historical, economic and
political factors. Such factors and the learner perception play important
roles in the learning of a foreign language and its culture. According to
Ros I Solé (2003) the “relationship between the cultural information and
the observers’ point of view becomes closer, and the ‘reader’ of the
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culture does not simply absorb information but she actively participates
in its construction” (p. 143).

During the learning process, learners deal with new cultural
norms and conventions, and learn to observe their own behavior while
trying to understand other ways to think and act. As a consequence of
this process, the mediation process between the L1 and L2 cultures
promotes interculturalism through the comparison of cultural contents
or cultural aspects which basically reflect social practices. Thus, the
presence of intercultural aspects in English teaching refers to cultural
references which represent characteristics of social groups, such as:
regional identity, families, religious beliefs, and so on; references which
may guide the learners to develop cultural awareness (Byram et al,
2002).

According to Cortazzi and Jin (1999), “developing cultural
awareness means being aware of members of other cultural group: their
behavior, their expectations, their perspectives and values. It also means
attempting to understand their reasons for their actions and beliefs” (p.
217). Corroborating this idea, the references found by means of
intercultural aspects study may reveal important identifying marks
regarding distinct cultures.

It is essential to establish the role of culture in English
Language teaching. Corbett (2003) defines culture of a group as “the
relationship between its core beliefs and values, and the pattern of
behavior, art and communication that the group produces, bearing in
mind that these beliefs and values are constantly being negotiated within
the group” (p. 20). Culture is also understood to be how the people
represent themselves, their attitudes, beliefs, personal perspectives and
actions.

One way to make the teaching of English efficient is to
determine what kind of linguistic information, cultural aspects and
methodological procedures are appropriate, based on learners’ needs and
expectations (McKay, 2003). When promoting the teaching of culture, it
is important to bear in mind that:

The emphasis is on the learner, who must be
allowed to personalize the information by
becoming active and influencing how the cultural
knowledge is understood. In order for students to
interpret new information, they not only need to
be given the necessary visual and textual data, but
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they also need to use their cultural baggage as a
counterpoint (Ros | Sole, 2003, p. 144).

Therefore, English classes must provide direct contact with
cultural aspects of both the L1 and L2 so the learner will be able to
interpret and to manage information using English to interact with
others in his/her own culture. As a consequence, interpreting linguistic
and cultural differences may make the learner aware of his/her own
personal identity® and perspective of social life.

2.2.1. The Intercultural Dimension in English Language Teaching

When people promote communication in a foreign or second
language they are not just sharing information using a code, but
essentially understanding others as belonging to a social group. Corbett
(2003) emphasizes that “language is more than the transfer of
information — it is the assertion, negotiation, construction and
maintenance of individual and group identities — that has led to the
development of an intercultural approach to language education” (p. 20).

An intercultural dimension of teaching a language assumes
the implementation of features and strategies centered in ‘intercultural
communicative competence’ (Byram, Gribkova & Starkley, 2002) while
its main focus is to encourage learners to deal with multiple identities
and avoid cultural stereotyping®.

It is important to stress that the inclusion of cultural aspects of
the target culture in the teaching of English does not mean that an
intercultural approach will be established automatically. Foreign
language teaching based on cultural dimensions may enrich the
linguistic and cultural views of students and teacher alike; however, it
cannot be compared with an intercultural dimension of teaching.

Meyer (1991) defines intercultural competence as “the ability
of a person to behave adequately in a flexible manner when confronted
with actions, attitudes and expectations of representatives of foreign

! Norton (1997) defines the term identity as “how people understand their relationship to the
world, how that relationship is constructed across time and space, and how people understand
their possibilities for the future” (p. 410).

® Byram, Gribkova and Starkley (2002) consider that “stereotypes reduce the individual from a
complex human being to someone who is seen as representative of a country or ‘culture’ ”.

(p.9).
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cultures” (p.138). And according to Byram, Gribkova and Starkley
(2002), intercultural competence is the ability “to ensure a shared
understanding by people of different social identities, and their ability to
interact with people as complex human beings with multiple identities
as well as their own individuality” (p.10). The authors further explain
that intercultural dimension in language teaching is concerned with:
helping learners to understand how intercultural interaction takes place;
how social identities are part of the interaction process; how perception
of others and also other’s perceptions of them influence communication;
how they can find out for themselves more about the people with whom
they are communicating.

According to the authors, it is important to achieve an
understanding that the target culture is made up of multiple subcultures
and is in constant flux. It cannot be presented as part of an embedded
view of linguistic patriotism in which the culture is pure, homogeneous
and static (Ros | Solé, 2003). Not only do learners reflect upon cultural
information, they also discuss, compare and negotiate the role of
interculturality, in a process through which they can achieve a “third
place” (Kramsch, 1993). Kramsch interprets this place as an opportunity
in which learners offset their own culture, understand the L2 culture and
place themselves in a “third place” where it is possible to systematize
elements of both cultures, and to establish through observation and
reflection the existing cultural differences.

Therefore, the relation between English teaching as a
second/foreign language and the teaching of culture must not only be
represented in the English classes through the exposition of artistic
manifestations (such as music, literature, films, paintings, plays and so
on). Primordially, it must be thought as a way of enabling the learner to
observe himself as being endowed with an identity under construction.

Byram et al. (2002) point out that the role of the language
teacher is to help students ask questions and interpret adequate answers
to these questions, thus developing skills, attitudes and awareness of
values, as well as developing knowledge of a particular culture or
country.

In order to promote an intercultural dimension in the
classroom, the authors argue that the teacher needs; a) to provide
learners with intercultural competence as well as linguistic competence
(learners need not only knowledge and skills in the grammatical
structure of a language but also the ability to use the language in socially
and culturally appropriate ways); b) to prepare them for interaction with
people from other cultures and enable them to understand and accept
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people from other cultures as individuals with other distinctive
perspectives, values and behaviors; c) to develop learners as
intercultural speakers or mediators who are able to engage with complex
and multiple identities and to avoid the stereotyping which accompanies
perceiving someone through a single identity; d) to help them to
perceive interaction between their own and other cultures as an
enriching experience and help them acquire interest in and curiosity
about 'otherness', and; e) to develop learners with the awareness of
themselves and their own cultures seen from other people's perspectives
(Byramet al. , 2002, p. 9-11).

Thus, the teacher must be aware of what culture represents to
the students and how his/her teaching practice can contribute value and,
at the same time, affirm the student’s identity and explain his/her own
social behavior. As explained by Sarmento (2004):

A cultura da comunidade do aluno deve ser o
ponto de referéncia, e a descricdo dos valores
locais deve ser o nucleo do projeto educativo.
Conscientizar o aluno a respeito das suas proprias
caracteristicas culturais de forma critica e
questionadora torna-se, entdo, umas das principais
responsabilidades do educador/professor de LE. A
partir dai, podemos passar a explorar o mundo,
tendo alunos mais conscientes e questionadores a
respeito dos diversos aspectos inerentes a
comunicagdo humana” (p. 264).

English classes must provide the opportunity for the students
to develop their intercultural communicative competence, considering
several contexts of social interaction by the means of procedures
previously planned which focus on conveying cultural information.

The intercultural approach reveals a curriculum which; a)
explores cultural topics in order to promote students’ interest and
motivation (e.g. presenting how personal and group identities and values

%<The culture of the student’s community must be the reference point, and the description of
the local values should be the educational project core. Make the student aware about his/her
own cultural characteristics in a critical and questioning way becomes, then, one of the main
responsibilities of the EL educator/teacher. From there, we can move on to explore the world,
with students more aware and inquisitive regards various aspects related to human
communication” (p. 264) [my translation].
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are constructed); b) considers the acculturation® process; c) takes into
account the student’s cultural awareness-raising as an education value;
and d) casts a reflexive view concerning its own workings (Corbett,
2003). Thus, as Atay et al. (2009) state:

Educating students to use a second/foreign
language means to accustom them to being
intercultural sensitive, by supporting them to build
the ability to act as a cultural mediator, to see the
world through the other’s eyes, and to consciously
use culture learning skills (p. 124).

To better understand the structure of intercultural competence,
including how intercultural aspects and social identities relate, examine
the figure provided below which explains the elements that compose the
Intercultural Competence:

4 )

Attitudes Knowledge

Intercultural
Competence

Values Skills

\-
Figure 1 — Elements of Intercultural Dimension
Source: My creation (2014).

The list of elements which compose Intercultural Competence
was proposed by Byramet al. (2002) who suggests that three of these
elements (attitudes, knowledge, skills) are complemented by the values
that belong to the social identity of members of a social community and
are constantly transformed along time by social circumstances.

The authors point out that intercultural attitudes (savoir étre),
refers to people’s curiosity and openness to other perspectives. No

* The term acculturation is explained by Corbett (2003, p.30) as “the ability to function in
another culture while maintaining one’s own identity”.
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value, belief or behavior is perfect and correct, because it depends on a
specific social perspective.

Intercultural knowledge (saviors) is related to learning about
the interaction among groups and how their identities function. It has
two major components: knowledge of social processes (perception of
products and practices) and knowledge concerning how social groups
perceive each other.

Intercultural skills are concerned with the management of
ideas and clarification of misunderstandings in communication between
different cultures. These skills are divided into two categories: skills of
interpreting and relating (savoir comprehension) and skills of discovery
and interaction (savoir apprendre/faire). The authors also stress that the
skills of interpreting and relating (savoir comprehension) are defined as
the “ability to interpret a document or event from another culture, to
explain it and relate it to documents or events from one’s own” (p. 13).
And the skills of discovery and interaction (savoir apprendre/faire) are
described as the “ability to acquire new knowledge of a culture and
cultural practices and the ability to operate knowledge, attitudes and
skills under the constraints of real-time communication and interaction”

(p.13).

In addition to the attitudes, knowledge and skills required to
develop intercultural competence, it is also necessary to become aware
of people’s own values (human dignity and human rights) and of the
others’ values, to promote democracy, the basis of social interaction.
Thus, it is important to consider critical cultural awareness (saviors’
engager), considered the “ability to evaluate, critically and on the basis
of explicit criteria, perspectives, practices and products in one’s own
and other cultures and countries” (Byram et al. 2002, p. 13).

These elements, which compose the intercultural competence,
are not rapidly acquired. To develop them it is necessary that learners
and teachers expand their socio-interactional relations and discursive
domain in order to compare, to respect, and consequently, to analyze
their interactions with other people and their respective cultures. Thus,
to support this intercultural learning process, they need additional
knowledge, attitudes, competences and skills, so that they can be active
interpreters of cultural information.

2.3 CULTURAL CONTENT APPROACH IN EFL TEXTBOOKS
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With the objective of improving the language learning process,
several studies have been carried out regarding the analysis of cultural
content in textbooks (Byram et al., 2002; Cortazzi & Jin, 1999, and so
on). Authors present categories to analyze cultural content as a way to
promote theoretical subsidies to EFL/ESL teachers:

Cortazzi and Jin’s (1999) study propose three categories of
cultural content in EFL textbooks:

Textbooks based on source cultures — There are textbooks that
bring elements belonging to the students own culture and are designed
to be used in a local context. In regard to this, Cortazzi and Jin (1999)
argue that:

Since the materials mirror mainly their own
culture, students have little opportunity to engage
in intercultural negotiation with the text
portraying another culture, and so they are unable
to engage in a dialogue with the text to identify
and confirm their own cultural identity, or to
ascertain its similarities and differences with that
of another cultural group (p. 207).

Such materials increase the students’ awareness of their specific
culture making the learner’s engagement in intercultural negotiation
problematic.

The authors also suggest that intercultural gaps can be remedied
by means of the teacher’s interaction. The teacher can indicate “which
aspects of the source culture would be interesting and problematic for
target language speakers” (p. 207) taking advantage of the language use
in context.

Textbooks based on target culture — Cultural content
presented in this kind of material reveals the exposition and enables
discussion of information concerned with the L2’s cultural aspects. As
Cortazzi and Jin (1999) say, “recent EFL textbooks include material
designed to promote awareness of race, gender and environmental
issues” (p. 208). In class, these themes can be used in order to approach
several aspects connected to “behavior, attitudes, and the social
knowledge that people use to interpret experience” (p. 197).

Considering the themes suggested it is relevant to say that
textbooks based on target culture allow students and teacher’s
interaction in order to make them conscious of transversal ethical
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themes, cultural plurality and environment also proposed by PCN,
including questions which enable learners’ social participation and the
development of their linguistic and cultural competence to position
themselves in society.

Textbooks aimed at international target cultures — These
textbooks are designed for learners who do not speak English as an
official or secondary language, but use English to promote
communication in a foreign language (for example, Brazilian students
learning Spanish in English). The presentation of cultural content in
worldwide situations, such as the presentation of British history,
Brazilian tourism, Japanese geography, etc, guides learners to recognize
the usage of English as an international language.

The authors also suggest that the cultural content in English
textbooks offers interesting cultural mirrors and that the development of
the intercultural skills depends on the interaction between students and
teachers mediated by the way in which the textbooks are used. The
study of existing cultural content will depend on which procedures the
teacher will adopt to use the textbook as a tool to promote culture
learning in the EFL classroom.

According to Byram et al. (2002) English textbooks can present
themselves in a way in which the learners can perceive the material
either as authoritative and definitive or in an intercultural and critical
perspective. Thus, aiming at developing intercultural skills, the teacher
may deal with intercultural aspects presenting themes and contents in
the textbooks, thereafter encouraging students to ask further questions
and propose comparisons. The authors state that “the key principle is to
get learners to compare the theme in a familiar situation with examples
from an unfamiliar context” (p. 21). Working with themes can,
therefore, lead learners to development in an intercultural perspective.

These authors also affirm that it is possible that textbooks may
reinforce or modify social prejudices and stereotypes. Frequently, one
can observe in grammatical exercises male and female subjects
connected to gender-stereotypical activities or actions, for example:
Maria likes shopping / Pedro likes playing football. As well as the
presentation of stereotypes and generalizations belonging to groups: The
Brazilian likes ... / American people are... / Older people never ... and
SO on.

The textbook’s vocabulary can be explored to help learners face
and talk about interculturality. According to Byram et al. (2002):
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One important contribution to an intercultural
perspective is the inclusion of vocabulary that
helps learners talk about cultural diversity. This
can include terms such as: human rights; equality;
dignity; gender; bias; prejudice; stereotype;
racism; ethnic minority; and the names of ethnic
groups, including white groups (p. 22).

Concerning the approach of culture presented in textbooks the
authors feel that to promote an intercultural dimension students must be
stimulated to use critical analysis of the materials’ content. To better
understand how the cultural contents are approached in a cultural
dimension, observe the following figure:

Critical anaysis of
materials
Use of autherntic
materials
1 |
Understanding Discussion Writing

Figure 2 — Representation of the Approach of Intercultural Dimension in
Textbooks
Source: My creation (2014).

Considering the intercultural dimension, textbooks need to
contain authentic texts. They must include information through verbal
and non-verbal languages. In other words, it is expected that “audio
recordings, written documents and visuals such as maps, photographs,
diagram and cartoons” (p. 23) are accessible in several textual genres.

It is important that authentic materials be presented in context
and learners can access information about the text, such as its context
(inclusion of information about the date that the text was produced; the
type of publication; the place where it was produced; the intended
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readership or audience; significant external events that influenced its
production or may have been in the minds of readers/listeners; likely
political, religious or cultural viewpoint), and its intention (to persuade,
to argue, to entertain, to sell something).

The activities must also encourage the teacher and students to
problematize cultural content in classroom, making them understand,
discuss and write about the statements while using the target language.
Mediated by textbook analysis, learners can interpret people’s
discourses, actions and the cultural bases implicit on texts and images.
The textbook serves as a tool to guide the learners to be conscious about
implicit values, attitudes and meanings.

24 TEACHING OF ENGLISH AND CULTURE: BRAZILIAN
CONTEXT

There are many studies developed in different learning contexts
considering the Brazilian perspective about how language and culture
function in the teaching of a foreign language. | present some of the
ones which allowed me to develop my research about culture and
textbooks; Moita Lopes’study (1996) about the attitudes of teachers and
students of English in relation to the teaching of culture; Gimenez’s
study (2001) concerning the notion of intercultural competence in the
teaching of culture in the foreign language classroom; Sarmento’s study
(2004) regarding teachers’ views of culture; Dias’ study (2006) about
the presence of cultural elements in textbooks on English as a foreign
language; Luis’ study (2012) regarding students’ perceptions about
culture in foreign language classrooms; and Gebein’s study (2013)
treating about teachers’ perceptions of the implementation of the
textbook “Keep in Mind”.

In 1996, Moita Lopes conducted a study about the teaching of
culture in English classes in Brazil. He affirmed that due to the
theoretical interest by social rules of the language usage and its
implications to the communicative process there was a growing
concentration of studies in this field of investigation. The main focus of
his research was the emphasis given to the foreign culture in relation to
the attitude of teachers and students of English, in which he observed
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“An overly positive attitude and of almost worship by English language
culture” (p. 37)°.

In relation to the specialized literature in culture, the author
argued that:

The specialized literature on teaching of culture
emphasizes the notion of cultural relativity or of
the anthropological view of culture as one of the
basic points to be followed by the teacher in the
classroom in FLs so as not to pass to the students
stereotyped concepts of culture that is being
transmitted.  Furthermore, the authors are
unanimous in stating that the teaching of culture
should be done explicitly and integrated to the
teaching. Add some, yet, that it is impossible to
become bilingual without becoming bicultural
(Moita Lopes, 1996, p. 38)°.

However, the same author argued that there are several
reasons why people study English in Brazil, stressing that most of the
Brazilian students study English in order to obtain knowledge about the
structure of the language through instructional motivation rather than
showing interest about cultural aspects. He explained that such students
do not have the need to be exposed to cultural aspects because they need
English basically to read texts and to answer reading activities (usually
recommended in the classroom).

