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ABSTRACT

" 'THE USE OF THE MOTHER TONGUE IN THE FOREIGN LANGUAGE
CLASSROOM OF THE GREAT FLORIANOPOLIS (SC) REGION:
A STUDY OF STATE SCHOOL TEACHERS’ PERCEPTIONS

* " Maria Aparecida Rita Moreira

UNIVERSIDADE FEDERAL DE SANTA CATARINA
| 2001

_ ‘Supervising- Professor: Gloria Gil

The' use 'Aof the mother: tongue in . the Foreign Languagé classes is a-topic which
~-authors-in the field of .applied‘:linguisﬁcs' avoid ito‘ talk -about. 'TfanslatiOn,' one »'Way,of using
the mother-tongue, seems to be an exception. This study 'éimS'-tO investigafe the use of the
- mother-tongue by-a group of » seventy-two Enghsh teachers from state ‘$Choo1s--in the ;Gre;i-t
Florianopolis: area. The objective focus of this study is to know, through these teachers’
perceptions D whether these teaphers do ‘transiﬁtion activities in their classrooms or not; (2) .
what other use of the mother-tbngtié the teachers make use of; (3) theri they-use the target
language; (4) whether they th'mkthe métherf;tongue helps their '1eafnéfs~ to-learn English or

not; and finally; (5) why they use the mother tongue in the EFE. classes.
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~

| " The data collection of '»thifs ‘study ‘was carried ‘out with two elicitation techniques:
questionnaires and interviews. The data analysis showed that according to thése-teéche’rs)"
percept-ions,-the-mdﬁler"-tOnghe'iS-iiSed- in trénslation activities, and it corroborates the claims
of other studies that the mother toﬁgue is -uséd- by the--téécﬁer’s foridiﬁ‘ereﬁt- functions in the-
classroom 'Such as-to »giv"e: instructions, -exblain 'grammaf,’ discuss methodol‘ogy,‘ and give
administrative information, The results of: this study also indicate tﬁat’ i some cases, '_fhéf
target language is ‘used to give instructions and to begin the class, and that the investigated
teachers think that the use of the mother féngﬁe does not- help English language learners:
Finally, this study suggésts-fhat teachers’ lack of proficiency and confidence are the main
r‘e’e’lsons for usihg' the rﬁo’the’r tongue, as well as -th¢ existence of two contextual reasons: -

_large classes and poor -infrastruc':tuie,



“RESUMO

0 USO DA LINGUA MATERNA NAS AULAS DE LINGUA ESTRANGEIRA NA
REGIAO DA GRANDE FLORIANOPOLIS (SC):
UM ESTUDO DAS PERCEPCOES DOS PROFESSORES DAS ESCOLAS
ESTADUAIS ,

‘Maria Aparéei‘(ii.-Rita Moreira

UNIVERSIDADE FEDERAL DE SANTA CATAR[NA
2001

- ‘Bupervising Professor: Gloria Gil

O uso da lmgua materna no ensino d& linguas € € um assunto que ndo tem sido

_abordado por-autores tigados a srea -dé‘ﬁng’iiist’i(:a aplicada. A tradugdo, uma forma- de usar a

~ . lingua materna-na sala de aula, pode ser considerada uma excegfio. Este estudo investiga o

uso da lingua materna mum grupo de setenta e dois professores ‘de ‘-inglés de escolas
Estaduais da Grande F;lg')ﬁanépolis. O objetivo deste estudo é conhecer, através das. R
-percepgdes "de's'ses-:profe"ssores- (1) ‘se elés desenvolvem atividades de tradugdo nas aulas: (2)
que Outros usos os professores fazem da- lingua materﬁa; (3) quando eles usam inglés; (4) se
eles ;Seﬁsam que a lmgua 'ma"téma =ajudé 05 ‘alunos a aprenderem '>ih‘g:“lé‘s e, .ﬁﬁéiménte, ®)
_ pdrquéfe‘le's usam a iingua~matefna nas aulas de hlgiés; |

05 ‘dados deste estudo foram coletados através da utilizagiio de duas  técnicas
elucitatorias: questionarios e.-ent_révis’tas..A analise dos dados'mostr'ou:qué} de acordo com'a

.-percepgio destes professores, a lingua ‘materna -6 usada nas atividades de -'traddg:ﬁd ‘e ao



ix

| “mesmo terhpo conﬁrma yas'-aﬁrmagées de outrosvéstud'oﬁs"que sugerem Qué'a lingua materna é
usada pelos professores para a redlizagio de