The concern with the debate about becoming “bilingual”
without becoming “bicultural” can be better understood when the author
explained that:

N&o se quer negar o papel do ensino da cultura da
lingua-meta no fortalecimento da educacgdo geral
do aluno (observa-se que o objetivo é outro) desde
que se resguarde a visdo de relativismo cultural

® “Uma atitude exageradamente positiva e de quase adorago pela cultura da lingua inglesa” (p.
37) [my translation].

6 «A literatura especializada sobre o ensino de cultura enfatiza a nogéo de relatividade cultural
ou da visdo antropoldgica de cultura como um dos pontos basicos a serem seguidos pelo
professor nas aulas de LEs de modo a ndo passar para 0s alunos conceitos estereotipados da
cultura que estd sendo transmitida. Além disso, os autores sdo unanimes em afirmar que o
ensino de cultura deve ser feito de maneira explicita e integrado do ensino. Acrescentam
alguns, ainda, que é impossivel se tornar bilingue sem se tornar bicultural” (p. 38) [my
translation].
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sob uma perspectiva que ndo fira a identidade
cultural do aluno (Moita Lopes, 1996, p. 42)’.

In his discourse, Moita Lopes showed interest in reinforcing
the importance of the student’s cultural identity. He argued that: “[...] a
preocupacdo aqui deve ser como ensinar uma LE sem fomentar
preconceitos em relagdo ao Brasil” (Moita Lopes, 1996, p. 41)8.

Through the data collected in 102 questionnaires, it was
revealed that the majority of the participants (teachers of English),
adopted a colonized attitude concerning the appreciation of the foreign
culture. The data revealed that “the teachers showed a big interest in the
teaching of culture”, “the students have a highly positive attitude in
relation to the foreign culture”, and that “there is a predominant number
of American references that illustrate the classes and the dominance of
the American English modality of the language”.

Furthermore, the research reports a considerable percentage in
relation to the preference towards communicating in English and a high
percentage marking the preference for reading in English, reflecting “the
imperialist cultural industry in the teachers education and his attitude in
relation to the culture of the foreign language”. In conclusion, an
impressionistic view of language which may raise doubts about the
treatment that Linguistics teaching has been receiving in the curriculums
of English teacher’s education.

Bearing in mind the attitudes of colonized and colonizer
represented by the teacher of English, the analysis of the data expressed
that it is necessary a reformulation of the contents of the Letras Course,
as well as a reformulation of the attention given to objectives of the
courses of English in Brazil concerning the view of teaching and culture
in teacher’s education.

The study by Gimenez (2001) discussed the notion of
intercultural competence in the teaching of culture in the foreign
language classroom which will differentiate its concept and
characteristics from the traditional teaching of culture considering the
Brazilian context.

" “Is not to deny the role of the teaching of the target language culture in strengthening of the
general education student (it is noticed that the goal is another) since that safeguard the vision
of cultural relativism from a perspective that does not hurt the cultural identity of student” (p.
42) [my translation].

“[...] the concern here should be how to teach a FL without to foster prejudices about Brazil”
(p. 41) [my translation].
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The author pointed out the importance of the official
orientations for Education in Brazil: the National Curricular Parameters
(1998b) designed for 5" through 8" grades. Two parameters provided
by the author related to teaching objectives brought in to discussion talk
about a) living a communication experience by the use of a foreign
language, referring to new ways to express and see the world, reflecting
the customs or manners of interaction and the views of one’s world,
enabling a broader understanding of the plural world and one’s role as
citizen of one’s country and of the world;® and, b) to recognize that the
learning of one or more languages enables the human to access cultural
goods built in other parts of the world (p. 66-67)™.

The importance given to the cultural values and the notion of
citizenship refers to important aspects of the critical education required
to our Brazilian students and the intercultural approach of foreign
language teaching.

In order to understand the notion of culture expressed in the
teaching of English, the author brought three different views of
approach; “traditional approach”, “culture as social practice” and
“intercultural approach”.

The traditional approach considers the student as someone who
understands the other culture, to have good use of the language, and, at
the same time, to act similarly to the other’s perspective.

According to the author, the approach of culture as social
practice:

Advances in the sense of generating
understanding of the relativity of senses imbued in
cultural practices. Culture is seen as a way
collective acting through language [...] cultural
competence is understood as the knowledge about
what a particular cultural group and understanding
of cultural values on certain ways of acting or
certain beliefs. Instead of just one looking at the
other, the learner looks at himself too, but remains
with the idea that to communicate adequately in

® «\jvenciar uma experiéncia de comunicagio humana, pelo uso de uma lingua estrangeira, no
que se refere a novas maneiras de se expressar e de ver o mundo, refletindo sobre os costumes
ou maneiras de agir e interagir e as visdes de seu proprio mundo, possibilitando maior
entendimento de um mundo plural e de seu prdprio papel como cidaddo de seu pais e do
mundo.” (p. 66-67) [my translation].

10 «Reconhecer que o aprendizado de uma ou mais linguas lhe possibilita 0 acesso a bens
culturais da humanidade construidos em outras partes do mundo” (p. 66-67) [my translation].
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the foreign language, should look the world like
foreign™.

In the third approach, Intercultural, the author espoused
Kramsh’s (1993) ideas about the teaching of foreign language stating
that it is necessary; to establish an intercultural sphere between the
native culture and the target culture; to substitute the presentation of
cultural facts and behaviors by interpersonal teaching (recognizing the
process in which the learner sees himself as foreign); to deal with the
teaching of culture as differences (considering that in each culture there
are a variety of features related to age, genre, regional origin, ethnic
background, and social class) and to encourage teachers to read beyond
the traditional literature, i.e. to read studies carried out by social
scientists, ethnographers, etc, about their own language and culture as
well as the target language and culture.

With that in mind, it was necessary to follow the four stages
proposed by Kramsh (1993) in Gimezes (2001); i) To reconstruct the
production and reception context of text inside the foreign culture (C2
and perceptions of C2); ii) to construct with the students their own
reception context (to find an equivalent phenomena in the C1 to
construct a phenomena in the C1 taking into account their cultural
background); iii) to examine the way C1 and C2 perceptions in part
determine the perceptions of a foreign culture iv) to prepare the sphere
for a dialogue that may lead to change.

These stages indicate how to deal with the teaching of culture -
bearing in mind the development of these learning objectives: learning
about culture, comparison between C1 and C2 and the meaning of
culture exploitation. In order to obtain such objectives, Gimenez (2001)
argues that the needs of teaching culture must be taken into
consideration as early as the first learning level and that adequate
pedagogical material must be adopted in classrooms. Obviously, the
question of culture must be included in the teachers’ education courses.

Sarmento (2004) carried out a study through the observation of
English as Foreign Language (EFL) classes and interviewed seven

1 «Avanga no sentido de gerar compreensio da relatividade dos sentidos imbuidos nas praticas
culturais. A cultura é vista como um modo de agir coletivo através da linguagem [...] a
competéncia cultural é entendida como o conhecimento sobre o que um determinado grupo
cultural e entendimento dos valores culturais sobre determinadas formas de agir ou sobre certas
crengas. Ao invés de um so olhar o outro, o aprendiz se olha também, mas permanece com a
ideia de que para comunicar-se adequadamente na lingua estrangeira, deve olhar o mundo
como o estrangeiro” (p. 41) [my translation].
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teachers from a private language school. She obtained data concerning
different kinds of cultural aspects — different views of culture —, which
enabled the author to elicit four categories of cultural occurrences.

The first category, “Culture as behavior/customs”, states the
view that culture is centered in the exposition of information about
habits, daily routines and behaviors of people of certain countries. The
second category, “Culture as information”, reports a view of culture in
which the focus is the exposition of information about literature, art,
music, holidays, and so on. The third category, “Culture as language”,
reports a view of culture aiming at the exposition of information
concerning language structure, its use and its particularities in
communicative context. The last category, “Culture as history”, reports
a view of culture related to information regarding the national history of
a certain people.

The author, in analyzing the classrooms’ videotapes, reports
only visible cultural aspects and that what they were being taught was
encouraging, but that there was the exposition of stereotypes in certain
aspects. Sarmento (2004) affirms that: “the teaching of the English
language without a critical mentality education may collaborate to the
mainltzenance of inequalities among countries and social groups” (p.
241)™.

Taking into account the presentation of some information about
culture, the author concluded that it was not possible to develop the
student’s Intercultural Communicative Competence during the English
classes because at many times the transmission of this cultural
information was presented without an appropriate context, or without
considering the language use in order to promote social interaction.

Dias (2006) analyzed the presence of cultural elements in
three textbooks on English as a foreign language, designed for Brazilian
students living in Brazil: Interlink 1 (Chaves, Stranks & Sili. Learning
Factory Ltds, 2005), Interlink 3 (Chaves, Lewis-Jones. Learning Factory
Ltds, 2005) and Interlink 6 (Stranks, Lewis-Jones &Sili. Learning
Factory Ltds, 2002).

His methodological approach adopted the list of cultural
elements composed by Byram (1993) and edited by Moura (2005) to
analyze the data quantitatively (grouping the instances of activities
which contained cultural aspects) and qualitatively (commenting each

12 «g ensino de inglés sem a formagéo de uma mentalidade critica pode colaborar para a
manutengdo das desigualdades entre paises e entre grupos sociais” (p. 214) [my translation].
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instance, suggesting alterations, including or excluding some cultural
element presented) (p.15).

According to the author, the main aim of the investigation was
to reflect upon the most relevant cultural aspects grounded in current
discussion on culture in EFL textbooks. However, he emphasized that:

[...] Somente a presenca de elementos culturais em
livros didaticos ndo garante que a cultura da
lingua estudada serd transmitida de modo
satisfatorio. Existe uma complexa rede de
varidveis que podem definir a forma como a
informag&o sera internalizada pelos alunos. Além
de tudo, ndo basta que o material didatico
escolhido apresente informacgBes relevantes e
pertinentes sobre a cultura. Especialmente tendo
em vista o contexto globalizado em que vivemos
atualmente, os materiais didaticos devem se
preocupar em apresentar a informagdo por meio
de uma abordagem em que as culturas ndo sao
vistas como distintas mas como coexistentes e por
vezes complementares (p.43)".

According to the author, both local and foreign cultural
elements were identified in the three textbooks analysed. The items of
cultural aspects proposed in Byram’s list were defined in Dias’ research
as “filters”. Concerning the analysis, He declared that:

[...] os livros apresentam muitas atividades que
ensejam debates e discussdes relevantes sobre a
cultura. Praticamente quase todos os filtros
aplicados nos livros registram atividades a eles
relacionadas. Entretanto percebemos que alguns
filtros ndo encontraram atividades que fizessem
referéncias a outros temas: minorias étnicas,
crencas religiosas, justica, ordem, e transito.
Outros temas que apresentaram baixa incidéncia

13 «[...] Only the presence of cultural elements in textbooks does not guarantee that the culture

of the target language will be satisfactorily transmitted. There is a complex net of variables that
can define how the information will be internalized by students. After all, that is not enough
that the textbooks chosen to present relevant and pertinent information about the culture.
Especially bearing in view the globalized context in which we live nowadays, the textbooks
should worry about presenting information by mean an approach in which the cultures are not
seen as separate but as coexisting and sometimes complementary” (p. 43) [my translation].



40

de registros foram: eventos historicos,
manifestacGes populares, clima e folclore. Dentre
os temais mais frequentes podemos destacar: as
interacbes em geral, instituigdes privadas,
localidades e expressdes artisticas (p. 43)™.

In a general way, the three textbooks analyzed were judged as
appropriate in terms of quantity and manner of presentation of its
cultural elements presented and were also considered able to enrich the
debate about culture in classroom.

Also, Luis’ (2012) study investigated students’ perceptions
about culture in foreign language classrooms. Based mainly on Byram
(1989), Hall (1997) and Kramsh (1998), the author discussed how
language and culture are related in the communication process and the
role of culture inside foreign language classrooms. The research was
carried out by English undergraduate students’ representations about
culture and culture learning in their English classes at Universidade
Federal de Santa Catarina (UFSC).

The participants answered an open-ended questionnaire, private
semi-structured interviews and email correspondences. Through the
thematic analysis method of investigation, the data were gathered and it
demonstrated that students represented culture in four ways:

e Cultural products and achievements — Related to the “study of
countries, as is done in History and the great accomplishments
of the target community”. This view of culture expresses
information about: “Art(s), Music, History, Cinema, Literature,
Theater, dances, books, Culinary, expression, parties, games,
leisure, Clothing, folklore, Poetry, soap opera, among others”

(p. 60).

e Behavior and customs — This view of culture is related to
students’ semantic choices that characterized ‘a way of life’
(Stern, 1992) of a community: “customs, tradition, religion,

14 «...] the books present many activities that lead relevant debates and discussions on culture.
Nearly all the filters applied in the books record activities related to them. However we realize
that some filters did not find activities that make references to other themes: ethnic minorities,
religious beliefs, justice, order, and traffic. Other themes that presented low incidence of
records were: historical events, popular manifestations, climate and folklore. Among the most
frequent themes we can highlight: interactions in general, private institutions, localities and
artistic expressions” (p. 43) [my translation].
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habits, behavior, way of living, peoples, places, food, lifestyle,
countries, groups, generation, family, community, origins,
accents, heritage, among others” (p. 60).

¢ Knowledge — Relates to two perspectives on culture. The first
view includes words about “general knowledge, wisdom,
learning, and means of learning”. The other view associates
knowledge to the formal instruction and includes words as
“erudite knowledge, Education, reading, instruction, research,
University, teaching, Science, good manners, informed,
evolution, improvement, etc.” According to the author, this
second view of culture as knowledge “can be a perverse one in
that is allows only some people to belong to the “prestigious”
culture, while excluding others” (p. 61).

e Sociocultural practices that identify individuals — Relates to a
view that involves culture and language, as well as a critical
view of relations involving politics and power. The students
used words such as: language, identity, power, diversity,
differences, ideas, society, values, ways of seeing, ideology,
belief, power, complex, politics, tolerance, subjectivity,
experience, interaction, globalization, detachment, construction,
influences, thought, respect, prejudice, reflection, attitude,
between many others.

According to Luis (2012), the students’ perceptions about the
relation between language and culture revealed that culture learning is
associated to learning contents about the target language countries,
while others viewed it as learning how to use language in different
situations.

The investigation revealed two pedagogical implications: the
first regards the construction of the meanings of culture that allow
students to see culture in its fluid and changeable nature, and the second
regards the importance of making the students aware of the social
construction of meanings, in order to identify the relation between
language and culture.

Most recently, Gibein (2013) developed her research about
teachers’ perceptions of the implementation of the textbook “Keep in
Mind”, focusing on general and cultural aspects. The 24 participants,
English teachers from Blumenau, participated in interviews and
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answered questionnaires in order to reveal different aspects concerning
the teaching of English and culture.

The author investigated what English teachers think about the
cultural aspects in the textbook Keep in Mind, as well as the conception
of culture that each teacher has about it. To do this, she took into
consideration the educational guidelines proposed by PNLD (the
document which regulates textbook approval) and the PCN (the official
document which guides the teaching of languages in Brazil), in order to
identify the cultural aspects involved and connected in both. In addition,
it was suggested the adoption of the intercultural practice during the
English teaching/learning process.

She argued that it is possible to achieve an intercultural
approach inside the classroom considering that:

[...] the possibility of an effective learning is
based in an intercultural relation of not only the
language and culture, but with what the student
know about the world that he/she does not see, so
it is the English teacher who provide this
knowledge always taking into consideration
his/her own life reality (Gibein, p. 50).

The data obtained in the analysis also revealed that most part
of the English teachers defined culture as practices, and forty per cent of
the interviewed demonstrated that they teach interculturally. In relation
to their initial perceptions (based on their experience in 2011) about the
use of textbooks in English classes for the first time, it was noticed that:

[...] learning does not depend exclusively from
the textbook collection; they need to complement
their classes with other materials due to the fact
that these teachers had worked without this tool
from a long time. They also emphasized that it is
possible working without them and that textbooks
are not a synonym of learning — they are just
another tool (Gibein, p. 85).

The final research question was about the use of the textbook
Keep in Mind, and revealed the teachers’ awareness of the cultural
aspects of the book. Only 10 participants explained the presence of
cultural aspects inside the collection. They emphasized that “... there
are curiosities, hints, general information (overt culture), but there is a
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lot to be improved, or these aspects are not related or explored
interculturally”. To conclude, the author suggested the implementation
of the intercultural practice during the teaching and learning of English.

2.5 PCN PERSPECTIVE CONCERNING THE TEACHING OF
FOREIGN LANGUAGE (ENGLISH) AND CULTURE

The PCN (National Curricular Parameters) are the standards of
educational quality launched by the Brazilian Federal Government in
1998. These guidelines refer to the structure and organization of
curricula in all the country; they are mandatory for public schools and
optional for private institutions. This means that the main objective is to
establish the foundations to guide formal education and the relation
between school and society.

The school subjects (Portuguese, Mathematics, Natural Science,
History, Geography, Arts, Physical Education and Foreign Language)
from the 5 through the gt grades compose the guidelines, as well as
recommendations about other issues of transversal themes (ethic,
environment, heath, cultural plurality and sexual orientation) guide the
teaching practice according to each subject, school organization, and
applications of contents in accordance of the local reality, taking into
account the several regional and cultural differences around the country.

The Introductory volume of PCN (Brasil, 1998a) points out the
importance of valuing both local cultures and the global heritage. As can
be observed in its content, the school role is to enable the teaching of
social and cultural contents in a critical and constructive manner. The
teaching objectives need to involve social aspects related to historical
moments, leading the students to development and understanding of
contents and to reflection about their rights and duties (p.44). It is
argued that:

E fundamental que a escola assuma a valorizagdo
da cultura de seu préprio grupo e, a0 mesmo
tempo, busque ultrapassar seus limites,
propiciando as criancas e aos jovens pertencentes
aos diferentes grupos sociais 0 acesso ao saber,
tanto no que diz respeito aos conhecimentos
socialmente relevantes da cultura brasileira no
ambito nacional e regional como no que faz parte
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do patrimonio universal da humanidade (Brasil,
1998a, p. 44)".

The statements about the role of the Foreign Language reveal
that the students’ learning must be guided by discursive engagement in
the social world and the cultural knowledge must be a part of the
students’ education process. It is also commented that the transversal
themes can support foreign language learning, once they provide the
understanding of human experiences. Linguistic pluralism must be
worked by means of aspects that reveal “a historia dos alunos, a
comunidade e a cultura local como critérios para guiar a inclusdo de
uma lingua estrangeira no curriculo’®” (Brasil, 1998a, p. 63).

While reading this document, it is possible to observe that there
is a concern with the development of construction of the students’
identities, which are negotiated and socio-cultural, locally and globally
constructed. Questions such as: “Who am 1?”; “Who recognizes me?”;
“From whom do I differ?” presented in the text reflect that the
individuals’ identities are built in a learning process, which implies
maturation of capacity to integrate the past, present and future and to
deal with the integration of auto image (p.108). Still in Brasil (1998a) it
is clear that:

A escola ndo pode perder de vista que
particularmente os adolescentes e jovens dos
setores populares vém sendo socializados no
interior de uma cultura da violéncia, marcada por
discriminagdo e  esteredtipos  socialmente
construidos, que tende a produzir uma identidade
inferiorizada. Essa cultura esta presente nas mais
diferentes instancias, inclusive na escola, e
impede o desenvolvimento pleno de cada um (p.
109)".

15 “It is essential that the school takes the value of culture of their own group and at the same
time, seek to overcome its limitations, giving children and young people belonging to different
social access to knowledge, both in respect of socially relevant knowledge of Brazilian culture
at the national and regional and as in part of the global heritage of humanity” (p. 44) [my
translation].

16 “The history of students, the community and local culture as criteria to guide the inclusion of
a foreign language in the curricula” (p. 63) [my translation].

7 «“The school cannot lost of view that particularly the teenagers and youth of the popular
sectors have been socialized in the inner of a culture of violence, marked by discrimination and
stereotypes socially constructed, that propitiates to produce a inferiority identity. This culture is
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The construction of individual and group identities allows some
questions concerning the perspectives about life’s choices, future
prospects and the development in social life, such as a) “Who am 1?”; b)
“Where do I go?”; ¢) “To which place do I belong?”. To answer these
questions, it is necessary that the youth acquire values and attitudes
alongside the knowledge acquired at school. It is required that the skills
acquired boost the search by means of understanding self-knowledge,
understanding local social conditions and elaborating life projects.

The Introduction to PCN book also indicates the insertion of the
youth in the cultural universe is marked by the relations between
cultural goods (language, religion, traditions, knowledge and so on) and
cultural production (music, dance, drama, graffiti, visual styles, etc)™,
and is affected by the industry, commerce and media which produce
specific products and youth icons adequate for this public.

This cultural universe treats the youth as possessors of freedom
and autonomy, enabling them to recognize themselves as universal
consumers, mainly in their time of leisure and fun. These relations
between Youth Cultural Universe and its implications proposed by PCN
(Brasil, 1998a) can be observed through the organization provided in the
following figure:

Youth Cultural Universe

Freedom and Autonomy

Leisure time and Consumptiom

Cultural Cultural
goods production

Figure 3 — Representation of the Structure of Youth Cultural Universe
Source: My creation (2014).

Thus, the perspective adopted in the Introduction to PCN
(Brasil, 1998a) book referring to the construction of a youth cultural

present in different ambits, even at school, and to block the total development of each one” (p.
44) [my translation].
'8 The concepts of “cultural goods” and “cultural production” are supported by PCN (p. 116).
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universe affirms that, in different countries around the world, this
culture is shared by youth from several social groups (p. 117).

According to Brasil (1998b), L1 and L2 affiliation can promote
interculturality in the learning process since it is possible:

- Aumentar o conhecimento sobre linguagem que o aluno

construiu sobre sua lingua materna por meio de comparacoes

com a lingua estrangeira em varios niveis;

- Possibilitar que o aluno, ao se envolver nos processos de

construir significados nessa lingua, se constitua em um ser

discursivo no uso de uma lingua estrangeira (Brasil, 1998b, p.

28-29)".

It is emphasized that the intercultural relations that permeates
the discourse are constituted in social context and marked by social
identities®, thus, the user of the language has a new perception of the
nature of the language, manifesting values, beliefs and linguistic
abilities.

2.6 SUMMARY OF THE CHAPTER

In this chapter, | presented some relevant literature on English
language teaching and culture and the relation between Intercultural
Dimension and English language teaching; the approach of Cultural
Content in EFL Textbhooks was also discussed. In addition, my intention
was to provide information concerning studies involving English
teaching, culture, the intercultural approach in Brazilian context, and the
PNLD guidelines regarding cultural aspects for EFL textbooks. The
following chapter presents the methodological procedures adopted in
this research.

% «To increase the knowledge about language that the student constructed on his mother
tongue, by means of comparisons with the foreign language in multiple levels. To enable the
student engage in the processes of construct meaning in the mother tongue, forming him as a
discursive being on the use of foreign language” (p. 28-29) [my translation].

2 The PCN point out people’s marks which define their social identity as “poor, rich, women,
men, black, white, gays, heterosexuals, old, youths, handicappers, speakers of stigmatized
varieties or not, speakers of languages of social prestige or not, etc, are inherent in determining
how people can act in speech or others can act in relation to them in various oral or written
interactions in which they participate” (p. 27).
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3 METHOD
3.1 INITIAL REMARKS

The purpose of this chapter is to explain how this study was
conducted and the method applied in the research process. To do so, |
will return to my research objectives and my research questions. Next, |
will provide some theoretical information concerning the Thematic
Analysis method used in this study. Then | will present my data
collection instrument, the textbook Keep in Mind, designed by sixth
grade students and used in public schools in Brazil. Finally, 1 will
present information concerning the data analysis procedures and | will
present a brief summary of this chapter.

3.2 THE STUDY

My research intention is to analyze the Brazilian textbook
provided by PNLD to 6" grade students of public schools: “Keep in
Mind”, written by Elizabeth Young Chin and Maria Lucia Fernandes
Abreu Zaorob (Scipione), in order to investigate the presence of
intercultural aspects and activities in this textbook and if they are (or
not) problematized, which view of culture is more evident (source and
target cultures) and how these aspects can promote the students’
intercultural awareness.

As a means to reach these objectives, | proposed the following
research questions:

1) Considering the instructional materials as constituent part
of the learning process of a foreign language, is it possible
to notice intercultural aspects contained in the 6" grade
textbook provided by the PNLD Keep in Mind?

2) Which culture is more present (the one from L1 or L2)?

3) Does the English textbook Keep in Mind contribute to the
student’s intercultural awareness?

The research method used was a qualitative method of
investigation, the Thematic Analysis, in which the data gathered from
textbooks were categorized, described and interpreted. The thematic
categories adopted were proposed from the use of criteria for textbook
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evaluation with the focus on cultural contents as proposed by Byram
(1993) and cited in Cortazzi and Jin (1999). During the analysis two
new categories emerged from the data and they will be presented in this
chapter.

3.3 THEMATIC ANALYSIS

The Thematic Analysis method has its origin in several
approaches of analysis and texts comparison. The basis of the qualitative
thematic analysis is derived from the theoretical basis of Grounded
Theory (Corbin & Strauss, 2008), Phenomenology (Guest, 2002), and
commonly accepted theories of communication.

This method cannot be reduced to a single technique of data
collection because a variety of techniques can be employed in order to
generate data. TA can vary the mechanisms used to collect data (i.e.
books, questionnaires, interviews, documents), depending on the
subject’s reaction to the objective and subjective expressions of a text.

Thematic Analysis connects semantic structures (significance)
with sociologic structures (meaning) of statements and articulates the
text’s surface with the features which determinate its characteristics
(psychosocial variables, cultural context and message production
process) (Minayo, 2000).

Guest, et al. (2012) express that “Thematic Analysis moves
beyond counting and explicating words or phrases and focuses on
identifying and describing both implicit and explicit ideas within the
data, that is, themes.” Such themes herein mentioned are from the
cultural content categories proposed by Byram (1993) including the two
new categories which emerged from the data during the analysis
process. All categories used will be explored in the next sections.

3.4 KEEP IN MIND TEXTBOOK

The English textbook collection Keep in Mind was written by
Elizabeth Young Chin and Maria Licia Fernandes Abreu Zaorob and
published by Scipione (2010). It was approved by PNLD in 2011 and is
comprised of four textbooks — each of which is developed for the
corresponding grade of primary teaching in Brazil.
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The choice to analyze the sixth grade textbook of the Keep in
Mind (2010) collection was made because that is usually the first one
used by students of public schools. Consequently, it is the textbook used
at the initial moment of the development of linguistic and intercultural
competences.

According to the Didactic Textbook Guide of PNLD 2011 of
Foreign Modern Languages (2010), this collection is organized into
themes. The textbook selected for the 6™ grade presents sixteen units and
an additional section which contains ludic activities. Diversified
exercises are offered according to the thematic units.

Elizabeth Young Chin
Maria Lucia Fernandes Abreu Zaorob

Editora Scipione

Figure 4 — Information of Didactic Textbook Guide of PNLD 2011 of Foreign
Modern Languages (2010) concerning the textbook Keep in Mind (p. 37).
Source: My creation (2014).

In order to explain the organization of the first textbook of the
collection, the Guide of PNLD 2011 of Foreign Modern Languages
(2010, p. 38) arranges the contents into units. See Table 1 below:

Keep in Mind textbook (6" grade) - Organization of contents

Themes and vocabulary  Greetings; identity; personal
relationships; family; alphabet, sports;
countries; nationalities; personal

objects; colors; ages; jobs; routine;
recycling; subjects and school objects;
classroom; clothing; parties; months of
year; days of week; ordinal numbers;
awareness of the others; cultural
diversity; ethics; health.
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Writing Comprehension  Presentation; informal letter; emoticons;
enigmatic letter; fact file; e-mail; strip;
dictionary; scrap; electronic poll and
form; labels; cartoon; graphic; map;
announcement; poster; shop window;
calendar;  birthday card; event
announcement; invitation; tale.

Writing Production Informal letter; enigmatic letter; e-mail;
hangman game; newsletter; labels;
registration form; word map; invitation;
poster; birthday card.

Oral comprehension Presentation;  greetings;  interview;
dialogue; survey; make, accept and
refuse suggestions; loan application/
listing.

Oral production Presentation; interview; radio ad;
vocabulary game; informal dialogue;
survey; make, accept and refuse
suggestions; locating object’s places.

Grammar To be; yes/no questions and “wh-”;
personal pronouns; possessives and
demonstratives; genitive; prepositions of
place and time.

Table 1 — Organization of contents into units in the textbook Keep in Mind
(2010).
Source: Guide of PNLD 2011 of Foreign Modern Languages (2010).

In Themes and vocabulary, the authors reported that they
consulted the book Waystage 90 (written by J.A. van EK & J.L.M. Trim
and published in 1999). It is important to point out that working with
themes as identity, awareness of the other and cultural diversity may
enable the implementation of intercultural activities and debates in
classroom.

In Writing Comprehension, the selection of textual genres by
the authors corresponds to textual elements belonging to the ludic
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universe. Some genres - cartoons, strip, enigmatic letter and others - are
considered funny by students.

The selection of the elements which compose the section
Writing Production are connected to the elements presented in the
section Writing Comprehension. The authors used writing activities
which represent some characteristics belonging to the universe of a
student. Textual genre such as e-mail, hangman game, and birthday
card were chosen.

The elements which correspond to the sections Oral
Comprehension and Oral Production are related to the learning of
communicative functions (e.g. greetings, accepting and refusing
suggestions). It is possible to conclude that the authors’ view of
language is based on promotion of language learning in a
communicative context.

The Grammar section is made up of basic English language
structures. The units present the use of such structures (e.g. the verb “to
be”, prepositions of place and time and so on) as complements to the
study of texts.

It is important to note that after every two units presented, the
authors provide a review. Working with a literary reading, such as a
short tale, is suggested. There is an appendix which includes extra
thematic units, a glossary, summaries of grammatical content and a
list of CD tracks.

3.5 DATA ANALYSIS PROCEDURES

Considering TA as a qualitative method of investigation, the
data arising from the textbook Keep in Mind were categorized, described
and interpreted. In this study, the thematic categories proposed by
Byram (1993 cited in Cortazzi and Jin, 1999, p. 202) - which focus on
cultural content aiming at identifying the cultural aspects presented in
the books - were adopted as the framework for data analysis.

This study is composed by two parts. In the first part 1 will
present the analysis of the first two units of the textbook, describing its
themes, characters, contexts and some specific sections which compose
each unit (Language Corner, Food for thought, Cool) and | will also
report the categories proposed by Byram (1999), used to identify
cultural aspects. In the second part, | will start to analyze the cultural
contents included in the other units of textbook Keep in Mind.
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The categories of cultural content proposed by Bryam (1993)

and adopted in this study are:

v

<L

Social identity and social groups (social class, regional identity,
ethnic minorities);

Social interaction (differing levels of formality, outsider vs.
insider);

Belief and behavior (moral, religious beliefs, daily routines);
Social and political institutions (state institutions, health care,
law and order, social security, local government);

Socialization and life cycle (families, schools, employment,
rites of passage);

National history (historical and contemporary events seen as
markers of national identity);

National geography (geography factors seen as being
significant by members);

Stereotypes and national identity (what is “typical”, symbols
and national stereotypes).

This last category of analysis proposes to join what is

characterized as “typical” - the aim is to identify elements related to
national symbols and what is culturally constructed as a stereotype.

During the analysis process, Byram’s categories were not

enough to categorize the information that emerged from data, therefore,
it was necessary to create two new categories of cultural content. These
categories are explained as follows:

v

Relations and contrasts between languages and cultures:  This
category of analysis was necessary in order to include the
elements which enable students’ intercultural and linguistic
development.

Youth culture: This category of analysis was created bearing in
mind the necessity of grouping cultural aspects which represent
elements belonging to youth culture.

After the categorization of the cultural elements and the

description of each element in the analysis, the research questions will
be answered from the interpretation of the data presented.

3.6 SUMMARY OF THE CHAPTER
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In this chapter | described the way as this study was conducted,
taking into consideration the methodological procedures used to collect
and analyze the data and the object of the analysis. Firstly, | returned to
the research objectives and the research questions. Then, | provided
some theoretical information concerning the Thematic Analysis method.
I presented the textbook Keep in Mind used in this context of
investigation and the procedures used for gathering the data. In the
following chapter, | will present the analysis and discussion of data.
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4 DATA ANALYSIS AND DISCUSSION

4.1 INITIAL REMARKS

The objective of this chapter is to present and discuss the results
of data analysis in order to answer the questions that guided this
research. In this analysis, the thematic categories proposed by Byram
(1993 as cited in Cortazzi and Jin, 1999, p. 202) and the subsequent
categories which emerged from the data, which focus is cultural content,
served to obtain and systematize the data required.

In the first part of this chapter | will present the analysis of the
two first units of the textbook, describing their themes, characteristics,
contexts and some specific sections which compose each unit. After
that, | report the categories proposed by Byram (1999) and the
categories quoted in chapter 3, which emerged from data (Relations and
Contrasts between Languages and cultures and Youth universe) used to
identify cultural aspects in the two first units. Then, | start the second
part of the analysis, in which I analyze the cultural contents included in
the other units of the textbook Keep in Mind, and I conclude this chapter
commenting the data analysis.

4.2 DATA ANALYSIS THROUGH THE PRESENTATION OF
CULTURAL ASPECTS IN KEEP IN MIND TEXTBOOK: UNITS 1
AND 2

In order to answer the research questions, the analysis of the
two first textbook units were carried out based on the categories
proposed by Byram (1999) and the categories Relations and contrasts
between languages and cultures and Youth universe, which emerged
from the data during the analysis process, used to identify the cultural
aspects.

As follows, | present the data analysis of cultural aspects of
Unit 1: Hi, I'm Pedro, and then, | present the data analysis of cultural
aspects of Unit 2: Are you Carlos Souza?

Analysis of cultural aspects of Unit 1 — Hi, I’m Pedro (p. 11-18).
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The authors structured Unit 1 in thirteen sections. The first one
is the introductory section Get in the Mood, which brings a short text
presenting the character Glen (Glen’s homepage), followed by a
dialogue Act 1, and two vocabulary sections Act 2 and Act 3. Two
grammar sections are also provided, Act 4 and Act 5 and one section for
each communicative ability: Act 6 is a listening section; Act 7 is a
speaking section; Act 8 is a reading section and Act 9 is a writing
section.

The authors also included the following sections: Food for
thought (a box which contains questions regard the unit’s theme. Its
purpose is to stimulate the debate about the issue “privacy”, treated in
the unit); the Language Corner section (a box which approaches
linguistc and sociocultural contents, brings questions regarding the use
of the treatment pronouns for teachers in English and Portuguese) and
Cool! (a box which brings a short information related to the unit theme).
Finally, the unit finishes with the section Project (a box with a
proposition of an extra class activity related to the unit content: the
creation of a homepage in English).

The learning focus of this unit is to instruct the students towards
introducing themselves and other people at school; in addition the
authors also illustrate the internet as a tool able to promote
communication, used to introduce the characters’ colleagues, teacher
and families, raising a debate concerning the exposition of personal
information and the people’s privacy through the internet.

Considering that in this textbook, most dialogues between the
characters are at school, unit 1 marks the beginning of the school year in
Brazil, a moment in which the students are meeting their new colleagues
and teachers. The school reported appears to be a typical public school
where the textbook characters are illustrated predominantly as people
belonging to the same social class, and students, representing a
homogeneous community. The Kids presented in the textbook in general
belong to the same age group and they have different physical features
(see figure below): there are white, black, blond, brunette, tall, short,
and also a Japanese descendent student (a girl called Keyra). The
authors do not try to promote awareness of issues such as race, genre or
social groups.

It is possible to argue that distinctions between social groups or
social classes are not present. The groups represented include: family,
friends, classmates, teachers, show interpersonal relationships of similar
groups of people. The representation of the characters correspond to a
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homogeneous image of community without the presence of stereotypes
or conflicts of social classes in the activities and text proposed.

e A A A oa .

Hi, I’'m Pedro.

* THIS IS MEAND MY
FAVORITE HGHER,

RS.BUTLER.

& T "ob‘“‘

Fama freshman at Centeal High.

Thiss my i at Christmas,
Ihave bwo brothiers - Gabriland. |
Gus - anda sister - Glenda. My
om and dad are Caroland Bob.

€ Look at the pictures and the 0
words. What do :
these words mean? @ Quandoafoto de uma pessoa
aparece na internet, ela esta
5 B exposta para todo muqdqver, Mas
© Who would you include in your SCrd/qUe essa pessoa quer apareces
homepage? mainternell
[ vour family. @ Voce sablaque, para cofocar a foto
Bl : dealguém naintemet, mesmo gue |
ECassmaes: : seja em sua propria pagina na el
O Your teachers. vocé precisa ter a autorizacio dessa |
O Your friends. Besaat oo
i Respect otfier people’s privacy! 3
e TR )

Figure 5 — Textbook Keep in Mind (p. 11)
Source: Chin, E. & Zaorob, M. (2010).

The box section “Food for thought” brings some themes to be
thought about and discussed related to moral issues. Considering the
section questions, the teacher may link the content unit of the textbook
and the student’s lifestyle and go deeper in the debates involving aspects
regarding behavior and making the students draw attention to such
questions.
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In the “Language Corner” section, some linguistic aspects are
brought to discussion, such as: linguistic comparisons (the usage of
communicative function of suggestions and invitations in English and
Portuguese), phonetics (the correct pronunciation of words in English),
grammatical rules (identification of genitive case and possessive form),
and so on. In unit 1, the use of formal and informal language is reported,
drawing student‘s attention to the use of titles in introducing adult
people.

@ Focus on vocabulary
er— e
(1@ Look, listen and repeat. Y
= Ms. + sobrenome
@ = Mr.+ sobrenome
i
\ Ms.Mendes s E—— a
| myteacher, o corner @ ¥
= 1. Observe 0s didlogos em Act-1e as
g sentengas em Act-2. Como os alunos
Pedrois my S x
student. \
. 3.« efere a seus professores
=
"\,"; 7 Elisa s my
= s Classmate, cox ot
i
Carlos 15 my =
friend
Bse ’
e s s O
A This is
€ Complete the sentences
hes T
o Griia) professoma)
‘ =) teacher
m
my lassmate This is B
. is
® © Talk to a classmate about the people
| =~ irienc sl X in your pictures.
‘ =

Figure 6 — Textbook Keep in Mind (p. 13)
Source: Chin, E. & Zaorob, M. (2010).
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Both sections can help learners realize that it is necessary to
understand that the languages have their particularities and the
promotion of communication is dependent on a learning context. It is
important to argue that the information reported may help students to
obtain linguistic and cultural knowledge and a broader perception of the
language’s usage, as it is possible to perform a mediation between the
teacher, the student and the textbook.

In the previous paragraphs, | presented part of the analysis of
Unit 1, describing its themes, characters, contexts and some specific
sections which compose this unit. As follows, | report the categories
proposed by Byram (1999): Social identity and social groups (social
class, regional identity, ethnic minorities); Social interaction (differing
levels of formality, outsider vs. insider); Belief and behavior (moral,
religious beliefs, daily routines); Social and political institutions (state
institutions, health care, law and order, social security, local
government); Socialization and life cycle (families, schools,
employment, rites of passage); National history (historical and
contemporary events seen as markers of national identity); National
geography (geography factors seen as being significant by members);
Stereotypes and national identity (what is “typical”, symbols and
national stereotypes), and the categories which emerged from data
(Relations and Contrasts between Languages and cultures and Youth
universe) to identify the cultural aspects present in Unit 1:

Social interaction — unit 1 presents several instances which
reveal the presence of this category in the sections of the book. The
exercise “Act 1”7 (p. 12) presents some characters introducing
themselves through the use of verbal and non verbal language,
indicating to the students that it is necessary to consider that different
levels of formality are used to promote communication. Additionally,
the “Language Corner” section draws the reader’s attention to the use of
titles also in the context of introduction. In “Act 7” (p. 16), the authors
use the image of youths’ idols to motivate the students to talk in English
in classroom, as the communication issue is a topic of this unit, the
authors also brought the idea to use a pen pal letter as a textual genre to
make the students think and talk about different ways to promote social
interaction at past and present, therefore, significant instances may
promote the students awareness about this theme.
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« Listen and number the pictures.

enldis

w» o Introduce yourself to a classmate. Use your new name
® © Introduce this classmate to another classmate.

Figure 7 — Textbook Keep in Mind (p. 16)
Source: Chin, E. & Zaorob, M. (2010).

Belief and behavior (Moral) — The “Food for thought” section
(p. 11) is an example of an occurrence of this category and it approaches
the right to the privacy on internet. This box section enables students to
answer some questions while they can discuss the theme. Using
examples of personal attitudes, the answers may reveal what is the
students’ notion about respect, privacy and responsibility, aspects
necessary to compose an adequate pattern of behavior, mainly
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considering that in their ages, they are building their personality and
character.

Religious beliefs — Concerning this category, we noticed one
occurrence. Using the instance of a homepage to illustrate a way to
present the characters family, the religious belief which appears in
evidence is Christianity. No other religious belief is present or is
discussed; thus, lacking the opportunity to identify and reflect about the
representation of different groups, which have different religious beliefs,
and once again, the textbook presents aspects related to a homogeneous
community.

Families — Through the illustration of the characters homepage,
it is observed that the authors include the characterization of a family,
composed by mother, father, brothers and sister. No comments are made
about the text Glens Homepage (p. 12); however, it is possible to use
the information to compare the composition of the students’ family and
different families around the world and to talk about diversity.

Youth culture — The focus of this unit is the youth universe
expression. The texts and activities used to promote communication in
English provide students with an opportunity to think about how social
relationships are in constant flux, changing and transformed by time.
The idea to contrast a pen pal letter (p. 17) and the necessity to promote
communication through the media, using the internet as a social tool,
help students reflect about the changes occurred in the communication
process during the time passage.

It is important to argue that the teacher has a central role in
promoting debates concerning the cultural contents present in the
textbook. Mainly because in Keep in Mind textbook, the cultural aspects
present are not problematized or exposed and sometimes they can be
seen as a neutral information about a specific cultural aspect. As regard
Cortazzi and Jin (1999) propose that:

Culture learning through textbooks might also be
seen as a process of dialogue in which students
negotiate meaning and identity vicariously with
the author of the textbook and its cultural content.
However, this is mediated in the classroom with a
teacher who manages the way in which the
students see the culture mirrored in the textbook.
The teacher may also thereby mediate ways in
which students see themselves (p. 210).
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I consider essential that teachers and students construct a more
realistic view of culture, through the textbook, the work with other
materials, and authentic texts, which enable a broad view of culture,
including the dialogue about the cultural contents provided by authors
and also other contents, which may enable an intercultural dimension in
classroom.

Analysis of cultural aspects of Unit 2 — Are you Carlos Souza? (p. 19
- 25).

The authors included thirteen sections in Unit 2. The first is the
introductory section Get in the Mood (brings three paintings), followed
by a dialogue Act 1, and two vocabulary sections Act 2 and Act 3. Two
grammar sections are also provided, Act 4 and Act 5 and the sections:
Act 6 focuses on listening comprehension; Act 7 focused on speaking
comprehension; Act 8 focused on reading comprehension and Act 9
focused on writing comprehension.

This unit is composed by the following sections: Food for
thought (containing questions regarding paintings and types of
language); Language Corner (exposing some questions about linguistic
information); and Cool! (bringing a short information concerning
Internet symbols). To conclude, the final section Project brings the
suggestion of an exposition about feeling students’ representations using
emoticons.

The learning objective of unit 2 is to enable students to express
greetings in English. For this, the authors use verbal and non-verbal
language to make students identify “morning, afternoon and night” (p.
19). One example that illustrates this is the presence of paintings (p. 19)
in the introductory section Get in the Mood.

After the comments concerning the description of the units, the
paragraphs that follow present the analysis of the categories. The
following categories are present in the textbook:

Social interaction — There are different possibilities to stimulate debate
concerning the social interaction present in the book. One of them can
be found in the section “Food for thought” (p. 19), which prepares
students to think about the expression of feelings, in accordance to the
final section “Project”. The debate about the question proposed in the
first box aims at confirming students’ knowledge about several types of
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non-verbal language. The authors’ proposal to the section “Project” (p.
25) is the use of different materials by students to express their feelings.

( Get in the mood )

@ Look at the paintings.

Morning at the Harbour 1630'

Which one is your favorite? Clode Catiie

O on canvas

The Hermitage Museum,
5t Petersburg, Russia

Gilbert . Kinney

© What time is it in each painting?

© What do the underlined words in the
titles mean?

© How do you feel? Circle your answers.

In the moming e e e
In the aftemoon e © @
In the evening e & @

Figure 8 — Textbook Keep in Mind (p. 19)
Source: Chin, E. & Zaorob, M. (2010).

They are invited to make use of non-verbal language to share their ideas
and to expose their art (through a drawing, painting, collage,
photography and so on) in order to promote interaction with students
and teachers of other grades. Therefore, we could notice that these
activities were able to promote social interaction.
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Relations and Contrasts between Languages and cultures — The
“Language corner” section (p. 21) makes a comparison between the L1
and L2, using the personal pronoun “you” to draw student’s attention to
the way teacher and students communicate. Taking into consideration
that language use may be a topic of reflection it is possible to promote a
debate concerning linguistic awareness.

© Look listen and repeat.

GQOD
MORNING. 4

HOW ARE
A YOU?

© Check the correct response.
3) Anx Cood night.J6
16 Good evening, Ana. O
16 Goodbye, Ana I:)
B} Lia: Goodbye, Ms. Santos.
Ms. Santos: See you D
Ms. Santos: Good merning. [ ]

1. Veck percebeds gue Carlos (553 you para
fetar com Pedro no didiogo da Act-1 ¢
cxen @ professora no exemplo 30 ado? + Talk to your classmates

= You arrive 3t school Sey“) 47 Ask how
they are

2. 1550 ¢ Igual ou deferente em
portuguls?

- You are leaving Say “Coodbye”

Figure 9 — Textbook Keep in Mind (p. 21)
Source: Chin, E. & Zaorob, M. (2010).

Youth culture — An opportunity to bring the English language to
the students’ universe is to bring well-known TV characters that belong
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to the youth world. However, the view of this youth universe is marked
by the culture of consumption and entertainment, as is affirmed in Brasil
(1998a): “H& hoje uma cultura juvenil internacionalmente incentivada
pela inddstria, pelo comércio e pela publicidade, que produzem bens
especificos para esse publico e influem no estabelecimento dos simbolos
juvenis® (p. 116). In this exercise (p. 24); these youth symbols are used
in order to motivate the students to reproduce the greetings used by a
homogeneous group. Thus, the textbook does not provide an opportunity
to involve the students in a discussion about this theme.

2 «“Today there is a youth culture internationally incentivized by industry, commerce and
publicity, that produce specific goods for this public and influences in the establishment of the
youth symbols.” (p. 16) [my translation].



© uisten and check L] the correct response.

a) il Guod o

e € Lood evening
Good morning. Me Machado

Good night
Goodbye, Me Machado,

0
O
b) Helio, Ms Mendes. D g\. f T A
& -
Bye, Ms. Mendes. See you D & o @4 E i

© Listen again. Confirm your answers.

Batman

F © Look at the pictures. Match the pairs
" ) H

© Choose one character. Imagine you are that character.

he room. Find your partner.
© Go around the r Fo e HELLO. ARE

YO ?
L ARE YOU NO,IMNOT 10U BATMAN

FRINCESS LEIA? M FIONA,

Figure 10 — Textbook Keep in Mind (p. 24)
Source: Chin, E. & Zaorob, M. (2010).
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The authors do not have significant focus on cultural elements
in unit 2. It does not provide teachers and students with enough
information and instruction to promote an intercultural dimension in
classroom. Teacher knowledge will be primordially needed to make
learners realize that their own culture is important in the learning of a
foreign language and in the expansion of their own world view. Thus, as
McKay (2003) argues, “it is local educators who need to determine what
linguistic information, cultural content, and teaching methodology are
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most appropriate for the local context so the learners will be able to use
English to tell others about their own culture” (p. 3).

In the next section | intend to discuss the second part. At this
moment | report the categories proposed by Byram (1999) and the
categories which emerged from data (Relations and Contrasts between
Languages and cultures and Youth universe) used to identify the cultural
aspects present in the other units of the textbook Keep in Mind.

4.3 DATA ANALYSIS THROUGH THE PRESENTATION OF
CULTURAL ASPECTS IN KEEP IN MIND TEXTBOOK
(SUBSEQUENT UNITS)

After presenting the analysis of two first units of the textbook,
describing its themes, characteristics, contexts and some specific
sections which compose each unit, | start the second part of this analysis
in which 1 analyze the categories of cultural contents proposed by
Byram (1999) and the categories which emerged from data (Relations
and Contrasts between Languages and cultures and Youth universe) in
the other units of the textbook Keep in Mind.

4.3.1 Social identity and social groups

This category of analysis corresponds to the following cultural
aspects: social class, regional identity and ethnic minorities. The
elements present in the textbook are:

4.3.1.1 Regional Identity

This category of cultural content brings two activities that deal
with regional identity, both in unit 2. Firstly, on page 159, the exercise
Act 2 makes the students discuss about aspects related to the valorization
of touristic attraction involving several regions of Brazil and the foreign
view about how Brazil is seen. Then, on the same page, with the Project
“Our country”, which proposes that students represent a Brazilian state
through images related to culture, thus, searching and sharing
information to other students.
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As could be noticed by the description of the activities in which
the regional identity is approached, we can notice that the authors’ focus
is to explore Brazilian aspects related to regional culture. However, the
students are conducted to debate only about Brazilian places. Therefore,
the non inclusion of a debate of foreign places reveals a missed
opportunity to promote students’ intercultural awareness.

Read the texts. In pairs, write the names of the people, places and things. Connect

them to the states on the map.”

l Atlantic Ocean, with 2 famous port in Manaus. |

3 is the capital of Brazil, located
at the center of the country It s a city with modern
{ architecture, designed by Oscar Niemeyer

andy and Junior__are two young pop stars from
Campinas, S30 Paulo. They are famous in Brazil and other
Rl countries. 76 ligado em vocé and Nascemos para cantar
(composed by their father Xorord) are big hits. They also
had a show onTV. )

is a traditional dish

04 Alncan origin that you can eat in Bahia,
It is made with black-eyed peas and fried
L in paim oil.

Figure 11 — Textbook Keep in Mind (p. 158) .
Source: Chin, E. & Zaorob, M. (2010).

4.3.2 Social Interaction
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This category of analysis comprehends the interaction process
involving different levels of language and verbal variation. The elements
presented are:

In unit 1 (p. 11), the introductory section “Get in the mood”
brings the text Glen’s homepage. It is possible to notice that the
presentations of some characters are emphasized through the use of the
verbal and non-verbal language. The written texts are complemented by
photos of characters, characterizing the students’ universe and reporting
the use of the internet as a tool for communication which promotes
social interaction.

In unit 1 (p. 13), the “Language Corner” section draws the
reader’s attention to the use of titles. The activity shows students that the
use of “Mr.” and “Ms.” with the last name is the usual form to talk with
teachers in English, while in Brazil we can talk to teachers using their
first names. The teachers are oriented to explain that this is a cultural
difference and does not represent a larger level of formality or respect in
the relationship between students and teachers.

Also in unit 1 (p. 17), the section “Act 8”, brings a letter and
some questions related to the use of different means of communication.
This section provides students with an opportunity to discuss about
different ways to promote social interaction in the past and present.

In unit 6 (p. 61), the section “Language Corner” explains that
proper names may take different forms (abbreviations, diminutives, etc)
depending on speakers’ relations, both in the L1 and L2.

This category of analysis brings some texts and activities which
are based on social interaction aspects, focusing mainly in the use of
different levels of language (the different usage of treatment pronouns in
Portuguese and English) and the observation of the linguistic variation
as elements belonging to the language system. For the students that are
beginning to learn the English language, the explanation of such
differences is a positive aspect to improve the debate concerning
linguistic awareness.



69
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RS 1Y i !
1 Quat £ e rrane de cegistro de tascinmnto? LU 0% 1003 & exquernda o 3ui shur furr
"2, Comoas pessoas o) chamam? Quem s30 Benjamin Pegay
£S535 2850357 Pur que ofa) chamam assim?
- g o Margareth Debbie
3 05 nomes em Ingis também apeesentam Deborab Sen

formas abreviadas (short forms)

Complete part of a form for students going on an exchange program. \

WWI ]
Student’s photos

Select a calor phatograph for each topk below, and attich each photo to this page with glue or
double-sided tape (6o net stale) Include a brief caption

MY FAMILY MY SPECIAL INTEREST ;
i |
|
A Mata that Wnciudes members PHOL0 of your frivnd, pets
of your remedate famiy musicol instrament, etc

Project

Objetivo: Conhecer melhor sua famiia e 4 Exponha seu Lrabaiho na sala de sula, Vocé
IONStIUif wa arvore genealogica pode também colocd-la na sua

1. Pesquise sobre sua familia junto 3 seus palse  Dias:
parentes mais welhos, Inclus tos, prmos, avis, Como montar a 3 .
. rvore:

bisrets ete_e pergunte sobee seus names, hives state al us/activity ty1g

d jpeve squando nazcorant hemi>. Acesso ern; 18 fey. 2008
1 Desenle wine divure gerealigive, Culuyus . 5 s
nela asinformagies que vook recolheu Normes das 1 farniliares em inghts:
A Buageg! B/ yleng/
Descutea 0s nomes dus relages familiares Acesso emn: 18 fev. 2008, =

em ingds, Inclua-cs na devore.

Figure 12 — Textbook Keep in Mlnd (p 61)
Source: Chin, E. & Zaorob, M. (2010).

4.3.3 Belief and Behavior

This category of analysis corresponds to the following cultural
aspects: moral, religious beliefs and daily routines. The elements
presented are:
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4.3.3.1 Moral

Through the textbook analysis, it was possible to find several
instances of the moral approach in the units. The activities will be
explained as follows. Firstly, in unit 1 (p. 11), the box “Food for
thought” presents a moral discussion in the section. The section
approaches the people’s right to privacy on the internet by means of
guestions about the exposition of photos.

In unit 8 (p. 79), again, the box “Food for thought” provides
reflexive gquestions about consumption. Its purpose is to make students
aware of the necessity of avoiding wasting and helping other people. In
this same unit, the section Project suggests the organization of a swap
meet at school; this can be a way to put in practice the reflection about
consumption, involving all school community.

Unit 9 (p. 83) brings another opportunity for moral discussion
in the section “Food for thought”. Tt is directed to the readers in the form
of some reflexive questions about people’s rights during different life
phases, involving their happiness, challenges, and the rights of Brazilian
children, teenagers and adults.

Unit 10 talks about professions and in the section “Food for
thought” (p. 91), informs about the equality of women’s rights. The
cultural content moral is presented through information about the
women’s access and permanence in the Brazilian universities.

The section “Food for thought”, presented in each unit, enables
a set of possibilities for debate concerning different concepts, attitudes
and behaviors needed to the development of the student’s moral beliefs,
a precious cultural aspect important to all cultures.

This analysis shows that some of the information reported is
directly related to the Brazilian context. For this reason, an intercultural
discussion is not promoted. The teacher needs to bring different issues to
the classroom (e.g. human rights around the world) in order to improve
the debate. It is also important to say that, sometimes, it is necessary that
the teacher draws students’ attention to start the debate. It is observed
that the activity or information given by authors does not provide
enough conditions to start intercultural discussions.



. Mmmmwmmmnuu*mmmoh!mm!
2. O que vock pode fazer para consumir e desgerdigar meras?

reflexdo "
3. Leve est, p IBo

The future depends on whut we do (n the present. iManstms Gaeshy

Read the messages, Match them to help the students find what they need.

1 have an exdrovpens Ty reds
Mawrcelo - 6™ C - Roomy23

Discuss with your classmates,
3) Que pistas vood Lsou para fazer a stividade ¥
b} Nostextos aoma, que verbo indica posse? € necessidade?

* Orgarize a swap meet In your class.

Objetivo: Organizar uma feira de trocs
{swap meet) com toda a escola ou

' algumas dasses.

1 Descutam com a dasse toda o que
serd trecado na dasse, quem serd
convidado, quando e onde val ocones.

2. £m grupos de 4.6 alunos, criem
cartazes anuncando a feira

- 3. Coloquem 05 cartazes em espacos

p aproprados da escola.

« Vejamummodelodecartaz

em cwwweducationworkd.com?

- Copy and complete ane of the messages
bekw.

| nae e

Room —

= ST Lhe IrEssages Lt @ wall i Dulletin
board in your classroom

Read the messages. Can you find
something that you need?

Figure 13 — Textbook Keep in Min (. 79)
Source: Chin, E. & Zaorob, M. (2010).

4.3.3.2 Religious Belief

71

This section presents some instances of cultural content related

to religious beliefs.

In unit 1 (p. 11), a religious element appears in the textual genre
homepage. Christianity implicitly emerges as an element of the religious
belief of the character Glen and his family. However, this theme is not
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discussed, and neither are elements from other religions. The
presentation of Christianity in this context indicates that the authors do
not give opportunities for identification and reflection about the
representation of heterogeneous groups.

In unit 16 (p. 145), the textual genre poster reports a Christmas
party. It is required from the student to match posters and photos to
introduce the unit content.

The box “Food for thought” (p. 145) guides the teacher towards
helping students reflect about the reasons that make people celebrate
certain dates (e.g. Christmas). In Sarmento’s study (2004), this cultural
approach is characterized as ‘culture as information’, in which “culture
appears as form of information or knowledge about something or place”
(p. 247). In this case, the content required is information about the
students” opinions about Christmas’ original meaning and its
celebration.

In unit 16 (p. 146), in the listening activity presented in “Act 17,
the characters talk about a poster bringing information concerning a
benefit Christmas party that will take place at school. A complementary
activity is presented on page 151, which explores a poster as a kind of
invite for a Christmas party in community. In this same unit, the activity
proposed in the “Act 9” (p. 151), suggests that the students write an
invitation to a birthday, Christmas or Halloween party and add pictures
to illustrate it.

It is observed that there are several texts and activities, which
focus on parties and other celebrations that are related to Christianity.
The special focus given to Christmas, its meanings and the way it is
celebrated, as well as the space opened to student’s reflection about
religious celebrations of other cultures constitute a focus on religious
belief reported in this textbook.

However, the authors’ choice for Christianity as a religion
brings a view of culture as naturalized, making the students think that all
people share this same religious creed, and celebrate Christmas with
community members.

Other cultural representation that is approached in the textbook
and that has been brought to the Brazilian schools is the Halloween
celebration. According to Gimenez (1998), it is originating from an
ancient Celtic tradition and in many places of Britain and Ireland, the
traditions of ghosts, witches, games and bonfires continued and spread
to the United States, and more recently to some places in Brazil as well.
Although Halloween is not specifically discussed in any activity, this
theme appears with the objective to motivate students to identify and
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reproduce the textual genres proposed in the unit, confirming a view of
“English language culture monolithic and unified that does not find
representation in the reality” (Bex, 1996 as cited in Sarmento, 2004, p.
246). To change this view, the teacher may conduct a critical debate
about the inclusion of Halloween celebration in Brazil and its
implications, promoting a more intercultural teaching dimension.

© Circle the dates and time of the parties.

@ 0ual ¢ 0 significado orignal da Natal? 0 geie s comaman nessa
@ Oquesignifica o Natal para vocs? Comowdddnl )

3 summmaemmvoumlémmw
outro moda veok poderis comemoran

Figure 14 — Textbook Keep in Mind (p. 145)
Source: Chin, E. & Zaorob, M. (2010).
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4.3.3.3 Daily Routines

The few cultural elements of this category were found in unit 12
“Let’s have lunch”, which talks about daily routines and the timetables
organization.

On page 115, the section “Food for thought”, characterized as a
question stem, brings some questions related to the organization of daily
routines, drawing the student’s attention to the importance of
maintaining an organized daily routine. In this same unit and page, the
box Project suggests a project to encourage the students to do agendas in
order to reorganize their daily activities.
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Figure 15 — Textbook Keep in Mind (p. 115)

It is possible to identify that the student’s daily routine is
represented in the textbook and it may help them think about the notions
of organization and responsibility in relation to their familiar and social
life. However, there is not a cultural discussion about the theme of daily
routines in the textbook.

4.3.4 Social and political institutions
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This category of analysis approaches the following cultural aspects:
State institutions, health care, law and order, social security and local
government. The elements presented are:

Law and Order

This category approaches two cultural aspects identified in unit
5 “What’s your name?”” which is about identity and identification.

On page 47, the textual genres identification card and civil
register are reported as documents. The introductory section “Get in the
mood” brings a reading activity that exposes an American civil register
and four identification cards of American students. The teacher may
stimulate a debate concerning the role of different types of
identification’s documents used in several countries.
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What kinds of identification do you have? Tell your class.

Figure 16 — Textbook Keep in Mind (p. 47)
Source: Chin, E. & Zaorob, M. (2010).

On page 48, the box “Food for thought”, approaches the debate
about the themes identification and identity, bringing some questions
about the identity card in order to promote a reflection about the
importance to maintaining citizenship. The focus of this activity is to
make students able to perceive that “Be citizen is participating of a
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society, being right to be rights, as well as constructing new rights and
review the existent rights*” (Brasil, 1998c, p. 54).

It is possible to notice that the texts brought in this category can
make students reflect about the possibility to promote attitudes of
citizenship in their social space and also to promote behaviors of respect
in relation to people’s rights. It is observed that the authors’ perspective
approaches Brazilian and foreign views concerning the maintenance of
the citizenship, and that the teacher has an important role in proposing
discussion about these themes.

The teacher’s attitude in conducting debates is essential, seeing
as promoting the intercultural dimension requires attention in relation to
students’ participation and the classroom procedures that should be
explicit, discussed about and accepted by the group (Byram et al, 2002).

4.3.5 Socialization and life cycle

This category of analysis approaches the following cultural aspects:
families, schools, employment and rites of passage. However, no more
than two categories were reported in the textbook: families and rites of
passage.

4.3.5.1 Families

The category Families is composed of some instances that are
mainly presented in unit 6, “This is my family”.

In unit 1 (p. 11), through the analysis of the textual genre
homepage, it is possible to use visual and written information to
compare the composition of the students’ families and different families
around the world, and to talk about diversity. Mother, father, brother,
and sister compose the family illustrated. The authors do not mention
the composition of new families, composed of separated couples,
homosexuals, and so on.

In unit 6 (p. 59), the box “Food for thought” approaches the
themes family and relationships, bringing some questions that make

22 «Ser cidadio ¢ participar de uma sociedade, tendo direito a ter direitos, bem como construir
novos direitos e rever os ja existentes.” (p. 16) [my translation].
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students reflect about the way different families live and how their
members perceive their families’ relationships, to understand, to respect
and to accept the differences.

0 write the questions, Then, write the answe's that you know.

@ Comoé sua familia; grande ou pequena? Quantos membros tem?

@  \Vocks vivem (inclusive avds, tios, primos) na mesma casa? Ou em casas separadas mas
préuimas) Ou longe wns des outros?

@  Vock conhece familias bem diferentes ¢a sus? Como sdo?
Celebeate diversity. recognize and respect the cifferences of others

Figure 17 — Textbook Keep in Mind (p. 59)
Source: Chin, E. & Zaorob, M. (2010).

In the same unit (p. 61), the box “Project”, guides Sstudents to
produce their family tree, the project aims at making students aware of
their origins and to recognize different degrees of family organization.
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The theme “family” may guide the students to think about their
own family, the composition and organization of different families and
the genre relationships, especially in unit 6.

The teacher’s perspective about the work with genre
relationships at school is pointed out by PCN, which proposes the
combat of authoritarian relationships, the questioning of rigid patterns of
conduct established for men and women and suggest changes to make
behavior patterns more flexible. It is also argued that the teaching of a
foreign language can explore different connotations attributed to the
genres male and female in several countries and different cultures
(Brasilc, 1998), thus, there is the possibility to achieve a more
intercultural dimension in the teaching of English, through the debate
about family and the discussion concerning genre relationships.

4.3.5.2 Rites of Passage

This category of analysis was found only in unit 15: “When’s
your birthday?” by presenting the text “Through the looking glass”, by
Lewis Carroll, and the proposition of some questions in the section
“Food for thought” (p. 143). The authors intend to draw the students’
attention to the importance given to birthday and commemorative dates.
It is clear that author’s intention is to promote a small discussion in
classroom to contextualize the unit theme, in which some views of
consumerism and entertainment are implicit. They do not mention any
implication concerning students’ perspective of life changes. Therefore,
the intercultural perspective is not approached by authors.
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Figure 18 — Textbook Keep in Mind (p. 143)
Source: Chin, E. & Zaorob, M. (2010).

4.3.6 NATIONAL HISTORY

This category of analysis aims at identifying historical and
contemporary events that are seen as markers of national identity for
different countries around the world.
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In unit 3 (p. 29), the section “Get in the mood”, brings some
Brazilian cultural aspects in the textual genres photos and captions. This
reading activity exposes national facts corresponding to Brazilian
victories over teams of other countries. The practice of some popular
sports (e.g. soccer, volleyball, handball, basketball) around the world is
reported. However, the purpose of the texts is to introduce the main unit
theme “sports” no orientation about how to promote an intercultural
discussion is given.

In the section Review 8 (p. 153), the activity “Act 97, asks
students to write the months of some Brazilian historical dates.
However, despite of the visual information available, the activity does
not expand the theme National History in a critical perspective.
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.;1 [y Vocabulary review

. Wiite the dates.

Figure 19 — Textbook Keep in Mind (p. 153)
Source: Chin, E. & Zaorob, M. (2010).

In conclusion, there are few elements related to Brazilian
national history; other important facts related to Brazil and also foreign
countries could be included to improve the debate concerning this
theme.

4.3.7 NATIONAL GEOGRAPHY
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This category of analysis involves the identification of
significant geographical factors.

The Thematic Unit 2: “Our country, our people” (p. 158) brings
the section “Get in the mood — Famous people and places in Brazil”
composed by an exercise which focuses on expanding students’
knowledge in respect to their country, city and culture. In the exercise,
the Brazilian map, some photos of personalities, places and a typical
dish are used to illustrate some aspects of Brazilian cultural diversity.

This Thematic Unit includes the exercise Act 1 (p. 159) that
suggests some questions to be discussed in classroom. Such questions
are related to Brazilian personalities, famous places and monuments. In
her article, Sarmento (2004), comments that Galloway (1985)
characterizes this kind of view as “touristic guide approach”, which
focuses in the presentation of the main touristic places. A critical
perspective about the teaching of culture is never taken into
consideration.

In the exercise Act 2, the visual information provided in the
tables focuses on the exposition of themes related to some aspects of
Brazilian local culture: “handcraft, food, folklore, festival, animal” and
the questions present information related to “4F approach”, as is
expressed by Sarmento (2004), based on Galloway’s (1985) ideas: this
approach refers to “Folk dances, fairs, food and festivals”. This activity
relativizes the discussion about how foreign people comprehend
Brazilian culture and it shows a restrict view of cultural aspects, making
students think more about the perspective of entertainment and
consumerism.

The section “Project”, used to close the Thematic Unit 2,
suggests that students organize an exposition in order to represent the
Brazilian states. For this, they have to report maps, people, places,
monuments, plants, typical dishes, handcraft, and so on, to share with
other students from the school. Again, it can be seen that the authors
made no attempt at intercultural teaching, therefore this activity could be
improved to make the teaching of culture more significant.
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Figure 20 — Textbook Keep in Mind (p. 159)
Source: Chin, E. & Zaorob, M. (2010).

4.3.8 STEREOTYPES AND NATIONAL IDENTITY

‘This category of analysis proposes to join what is characterized
as ‘_‘typlcal” — in other words, it aims at identifying elements related to
national symbols and what is culturally constructed as a stereotype.
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This category was reported firstly in unit 4: “Barrichello’s from
Brazil”. Tt deals with the identification of elements related to national
symbols and what is culturally constructed as a stereotype.

The introductory section “Get in the mood” (p. 37) brings an
activity based on the identification of some cards and flags. In this
example, the Formula 1 cards are used to illustrate themes to be matched
with the national flags (national symbol) correspondent to the following
countries: France, Italy, Japan and England. The textbook does not
explain what national these symbols represent. Therefore it is possible to
argue that no intercultural dimension is promoted in the activity.

Still related to this same unit, the section “Food for thought” (p.
37), offers a discussion about stereotypes using the relation that is
usually done between countries and identities and features of its
inhabitants. The authors propose a discussion on how international race
car drivers are known, based on the characteristics of their countries of
origin (e.g. the race car driver “Felipe Massa” is characterized as
“emotional”, suggesting that all Brazilian people are emotional, while
Kimi Raikkonen is an “ice-cold Finn”, suggesting that all Finnish are
cold people).

On page 43, in the box “Project”, the authors propose the
discussion about stereotypes, bias and discrimination and make the
students think about its consequences for the society. A debate is
proposed concerning student’s image and opinions in relation to people
from other regions of Brazil, and also from other countries. Then, it is
suggested that students make a poster showing the information shared
and expose their work with other people. The debate of the themes
stereotypes, bias and discrimination in the project execution can
contribute to the student’s intercultural awareness.

In unit 10 (p. 91), the section “Food for thought”, proposes
some questions which invite students to think about values that some
heroes of comics and movies help disseminate when men are presented
as physically strong and powerful, excluding women and other men
which do not have this stereotype. In the discussion, the students are
also invited to reflect about the role of men and women in the society.

In general, the textbook brings few activities about the themes
“Stereotypes and national identity”. However, it is possible to propose
that the project in unit 4 be increased and implemented jointly with
other activities based on the same themes.
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4.3.9 RELATIONS AND CONTRASTS BETWEEN LANGUAGES

AND CULTURES

This category of analysis was proposed since it was possible to
find out elements which enable the students’ intercultural and linguistic

development.



88

In the Welcome Unit (p. 9), the section “Language corner”
draws the student’s attention towards pronunciation and the use of some
borrowed words from the English language in different contexts. The
box helps students acquire awareness regarding the use of English in
different countries. This same theme is approached in unit 10 (p. 97), in
the section “Language corner” which starts a discussion considering the
students’ knowledge about the use of borrowed words in Brazil. Also, in
unit 10 (p. 97), the section “Language corner” focuses on the
questioning of linguistic aspects through the analysis and discussion of
the appropriate use of borrowed words in the Portuguese language. And
in the unit 10 (p. 98), the section “Project” proposes that students
research and discuss about borrowed words.

In unit 1 (p. 21), the section “Language corner” USeS Some
questions to make students perceive how the pronoun “you” is used in
the L1 and the L2. The box draws the student’s attention to the way
people express greetings and promotes a comparison between different
languages about formality.

In unit 8 (p. 73), the section “Food for thought” engages
students to think about colors, feelings and social conventions. The
focus is on the research about the meaning of colors in different
countries and cultures. Also, in this unit (p. 75), the section “Language
Corner” draws students’ attention to some instances of linguistic
variation that occur in L1 and L2, and points out that students must pay
attention to other differences existing in both languages.

In unit 12 (p. 112), the section “Language Corner” explores the
use of communicative functions “suggestions” and “invitations” using
the expression “Let’s”. For this purpose, there is a comparison between
the ways of constructing meaning in the L1 and L2.

In unit 14 (p. 132) the section “Cool” draws students’ attention
to a bit of trivia, the origins of the word “t-shirt”. Then, the students are
asked to reflect about the origins of other words in English and
Portuguese.

In Thematic Unit 1 (p. 156), the exercises 1 and 2 and the
section Act 1 have as focus the expansion of students’ awareness in
respect to other languages and their writing systems. Also, in this
thematic unit (p. 157) the exercise of section Act2 makes students reflect
about communication using the Braille alphabet and the difficulties
faced by people with visual or auditory deficiency. In this same page,
the box “Project” provides the opportunity to put in practice the
discussion about the diversity of languages around the world and the
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importance to obtain knowledge of the languages as a tool of inclusion

by society.
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Figure 22 — Textbook Keep in Mind (p. 73)
Source: Chin, E. & Zaorob, M. (2010).

Concerning the category Relations and contrasts between
languages and cultures, it is observed that there are several instances of
activities which deal with relevant aspects that enable the students’
intercultural and linguistic development. The adoption of an
intercultural approach is essential to the conduction of activities by the
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teacher, who has a significant role to help the students achieve an
intercultural perspective. As regards, Kilickaya (2004) comments that:

Teachers should make the learners learn about the
cultures and why certain things happen in other
cultures. They should not try to make their
learners think or become like people in the
cultures presented. They should not give the idea
that one’s own culture is better than the target
culture or vice versa. They should point out that
cultures differ (p. 2).

It is in this context of meanings negotiation that the contrasts
and the similarities among cultures constitute an important element to
the creation of an intercultural dimension for the teaching of English as
a foreign language.

4.3.10 YOUTH CULTURE

As it was mentioned in chapter 3, this category of analysis was
created bearing in mind the necessity of grouping cultural aspects which
represent elements that belong to the youth culture.

In unit 1 (p. 16), for example, the activity Act 7, characterized
as a question stem, brings images of youth’s Brazilian idols which are
used to motivate the students to talk in English.

In unit 2 (p. 24), the activity Act 7, characterized as a question
stem, also brings pictures of foreign TV characters belonging to the
youth world to motivate the students to talk in English.

In unit 3 (p. 36), a game provides some pictures of foreign TV
characters belonged to the youth world, once again, some pictures are
exposed to motivate the students to play the game in English language.

In unit 4, the exercises “Act 17 (p. 39), “Act 3” (p. 39) and “Act
5” (p. 41) bring some famous personalities admired by youths around
the world, they are exposed to illustrate the content and no discussion
about their countries of origin is raised. In addition, in “Act 7” (p. 42),
students are required to make a poster expressing their preferences about
Brazilian personalities.

In several instances, the authors use symbols that belong to the
youth culture to motivate students to reproduce the linguistic content
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through illustrations. The authors do not suggest any critical debate
about the values that the cultural icons of the youth culture report.

In unit 9 (p. 89), the section Project stimulates students to
express (through a drawing, painting, etc) what it is being a preteen like
and how they feel about it. This activity allows students to expose views
and feelings regarding this phase of their lives and also enables a
discussion about their life perspectives.
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thens to deliver the news about the victory of the

o
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I
Figure 23 — Textbook Keep in Mind (p. 42)
Source: Chin, E. & Zaorob, M. (2010).
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In unit 14 (p. 127), the section “Food for thought” debates the
issues of equality and individuality by talking about the choice of
students’ clothes worn at school. In the teacher’s manual the authors
guide the teacher to invite students to reflect about how their clothes
express their individualities, status in the society, parents’ opinions,
religious beliefs, and so on. The objective of this reflection is to make
them perceive that the clothes may reflect who people are. However,
they cannot judge or discriminate people basing on their appearance.
This kind of reflective discussion may guide the teacher to include the
debate about people of several cultures and traditions around the world,
bringing to the classroom the possibility to enable a more intercultural
dimension in the teaching of English.

Also in unit 14 (p. 133), the section “Project” suggests students
to design the ideal school uniform, taking into consideration their
preferences and other aspects like comfort, cost and so on. Different
visuals are encouraged, considering the seasons of year. This activity
may be expanded and the teacher can show the class different uniforms
used in preteens around the world (e.g. uniforms used by middle class,
low class, high class preteens of public and private schools). They can
compare and discuss, as the previous activity, how clothes may partially
reflect how people are, their social conditions, and report how they feel
about the differences seen.

The theme approaches several instances of texts and activities
which enable students to construct some images of the youth universe.
The implementation of activities based on debates that express elements
belonging to youth culture as ‘cultural mirrors’ may enrich the
discussion related to students’ view, attitudes and behaviors.

44 COMMENTS OF THE CHAPTER

The textbook Keep in Mind brings texts, activities and
information related to cultural aspects of the source and target languages
which may enable the debate about interculturality in classroom.
However, they have a restricted view of culture. The texts reveal
cultural content mainly related to students’ interest and many times
reflect a homogeneous view of groups. It is important to report that
some aspects of youth’s cultural universe are used to contextualize the
units, an important aspect considering that beginner students have a
limited linguistic knowledge of the target language, even being able to
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use other intellectual skills and previous knowledge to engage in
cultural reflection (Ros | Solé, 2003, p. 144).

The textbook contains several cultural aspects listed by Byram
(1993), including: Social identity and social groups (Social Class;
Regional ldentity), Social Interaction, Belief and Behavior (Moral;
Religious Beliefs; Daily Routines), Social and political institutions
(Law and Order), Socialization and life cycle (Families; Employment;
Rites of Passage), National History, National geography, Stereotypes
and National Identity (National Symbols; National Stereotypes), and
also reports the following categories which emerged from data:
Relations and contrasts between languages and cultures, Youth culture.

Concerning the items: Social Class, Ethnic minorities; State
Institutions; Health Care; Social Security; Local Government, Schools,
Employment, there is no evidence of the presence of these categories of
cultural elements in the texts and activities in this textbook.

This analysis does not have the intention to quantify the number
of cultural aspects present in the text; instead, it focuses on the
comments related to each cultural content, the authors’ view or
information about approaching (or not) the themes in order to identify
the way cultural themes may be worked in classroom.

The disparity among the number of cultural aspects present in
certain categories (e.g. Youth culture, Social interaction and Relations
and Contrasts between Languages and cultures) is also observed. It is
necessary that a substantial quantity of activities, in general, be
included, mainly in the categories in which the number of activities was
not big enough to improve the debate about cultural aspects in
classroom (e.g. Social Class, Families). Also, is important to argue that
it is necessary that the authors give more attention about the treatment of
cultural information in general, proposing more activities related to
cultural contents.

4.5 SUMMARY OF THE CHAPTER

In this chapter | presented the analysis of the data collected and
the cultural aspects present in the textbook Keep in Mind taking into
account the cultural categories proposed by Byran (1993 as cited in
Cortazzi and Jin, 1999, p. 202) and the subsequent categories which
emerged from the data (Relations and Contrasts between Languages
and cultures and Youth universe). | analysed the two first units of the
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textbook, describing their themes, characters, contexts and some specific
sections which compose each unit; then | proceeded to the second part
of the analysis, in which | analyzed the cultural contents included in the
other units of the textbook. In the following chapter | will present a
summary of the research, answering the two research questions, as well
as the limitations and implications of the research, and suggestions for
further research.
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5 FINAL REMARKS

This study aimed at analyzing the English textbook “Keep in
Mind” (2010), approved by PNLD and designed by Brazilian authors for
students of public schools of this country, investigating the presence of
intercultural aspects in this textbook and if they are (or not)
problematized, which view of culture is more evident (source and target
cultures) and how these aspects/activities can promote students’
intercultural awareness.

In order to reach these three research questions, a qualitative
method of investigation, the Thematic Analysis, was adopted, in which
the data that emerged from the textbook were categorized, described and
interpreted. This study adopted the thematic categories proposed by
Byram (1993 as cited in Cortazzi and Jin, 1999, p. 202)  focused  in
cultural content. During the analysis process, Byram’s categories were
not enough to categorize the information that emerged from data;
therefore, it was necessary to create two new categories of cultural
content: “Relations and contrasts between languages and cultures” and
“Youth culture”.

5.1 RESEARCH QUESTION 1

Considering the instructional materials as constituent part of the
learning process of a foreign language, is it possible to notice
intercultural aspects contained in the 6™ grade textbook provided by the
PNLD Keep in Mind?

Throughout the analysis that was carried out, it is possible to
observe that the textbook Keep in Mind provides few opportunities for
students to develop their intercultural universe through the presentation
of some sections, illustrations, texts and exercises proposed.

It is possible to notice the presence of some cultural aspects
found in the textbook: Social identity and social groups (Regional
Identity), Social Interaction, Belief and Behavior (Moral; Religious
Beliefs; Daily Routines), Social and political institutions (Law and
Order), Socialization and life cycle (Families; Rites of Passage),
National History, National geography, Stereotypes and National
Identity, Relations and Contrasts between Languages and cultures and
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Youth culture. It is important to state that the cultural aspects exposed by
Brazilian authors represented mainly students’ cultural goods (e.g.,
language, religion, traditions, knowledge and so on) in debate.

There was no evidence in relation to the following cultural
aspects: Social identity and social groups (Social Class; Ethnic
Minorities), Socialization and life cycle (Schools; Employment), Social
and political institutions (State institutions; Health Care; Social
Security; Local Government).

However, it is important to argue that the presence of
intercultural aspects without engaging the students to have a ‘critical
perspective of the materials’ content used’ (Byram, 1999) ends up
presenting cultural information as something neutral and situated as
isolated elements. In addition, it is not possible that the students
problematize, understand, discuss, and write about the cultural contents
in order to achieve an intercultural dimension of English learning
without teacher’s mediation.

5.2 RESEARCH QUESTION 2

Which culture is more present (the one from L1 or L2)?

Based on the data revealed by Thematic Analysis, focused in
cultural content, it was possible to report the presence of intercultural
aspects exposed in texts (authentic and not authentic), exercises and
illustrations that revealed implicitly and explicitly cultural contents
associated to the source and the target cultures. However, the source
culture is more present in the textbook; bearing in mind that students’
cultural universe is used many times in order to contextualize most of
the units.

5.3 RESEARCH QUESTION 3

Does the English textbook Keep in Mind contribute to the
student’s intercultural awareness?

Considering that intercultural awareness is achieved through the
dialogue that guides students and teachers to the valorization of culture
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through the exposition, discussion, comprehension and production of
planned activities guided by principles of approach of intercultural
dimension in textbooks, it is possible to argue that, the analysis of the
textbook Keep in Mind indicates some possibilities to the development
of an intercultural dimension in classroom. However, it is observed that
sometimes authors represent the Brazilian culture with a neutral view of
culture, in which it is not possible for the students to identify the
characteristics of their own culture.

Even considering that there are some instances of texts and
activities which directly and indirectly link cultural information between
the L1 and the L2 cultures, the presence of such cultural aspects does
not guarantee that they will be worked and discussed. The
implementation of the Projects proposed, the debate of the content
contained in some activities (e.g. Food for Thought and Language
Corner boxes), and the research about other cultures will depend on
teachers’ approach in relation to this content. In addition, the absence of
other cultural contents may make the creation of a teaching intercultural
sphere difficult.

The view of the cultural aspects exposed in the textbook and the
opportunity to implement intercultural activities by means of
information that expresses differences between L1 and L2 cultures will
depend on the teacher conducting the English classes in order to enrich
the student’s cultural background knowledge, avoiding depreciative
attitudes regarding different cultural repertoires and promoting student’s
intercultural awareness.

Concerning the intercultural teaching in the English classes, it is
observed that, such as more resources and elements teachers and
students will have to work; they will have more space in the classes to
read, debate, problematize cultural content and write about the
statements of other cultures. As regard, Cortazzi and Jin (1999) argue
that:

Cultural competence takes place in situations of
negotiating meaning and identity in the context of
other cultures. Culture learning through textbooks
might also be seen as a process of dialogue in
which students negotiate meaning and identity
vicariously with the author of the textbook and its
cultural content. However, this is mediated in the
classroom with the teacher who manages the way
in which the students see the culture mirrored in
the textbook. The teacher may also thereby
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mediate ways in which students see themselves (p.
210).

Therefore, the engagement of the students with intercultural
content is possible if the teacher develops the role of mediator, being
responsible to manage the cultural content present in the textbook,
making their focus intercultural, including in its themes, new contents
and activities needed to achieve students’ intercultural competence.

Considering the implications discussed in the use of the
textbook Keep in Mind, it is possible to state that it may contribute to
the student’s intercultural awareness, bearing in mind that using it and
developing new activities, the teachers can promote the L1 and L2
affiliation. It enables a more intercultural learning process, increasing
students’ knowledge about their own language and culture by means of
comparisons with the English language and culture, and makes students
realize that while engaged in the processes of meaning construction,
they have a new perception of the language’s nature, manifesting values,
beliefs, and linguistic abilities.

5.4 PEDAGOGICAL IMPLICATIONS

In relation to pedagogical implications it is pointed out that few
studies were developed in Brazil, taking into account the use of English
textbooks directed to public schools and the teaching of culture
mediated by textbooks. So, this analysis is an example of a research
involving the teaching of culture through the presentation of cultural
content in textbooks, a fact that may guide teachers to think about the
improvement of their practice and at the same time achieving a more
intercultural approach in classroom.

However, the way such cultural aspects are presented may or
may not receive attention and discussion by teachers exactly because
few studies were conducted and published concerning this specific
topic. In addition, it is necessary that the teachers who received the
English textbooks distributed by PNLD have education about how to
reach an intercultural dimension in the teaching of English as a foreign
language.
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5.5 LIMITATIONS OF THE STUDY AND SUGGESTIONS FOR
FURTHER RESEARCH

Concerning the limitations of this research, my view is that
despite the fact that the textbook collection Keep in Mind is composed
by four volumes (correspondent to grades of the Primary teaching), this
research has as specific interest to analyze the first textbook of the
collection. This choice, as said before, is due to the fact that in the sixth
grade, Brazilian students usually have their initial contact with the
English language at school. Also it is important to consider that this
research does not include the analysis of the teacher’s manual of the
textbook Keep in Mind, so, it is necessary that other studies include it in
order to obtain a more complete view concerning author’s guidelines to
the teachers that are newcomers to this pedagogic tool for the English
classes.

In addition, it is necessary that other textbooks of the same
collection be analyzed, as well as the other textbook collections of
English language approved by PNLD, including the collections designed
and approved for the teaching of English in High school. Moreover, it is
necessary that studies regarding textbooks of English designed for
Brazilian undergraduate students be carried out and also published. I am
sure that the analysis of other textbooks, even adopting other research
criteria, is important to enrich the debate regarding the relevance of
promoting the intercultural teaching of English in Brazil.
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. Escute novamente as palavras da Act 1 no CD, Como elas sdo pronunciadas nos EUA? E no Brasil? Por
‘que a prontincia é diferente?

; -. \océ entra numa lanchonete no Brasil e pede um hamburger. O que acontece?
3. Vocé entra numa lanchonete nos EUA e pede um hambirguer. O que acontece?
3 Enﬁa. qual & a forma mais adequada: hamburger ou hamburguer? &

£ ou nao atil aprender a falar inglés com uma pronuncia mais semelhante possivel aqu 2la que
falantes nativos do inglés usam? Por qué? R

Let’s get into numbers m want to learn English fo

@ Listen to the song and read the words. © Mark all the
G T y reasons you find
little, little, three little Indians
Be ;v important.
Bl little, fiVE Iittle, six little Indians
BN iittle, Bight iittic, Il little Indians
~ B8 \ittle Indian boys.

O owork
O 7o surf the Web

[ To understand songs
in English

0 7o read manuals.

1 [ totravel

88 little, JNN ittle, eight little Indians O other. 7

-~ BBVER I1ttle, six little, five little Indians -

little, BHEEE little, two little Indians

little Indian boy.

© Talk to your classmates. Find out why
they want to learn English.

atch the words in the song and the
| WANT TO LEARN

Qebersin the picture. ENGLISH TO WORK AND
WHY DO YOU WANT ™ TO TRAVEL AND YOU?_,

en to the song again and sing TO LEARN ENGLISH?

""" |  om
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3 Apicture of me and my gassmates 4 |

WTERNET

 Welcome'to ng/ﬁmcyggeﬁ:um Keyra Vijgs.

THIS IS ME AND MY

FAVORITE HGHER.

MRS.BUTLER.

Hi, my Hestfiel snd

Iam a freshiran at Centeal High.

This s ny Ji at Christmas,
I hav two brothers — Gabriel and
Gus - and a sister - Glenda. My
mom and dad are Carof and Bob.

S N RTS8

@ Look at the pictures and the
words. What do
these words mean?

€ Who would you include in your
homepage?

O Your family.

O Your classmates.

[ Your teachers,

[ vour friends. |

[m}
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@ Presentation

()@ Listen and read.

Pedro is at school, What is he doing?

Ja—

- U \\ LS =2
( HLI'M - S HELLO,IIM
\_ ANITA.

)

% N’\“S'TGETS[';ES NICE TO MEET
[ YOU TOO, ANITA.

TEACHER.

NICE TO
MEET YOU, MS.
. MENDES.

© check [ correct or incorrect.

a) Pedro e Anita ja se conhecem

b) Pedro apresenta a professora a Anita.
<) Ms.Mendes e Anita ja se conhecem,
d) Oscar é professor de Pedro,

e} Anita apresenta Oscar a Pedro.

( 1© Read, listen and repeat.

Ty

“NICETOMEET o NICE TO MEET
\_YOU,ANITA. _/ \._YOUTOO.

7 el

ANDTHIS IS OSCAR.
HE'S MY FRIEND.

correct incorrect

O
a
)
O
O

ooooOd
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Profosseeiek £a wascade am per thistio

) para U3 s consanatiais 1o fial By WOMR s oy iz 9 0 60 ME 8 Ak i
u\Jlm wan o labias % saltenoouss & 4 fama usaal de a0y Grige
SRR 50 S S A AASIATE mon 1 um rofepora) o ingés. Comeants som
.“h & T como ussdmenty eles 58 dFQEM § toie

“) = Ms. + sobmnoma prolzssonay oo Fanil, mastranda quo o2z & una
Slwngs cultscd. nlo tigriteandy, sossssaria-
T UM VA U e b R PSRt OV
. = Mr. ’”mme frraldodu £ 1ecin gl essosatue, Conents

Qua. om b, 0 dir Haly sescter, vists g
Mllnnm%ﬁ- G- arter 110 rrisasta um 1D &) o rarnne
e L e

s B traunie
’: algrm sk

1. Observe os didlogos em Act-1e3s
sentengas em Act-2. Como os alunos
se referem a professora?

2. Essetipo de referéncia é formal ou
informal?

3. Comovocé se refere a seus professores
em portugués?

e :;lr i's practice
@' Fvasanial At Tt e

€ complete the sentences. -

This is
He's my L=

This is e =
Shesmy e 11,
noma de umia) professor(a)
teacher
|
e 1S
nome de umia) colege >
classmate ) This is
fiome de um{a] amigofe) ® © Talk to a classmate about the people
friend ! in your pictures. j
4
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Page 16

) e Listen and number the pictures.“

T i

@ Introduce yourself to a classmate. Use your new name.

@ Introduce this classmate to another classmate.
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Page 17

P mw"'ﬂm"rw :ru-“nmm
a0t 05 Lk que overs far LT o SO |

@ Read the letter from your penpal.Match the introductions and the photos.

Dear - - 3

Hiz How are you?

Look at the picturey of my friendsy and classmates.
This is Susy. She’s my dassmate and she’s my friend too:
| Thesearemy friends; Amy and Sylvia. They're/very nice:
Thiy ix Josh: He's my best friend.

| Please; sends me some pictuves of your friends inBragil:
Robert

' @ Discuss with your classmates.

\ a) Como as pessoas costumavam se corresponder antes da internet? £ agora?

b) Apesar de toda a tecnologia, ha multas pessoas que preferem escrever
cartas ou postais a usar o computador. O que voceé prefere? Por qué?

\ Let's write
* Prefesantin). (2o wian: ) & amiemet. satevale0s § e AT Ay
£ T 000 LTSRS ST 4 A 30 1) WA REAY. eI

(ommigeadaen 16 i St &

+ Answer Robert’s fetter. lnclude photos or drawings.

Probusserial 0 ctigtio desce 0atn § ixcertinn s e & e 3 sie-
THTCOr VT i 3 Comuncmen o 1 Chegue ooan & el 0
rswtabdade (b 3 cbsen tes wee Narapape osd peass diwiger ous tratehar |
= & ¥azar mereagens e Gue ool pusa UM DI 58 COMIMCE 001 03 Siree. L
fyout neme) ma:mmmw@unmmnum Eeortry das s

Dear RM photo or drawing
Hil How awe yow?
Look at the picturey of my friends and classmates:. RSNl Y
- — - o N ’y’

o seriel

photo or drawing |

u&um‘tm ko8 ')uu

@ Pro

.

ect




110

(‘Get in the mood )

@ Look at the paintings.
Which one is your favorite?

Sunday Afternoon on
B Lo Grande Jotte. 18841886,
| Georges Seurat, 18591891
Oil on canvas
itute of Chicago

Summer Evening. 1947.

| Edward Hopper, 1882-1967,
[ Oil on canvas
| Collection of M and Mrs.
 Gllbert H. Kinney

€ What time is it in each painting?

© What do the underlined words in the
titles mean?

@ How do you feel? Circle your answers.

In the morning e & @
In the afternoon e 8 @&
In the evening e © @

e o

0 (e e ke grstace om ey owtrg

e —
Morning at the Harbour 1630'
| Claude Gellée

Oil on canvas

The Hermitage Museum,

:St Petersburg, Russia
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Page 21

Ny
-
A

© Look listen and repeat.

GooD
MORNING

, © Check the correct nse.
THAVSSIAND 3) Anx Cood night, :esw
16 Good evening, Ana. D
16 Goodbye, Ana |
) Ua: Goodbye, Ms. Santos.
Ms. Santos: See you D
O

Ms. Samos: Good marning.

J P Let's practice
t. Vecé percebes gue Carlos (553 you para wie

felar com Pedra no didiogo da Act-1 ¢
SIS no SR ! » Talk to your classmates

= You arrive at school Sey “) 87 Ak how
they are

- You are leaving Say “Coodbye”

2 150 ¢ Igual cudiferenteem
portuguls?
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a3) Hil, Guod moming

Goodbye. Me Machado,
b) Helio, Ms Mendes
Bye, Ms. Mendes. See you

© uisten and check [ the correct resonse.

Good morning. Mt Machada D

o
O
O

¢ LO00 evening

Good night

© Listen again. Confirm your answers.

0 Look at the pictures. Match the pairs.

b) Frode ) Hatry Potler

Bre LR Lty vt St

Luce Skywaleer ()

e o b s S b

© Choose one character. Imagine you are that character.

€ Go around the room. Find your partner.
HELLO ARE

HLAREYOU YOU BATMAN?

FRINCESS LEIA?

NO, 'MNOT.
M FIONA.

d) Mincesa el

YES, | AM.
AREYOU
ROBIN?

112
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Prefossor(al Porpuste 338 ahinss sede |§ am g
schan que spsifican. Sinboles, Fegintinents
3 iglreara e um teo ral, Wistee-thes que dome

@ Read these messages. Use the
symbols to decode them.

Please \ to me.

Please write to me

ara mim )

(}Pm favor, esc

I'm @

I'm sad. {Estou triste / chateadola).)

l'you.

| love you. (Eu amo voce.)

Good " |

Good ideal (Boaideia

¢
{ Please ¥ me.

mirr

Are you iy

Are vouhap

tbemfcontantel) |

@ Discuss with your classmates. i
a) Que tipo de mensagens vocé costuma |
escrever? |

b) Vocé usa palavras e simbolas, smifeys ou
emoticons? Por que ou por que nao? J

The first emoticon :-) was created in1982.

If you type this sequence of characters on
your computer, it turns into @,

Let's write

Professarisk Alerin e o 1ws do gia ¢s sietohs sorvan nlo
A ) TS G Oniton By de W - BOr 4eiTpha, &
+ Write a message using letters and
> IESIEND AR, et 8l - 2 do .
symbOIS' D305 ce algars papor ebhikn, mas (avdén pedem
o bastnte Oow cuendo cstanon sywevIngD o
ot 1 @ 6 conbozemat Yk 41 FRlMTRE O
RIS 183
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Page 29
--\\i-‘----

She’s number 12. o

( Get In Tf'"-,-_rjl.;‘u:.'

Lock at the photos and read the captions. Circle the names of the sports.

Pan American Cames 2007
Wazs wins men's woileyoall goid

U Yomen’s Wor

d Chamgronshig

-

Olhe, leia e discuta com & classe

1 Bamine as fatos. Que informagdes elas trassmitem?
Exemplo: A foto s mostra a celebracdo de uma vitdria As pessaas estdo felizes

1 Agora, lela e kegerdas. Que nfuniiey O slen ransersier?
Exemplo: A legenda da foto 1 nos diz que 10i nos Jogos Pan-amencanos de 2007

3 Oque aconteceria se tivissemos apenas as ‘otos sem as legendas, & vice-versal
& Procure fotos ¢ legendas em [ornais e revistas. Como elas estio ligadas entre sif
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Page 36

& 4

@ © Play with a classmate.
Use only one book.
+ Decide who s Player X and who is Player O.

+ Player X: Choose one square. Say something about the character in the square. If the information is
correct, mark the square withan X,

+  Player O:Now it's your turn to play.
+ The first player to form a vertical, horizontal or diagonal fine of X's or O's wins the game.
« Ifyouwant to play again, use the other book

THISIS

) HE'SONTHE
7 THISIS SPIDERMAN. SOCCER TEAM.
\_SUPERMAN, —Xk» \HE'S NUMBER 14,

T

Pl T

174

¢

T

© Write about six characters from the game.

3) This is Spiderman. He's on the soccer team. He's number fourteen. 1

b) Personal answers.

q - 2 - ==
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© Whols your favorite Formula 1 driver?

o&mm T—

Febpe Massa - The emotional Brazilian Kimi Raikkonen - The ke.cold Finn
Fermando Aloneo - The fary Spaniard Soott Speed - The arrogant American
| 1 Lea e veja como o5 plotos acima sio desaitos. Por que eles s30 conheados assim!

2 VO Concorda Com 3 iceia de que 3s PesSeas de um mesmo pais tém sempre s mesmas
caractetisticas? £ a3 que moram no mesme estado, cdade ou bairro? Explique
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1. Observe as palavras abaixo, Veja ande fics a silaba tanica, isto 4,3 silaba mals forte. i
bazl  Jopan Canmada NMaly
2 Monuncie as palavras acima, apoando-se nas silabas tonicas

3 Experimente com outras palavra: que vocé ji conhece. Margue a dlaba ténka de cada palavra
Pepois, pronundie Cada Uma, apoando se nessas silabas

ot pranunciatian helps people urdesstand whit you say
—— >

Look at the pictures, Complete the sentences,

He's from She's fron

They're from

Point at the pictures. Tell your partner where the people are from.
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15 Rubens Earichela froen Rio de Janeiro!

No, he isn't He's from S30 Paule

Rubens Barrichelo
Rio de laneiro

Guga
Minas Gerais

ezt (iCamatge and Luoang

i you don't know an answer in exercise 1. ask a classmate

pete the question. HI, ARE YOU FROM
bk a dassmate. e doia) coeps

k.
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Page 42

3 Professesiah Ust 4 ATIER §I3 TSI 0 1N £ ETAD
@ Lot s ISt on e e e s ion: mr

(") = Listen and write the names of the countries.

Bzl Mexice The United States

The word marathon comes from Greek. According to legend a Greek soldier named Pheidippides ran
about 26 miles (42 kilometers) from Marathon to Athens to deliver the news about the victory of the
Greek over the Persians in Marathon in 490 8C.

Saurce: Mornan-Websterstudent dictionosy

€ Make a poster, ]
+ Draworget a picture of a Brazilian personality or group that you like.
+ Find out where in Brazil this person is/these people are from
+ Stick your poster on a classroom wall.

QeTalk to your classmates about the people in the posters.
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Page 43
) Let
ad the e-mail from your new keypal. © Complete the in
- . about Carol.

— T — - ——paa
- —— N D P e e e
=
-

* Name
R “s /v rfienss myla- = S S————
T lyoor naval + Age
Easel Wiliam. 'm o2 years o and | study ot the l
B Nork Aubic SCR001 | have many friends there l
New o Cite £5 0 the United States Look
phtare ='s the Statue of Uberty 15 3 amous + 8irth place:

1 attrac o in New Yore
e tc me

B Let's w

te an e-mall to Carol.

Project

samsudmwnms

conhecem, de fato, pessoas desses w
Elas s30 como voolds imaginam?

Pesquisenm;

Escofnam um dos lugares Giscutidos na
wmnmmmm
pessoas que vivem 14, pesqui
oumimmeumou als &
professores.

fajadarmas a acabar com esteredtipos &

mm? Vamos comegar
0 @ 1espeitu Jde nt:vt{ﬂp.:::‘:

D pais

m.mpudnnm
OU Opinido voces tém das

-
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Page 47

stucdant

Pharrvac Linals Parker
Regivtration Number: 737844
|| Waid Dete OT006

r O _
— 1 I g o
- soge 5 of Bk Ao, 80 of e DR | .
By CERTRY T o __.__.,,,..pouu—-h.' "\_
2
»

P p‘-u——o-‘-am--!ﬂ

3o s O b Mk e o SO W | Acdvmsn: Mot drvoe sve e

a Vadi) Dt 1‘—"“

o My 18,
o ase Sl on
2060012

[D Club membership card D
E] Library card D

Vhat kinds of identification do you have? Tell your class.
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-y

Eyery child has the r ;%’#Wlmm‘yaﬂummmm,ﬂ
mmn_@ﬁaﬁe‘k sauied free of charge, : i 21 o
N i

@fqesemdhon P annae

o 0ok 4k ave ehes st qua St Pedn o e 62

3 coobaetn & 3 PITRIA L0 0 st jratiyg oz fer ¢ 1800 & sl

Protessoriak Lo 2 1usmche d kaquanh, rrgamat
it 3 cartuihy. Pgame ‘ Vs is a7 B gt

((\)o usmn and fead- 10 v Detsed € 1REpOsL

Mrs, Margues, the school secretary, is making a student 1D card for Pedro. What information does she need?
-

Mrs. Margues: What's your name?

pedro: My name Is Pedro.

Frs. Margues: What's your full name, Pedro?
Pedro: Pedro Rossini.

Mrs. Marques: Can you spell your last name,
please?

Pedro: Rossini, R-0-55-1-N-
Mrs. Margues: What's your phoné number?

Pedro: My phone number Is 555-5069
Mrs. Marques: OK, Pedro. Here's your student 1D
card

pedro: Thank you.

Mrs. Marques: You'1e welcome.

Prafessoriak S o ome(Ds 45 AN AR 2 seyaE AlunGL s porey bl USSR

\ °c°fnplete Pedm.s Studem 1D card Sy o 4. ;4 ighds. wins men Ay A ALIRT 2 * b yer e Ay phome =

© Read, listen and repeat.

[ =—a




123

P Write the questions, Then, write the answe's that you know.

What are theil names What's his name J

@  Comoé sua familia; grande ou pequena? Quantos membros tem?

®  \Vocks viven (indusive 3wds, tios, primos) na mesma casa? Ou em casas separadas mas
présimas? Ou longe uns dos outros? ¢

@  Vock conhece familias bem diferentes ¢a sus? Como sdo?
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1 Qual ¢ seu rranie de cegistio de tascinmeoto?

‘2. Comoas pessoas o(3) chamam? Quem s30
€55 Je550a57 Por que ofa) chamam assim?

05 nomes em Ingits também apeesentam
formas abreviadas (shovt forrms).

W
i

Select a calar phatograph for each topi below, and attich each photo te this page with glue or
“gdouble-sided tape (o not stale) Include a brief caption

Mato that noudes members
of your mmediate famyy

0: Conhecer melhor sua famikia e

; It Wi arvore genealdgica

A, Pesquise sobre sua familia Junto a seus pais e
parentes mats velhos, Inclua s, prmos, avis,
bisareds et e pergunte sobee seus names,
orde eguando nasceram,

B Descnle wine divure yerealigive, Culuyus
nela asinformagies que ook recolheu

§ Descutra 0s nomes das relagdes farniliares
em ingés, Inclus.os na devore.

Project

4 Exponha seu rabwiho na sala de sula, Vocé
pade também coloca-la na sua homepage.

Dicas:
+ Como mantar 3 arvore:

owwwarchives state al us/activity/actviyid
Mmi> Acesso emn: 18 fev. 2008

+ Nomes das relagoes familiares em inghts:
muwmww

Acesso em: 18 fev. 2008,

®o o000 0000
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e cene of the color wihee!, you wil find the The secondacy colors are the complementaty ot
e primaty colary red e and opposite colars of the primary colors.

@

~——"

e secondary colors are made by muing any two
i the primary colors

color 4o you get If you mix dlue and red!

Putting the opposte or comiie meatary colon neat o

@ =ach other makes Both colors look very beight.

What do you get wher you mex blue and yetow!

TP PO Cawm TVITEEUSEULINRAce ity el
Adcesses on Dec 1™, 2007

»

What do you get when you mix red and yelow?

2

) What colors are you wearing today?

Primacy m
Sacoedary 0O

Complementary O
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Page 75

. € Look, listen and repeat,

i
————— |
Ny pencii ks black
My perol

sharpener is Bue

My el ared

|
|
TR S e |
Ny ruler is yelion My eraser 5 white, : s orange Ay pencil cane s grovy.
© Wrie the names of the colors.
‘
% \L Ry
~
- brown et s e -
N ‘\ il \
|
!
. S 4
9 Yy f 4
corner: } Act3)
1 Qual & a difererga entre: mandioca aipim
¢ nacaxeral Onde cada paiavra ¢ usada? © Complete the sentences about your

2. o7 que pais(es) se escreve Antonio” e Il objects.
“fa0t0" em vez de Wntdnio” e “fato™

3 Acontece o mesmo em inghes. Observe:
EA Inglaterra EUA Inglaterra

a) My book &

b} My )

8 B soccer  fnothall QLMY Is

oior  colour eraser  rubber {
4 Fkue atento a outras diferencas como @ Tell a classmate the color

eoas em pOrtuguds ¢ em inglés. objects. .
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Page 79

L Voot costuma guardar €oisas que n3o 163 rals coms roupas o hrinquedos?
2. O que vock pode fazer para consumir e desgerdicar menas?

3 mmMpmmnblom-

The future depends on whut we d0 (n the present. (anstma Gaeshy

e m—

Discuss with your classmates,
3) Que pistas vocd Lsou para fazer a stividade 37
b} Nostextos acma, que verbo indica posse? € necessidade?

- . Project

Urgarize a swap meet In your class.

Objetive: Organizar uma feira de trocs
- Copy and complete ane of the messages - (swap mevt) com toda a escola ou

bekw algumas dasses
— - 1 Descutam com a dasse toda o que
S serd trocado na dasse, quen serd
convidado, quando e onde val ocones
2. Em grupos de -6 alunos, criem
&7 . x cartazes anuncando a feira

apropriados da escola.

fyour nare) YO §

= ST the messages v a wall o bulletin
boird in your clssroom

- Rexd the messages. Can you find
something that you need?
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( }tam years old and my name Is Noeman Thampson | am a school teacher but | will retve from
pubic school teaching after 30 years.

{ ) My rame is Brenda Koogan, lam _ YEI'S 0V 3Na 1 IVe N LoNdon. 1T & busy mum

{ Mamr married and my name is Susan Spacek. | receved a PD in Economics last year after years

of full-time stucy.
{ )My name is Janathan Johnson and | am years old. | like metal music and skateboarding.

[ )Hil Wy name is Pamela Paimer.tam years old. | Ive In New York and | have a dog and acat. My
hoboy Is play volleybal

© How old are the people in the photos? Complete their statements.

@ 5m que fase da vida estd cads uma 635 pessoss retratadas nas fotas?
@ L 53 OPINGO, QUAE 330 03 MElbenEy € Uy ey wapectos de cads uma deasas ,
Por qué? .
@ Vock acha que as criangas, os adolescentese as idosos 1o Basi thm seus dire
respeitados? Por qué? gyt okl
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Read tis registration form. Match each field with the information requested.

Fun with English 15 a place for you to practice English,
It's fun. t's easy Sign up nowt

O bre Brgtretion foem ot murind *) o mandotony

*Hl raren o= = - \1
“enare I \
ey thry s et e o assty o dheeactas) )
‘Pamrwore. S -
‘Setype paronond _

teenn e[

Uy - —

el szoren ——

|

= —— f

) ,L,“Z"‘E‘ write

+ Compete the on line registration
form above. Give true information
about yourself. /
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Page 91

— Unit
( Malu’s father is an electrician.

@ What are the super heroes’ real world occusation?

Real name
Clork Ken

Occupathn:

Occupation.

| Resl name
Rewd Echundy
Occupation

© Who is your favorite super hero? Why?
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Until 1879 somen couidn’t o to unmversity in 8razil. In 3004 women repeesented 56% of unhversity
students ir our country

Viomen havwe the same nights as men.

© Help the kids to find their parents.

© Write the conversation.

a) Who's this?
Thes & Carlos's fathes
Whats his job?
He's 3 poiice officer
b)
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132

© Look at the illustrations. Where can
you find these things? Write the
numbers.
a) Teefone para pedic comida
b} Programa que ersing Inglés
¢l laade shates na internet

d|

Pradutos de limpeza

© Do ycu know other companies with
English names? Tell your classmates. /

Discuta com sews coiegas:

1. Focam usadas palawras Inglesas nos
names des produtos e emoresas
apresentadas acima. Em que Casofs) esse
w50 fol necessdno? E &m que casols) na?
Por qué?

Qua dos nomes acima indlul uma
palava em portuguds mas escrita como
s& fesse em inglés? Por que, na sua
cpinio, fol frita cyss mistura de linguas?

3 Usamos mutas paavras em ingkés no
Bras.Vock acha que 1550 pode ser um
protiema? Para quem e por qué?

@ Let's write

Organize your vacabulary.
the other web.

DOCTOR

>

Project

Objetivos: Buscar mais exemplos de
estrangeirismos e refletis sobine seu
usa

. Procure exemplos 80 uso de palavins
c/ou frases em inglés em jornsn.
revistas, cartazes, vitrines de fojay
embalagens de produto etc

Anote os termos e onde s50 ussdos
5& puder, recorte os < : g
tire fotos #
RRPIOCULS £/0U Cole Seus & 3

numa folha, indicanco ¢
encontrados.

4 Exporha seu trabalho Expliguee
discuta seus exemplos com 8 classe

-

w
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Page 98

Extra activities

@ Complete the words to find the jobs.

Hesad “ctr /& She'sas® o€ t 3 ry g
He'sab !'sdr ' v r g\ Shesam ®ch.?n ! c

-
He'sap 9|l ct 9fflcey & She'sash.p 2 s | st 3 nt g
He'sac O Ok r: gi‘E\"‘ She'satl 2¢h=y g

© Connect the people to the places where they work.

© Can you add more jobs and places to the list?

Job: Workplace:
Jobs Workolare:

kD
m al i
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Page 112

@ us on grammar

© Look and read. Write more examples.

: Lat': g0 to the school cafetarla.
Negative Let's not go home.

| 10 SO0l
» toclass

Let's have 3 hot & Let’s play basketball Let's stucy Ceagraphy

l

Ne. let's not have a hot dog. :
#15 nave 3 cheesebu

“

£ portuguis. fazemos sugestGes e corvites cam perguntas. Por exemplo: “Vamos jogar asquete?”.
£m ingifs, 550 se faz com uma afinmatva: "Let's play basetball.”
Preste atencio & entonacho. Lembre-se- s frases com “Let's” ndo s5o perguntas,

.
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o

+ Read the advertisements. Find the
information

»  Onde voce ina para:
—pogar bola Lom seus amigos?
~fazer um trabalho em grupo?
*+ Aque horas adre a biblateca?

@ Let's write

+ Write a message to a friend in
another class.

Hi,

Let's

Let's go at
Confirm with me,

I'min Room -

rumber)

BB BB BB EBB U]
i
i

‘See you.

m R e

» Aque horas fecha o gindsio!

>, - » pm.

Conw € s wlina? © tempo & suficiente
¢ pratudooucurtal

Project

Objetiva: Aprender 3 usar uma agenda
para organizar as atividades de urndia.

1. Escolha um dis da semana. J

2 Pense em todas as atnidades que
vock tem de fazer e onde precsain
Pense também no que gostaria ce
Mr-wmﬂunmty
hobby, ler etc. "
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AT T

: nit
They’re Oscar’s sneakers.

What do you wear to go to school?

+ school uniform +  your own cothes
. W

@ This is a survey posted by CBBC, the BBC channel for kids, on their site. How would you
answer it? Discuss your answer with your classmates

Srhont i - mart v harw & D
— e 1

 #et e v ot s e o oo o
L % r anharatiml b s e

0% pon e mewvg et T
o, 1V reter meer ey s dhebey welleh P ews BOC L0 LACDOC WS h ate)
] IR THO0CTGTIOS M), ACDRISeS O

1Srh brw e v e gt Var 7" 3008
e 3 23 1 worT

+ hol Ve e

Igualdade ou Individualidade?
£m wa opini3a, 0 uso de uniforme: 3
* 3303 3 Criar um senso de igualdade, evitsndo Jue aiguns aluncs selam discriminados por

Cauid g suas roupas?
« imerfere no direito dos aluncs de expressaremsua individualidade por melo de suas roupas?
Youcan't judge a book by its cover. [Englh provert|
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Page 132
Let's listen .’"»’"‘;
S
@ usten and circie the gifts from Malu’s © Draw o1 ut pieces of duthing lrom a
grandmother. magazine.

© © Play with three classmates.

Mix the clothes of all the players.
Picc ane plece of clothing and guess whose

te
If you are right. you score 1 point,
ARE
THESE YOUR
SNEAKERS?
YES, THEY
ARE

If you are wrong, the temn goes back to the

game.
IS THIS YOUR
g td

SKIRT? RO

ISN'T
IT'S MARINAS

SKIRT
© Do you like to receive clathes as a gift? The winmer is the player with the highest

“re

What i5 3 T-shirt? A shirt that hai the shape of the
letler TI That is probably the origin of this word.

D0 you knaw the orgin of ather woras In englisn?
And in Portuguese’
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Page 133
@ Let's write
© (ook at the shop window. Answer the omammmh»
questions, selling his old dlothes? Is it a good idea?

Oscar’s poster
OSCAR’ 5 USED CLOTHES "'.

JEANS
T-SHIRT

eh=

$200 $5.00

© Make your own poster.

i) Qual o nome da loja?

Your poster

t} Qual o desconto gue 3 lojs estd dando?

d O prego da camiseta era e
agoraé

© Discuss with your classmates.

4 Vool conhece #guma loja que lem nome
em inghés?

t} Qualé o nome da loja? O que sgnifica?

Project

Objetivo: Escolher o uniforme ideal para sus escols.

| N 1. Discutam em grupo s carateristicas que a roupa que se usa na escola deve ter Considere
‘ aspectos como conforto, custo, praticdade, Imagem etc. 4

' 2 Procurem ern jornais, propagandas de 10jas ou na internet 0sitens que vao compor seu
( ‘ undforme. Lembrem. se de tecluir itens adeguados para as difsrentes estacdes ¢o ano.
.

3 Desenhem o uniforme comaleto ou usem recortes de revista; ou de outras fontes e colem
‘ em Uma cartoinga,
4. Coloquem etiguetas corm onome de cada item em inglés. Ussm um dicionana, se
precisanem,
.9 5 Compartilhem e compaterr seu peojeto com 8 classe 1oda ¢ votem no meihor uniforme

j e —

-
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Page 14

' - - -4

( © Look at the birthday cards Who sent them? Wha are they for?

° Kead 1he cards. Answer the questions,

3] Queidade tem Silly?
b} Quando & 0 aniversario de Jennifer?
<) Quem voct achs que ¢ Jennider? o ah
d) Voot acha os cartdes adeguados para 05 anversariantes?

@ Lel's write

« Work in pairs. Make 3 birthday card

for your partner. Then, give it to him
or her




140

Page 145

N _aey TRy W

When is the party?

e e— e — o —

© Circle the dates and time of the parties.

@ Cual é o significado original da Natal? Dmpvwmw

.Ozwqmﬂuoha(alwuwoélmmmam -

@ 5w maneira de mm:omlémmmo
outro moda veck poderis comemorar? 3
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P

=
Presentation
; opa teza o Wi e Tho oy 1" "W 1" mm\
n ‘ Listen and read. 75770 v ] e D o i N0 sy
Vpihue G U VUM S 109 130 Pt (g - pertanie, ede devwen o tseehos

Rosana and Carlos are making plans to go to the school Christmas party, Where are they meeting?

Rosana: Let's go to the school Christmas party Carlos: OK, Let’s meet at school, |
together. Rosana: No, let’s meet at my house at 3:30 |
Carlos:Good idea. When s the party? Carlos: Fine. What's your address? \
Fcatn: 500 Satuncay, Pecsimpeeo” Rosana: It's Rua das Primaveras, and the house is

Carlos: What time is it?
Rosana: It's in the afterncon, at 4 o'clock

© Check ijthe correct alternative.

a) Rosana and Carlos plan togo to
b) The party is on

) The partyison

d) The partyisin

€) They plan to meet at

f) Theyplan to meet at

QO Read, listen and repeat.

HIHALOES: 1FIEE SOIM AND § HOT DO

SCHOOL CAFETERLA
TIOGETS 1USED TOY OR USED 800K

number 305,

[a birthday party. [Oa Christmas party./
[J0ecemberig™y  [JDecember 25™,
[Osaturday.v [Jsunday.

the morning. [Othe afternoon.s
Os:30/ :
[Oschool.
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Let's read

-ne - \

© Read the invitation. What isitfor? |
Check E] the correct alternative.

[ a birthday party
[ a New Year's Eve party
[ a christmas party v

YU ARE INVITED 70
OUR THIRD ANNU

S CELEBRATION

CHRISTMA
SECEMBER 247

Ay, D

VEN O'CLOCK P.M
£TER AND JOA ORRE
" 1569 POND STRE

REGRETS ONLY 3‘:7-?34-9\)15

© Work with a classmate. Answer the
| questions about the invitation.

a) When is the party?
It's on Thursday, December 24,
b) What time is it?
It's at seven o'clock pm
¢) Whereis it?
1 Fond §
d) Who is giving the party?
Peter and Joan Morris.

A'L‘Lf(

€ Discuss with your class.
a) Quais sdoas informagbes essenciais em
um texto como o convite acima?

b) Porque o convite ndo menciona o nome
do convidado?

¢} Observe aarte e a ilustragao do convite.

\

Como elas dao suporte ao texto? j

Let's write

+ Write an invitation to a birthday,
Halloween or Christmas party. Add
pictures_ P,m‘IHwNII B rtx =

st o,
Tosta. ISR 2t alinvon
3 B D 0G0 3O D O Txuant,

1 0ot & sty

3 02 o ce 0 dee T £ 2m vece
Produzir 0 2.° nimero do class
newsletter com o conteddo aprendido e/ou
materlal escrito nas unidades 6-16

Discussao com a classe =

1. Quais serao as secoes desse nimero
do jornal? Facam uma lista.

Sugestdes: sobre a familia dos alunas,
usando o conteddo aprendido nas
unidades 6,9 e 10; sobre as atividades
favoritas da classe (graficos do projeta
da unidade n); sobre o uniforme ideal da
classe (projeto da unidade 14) etc. Vocés
podem também usar o contetdo dos
Cooll, inclusive o poema apresentado
nesta unidade. Se quiserem organizar
uma festa de Natal e convidar os
membros da comunidade escolar,
incluam um convite no jormnal.

2. Quem vai querer publicar seu
materlal? Anotem os nomes ao lado
das respectivas seqoes.

3. Quem se candidata a integrar a
equipe de producdo desse nimero do
jornal?

! 0: Sigam os mesmos passos do
- proje ‘dam;
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Page 153

Vocabulary review

« Write the dates.
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Page 156

Tematic Unit 1

oA Hello to the world )
S g

Get in the mood - Albefs and chdracters

© The messages in the bottles are in Arabic,
Spanish. Write the names of the langua_ggs i

ak Pesiponitv éa iuhes Que lygons comerss
o ASUVT, CLRa € cong =an
a >

English, Japanese, Portuguese, Russian and '\
n the right place, :

i 2 g0 S8 AL by

——Sglsh TR o R oo = L.
@océ conhece outras linguas? Essas linguas sdo escritas no alfabeto latino? J
@ Read the dialogues. Note what the people actually say, in parentheses. |
a) B;ﬂ. s ‘:,’,_'f_aly Cio! ¢} United States
P QoD M) ) o
X, | g . CARE.(TCHAU, =
& & é ‘ CUIDf_SEJ >
9 Japan rrekmasu S, ) Lebanon 3 s aam
/TADAIMA . | (ESTOUSAINDO, ) [ ALEIKOM. (
(vourer) ) \MASVOLTOJA) /

OUE
A PAZ ESTEIA €8
) VOCE])

@ Discuss with your classmates.

a) Que coisas interessantes vocé observou nos dialogos?

b) Qual das formas de cumprimento e despedida mais chamou sua atengao? Por qué?

©) Se vocé fosse inventar uma nova forma de cumprimentar e se despedir das pessoas em pe -
L como seria?
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Professurfa) Pespunte as shoros s 3 vitem oo sroito e Baile o

2 3 e Se pussivel. mosre: In:owum'anhm P g mnanluu'
communication systems |\ e e e b ity e

Britrabie/sttabatn bt

» at the Latin and Braille The characters in the Bra||le codc are based on an -

arrangement of one to six raised dots.

The Braille Cell 1004
2008
3006

The letter *A” is written with only 1dot. @

T , .
H l l l I EI The letter “D" has dots 1,4 and §. °:
(T e Al P 1 T 2]

The letter "Y" has dots 1,3, 4,5 and 6.0=

Available at: cwwwafb.org 6
quudoanu" 200&

E] - .. ll €) Write a message using Braille. Ask a classmate to |

read it.

l . © Discuss with your classmates.
a) Que dificuldades especificas uma pessoa com deficiencia

visual ou auditiva enfrenta? Como se podem compensar
tais dificuldades?

Hira
Read < g b) Oque voce sabe sobre 2 lingua dos sinais? E sabre o alfabeto
o O 9 o o manus!!
@9 9090 9 9 ¢) Vocé conhece alguém com deficiéncia visual ou auditiva?
@ 90 9 Como vocé se telaciona com esca pessoal /

amqmmmm%mmommpdmm
ada ponto para formar o relevo.
& convidem outras pessoas para verem.
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Pagel58

K Read the texts. In pairs, write the names of the people p!aces and thmgs Connect
them to the states on the map. = A

14 TA A Wt 0 ek

e

He's from 0 Ribeiro P o de Janeiro He
S - was world champion in 193 3
and vice champion ing

STEAN T VEL isthe largest river in South
W America It runs from the Andes in Peru to the
Atlantic Ocean, with a famous port in Manaus.

rasi = ¢ is the capital of Brazil, located

at the center of the country. it is a city with modern
| architecture, designed by Oscar Niemeyer.

»andy and Junior  are two young pop stars from
Campinas, Sao Paulo. They are famous in Brazil and other
countries. 16 ligado em vocé and Nascemos para cantar
(composed by their father Xorord) are big hits. They also

had a show on TV.

Acaraje . is a traditional dish
of African ongm that you can eat in Bahia,
1t is made with black-eyed peas and fried
Lm palm oil.
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Page 159

Discuss with your classmates.

Quais s30 outros brasileiros famosos que vocé conhece? Por que eles sao famosos?
Bl Que outros lugares ou monumentos sao famosos no Brasil? Onde ficam & como s3o?

Oue pessoas e/ou lugares de sua cidade ou estado sio conhecidos em todo o pais ou no mundo?
Vocé se orgulha deles? Por qué?

W) Our culture

oy

hematic Unit 2

€ These are all part of our culture. Choose your favorites. Add others.

C andcatt |~ Tood | festhal | Aoimal )
) o %

@ Discuss with your classmates.

3) Que aspectos de nossa cultura vocé considera mals diversificados?
b) Que aspectos atraem turistas de outras regides do pals para a regido em que vocé vive?
©) O que atraivisitantes de outros paises? Em sua opiniao, como eles veem o Brasil?

—
Professceful: Nesr prayes 05 akino 1o 32T 3IG0 Q08 FOresseis % astete
rasioim, pegase & 183240 € parttha! st CODISMENTS 0O 3 T8I

Our

Objetivo: Conhecer melhor nosso pals & montar uma exposicao para compartilhar esse conhecimento.
1. Trabalhem em grupos de 4-6 alunos. Cada grupo escolhe um estado do Brasil.

2. Desenhem o mapa desse estado. Colem fotos, recortes de jornal ou desenhios de pessoas, lugares,
monumentos, plantas, pratos tipicos, artesanato etc. que representem esse estado.

3. Exponham seus trabalhos nas paredes da sala e convidem outras turmas para ver.







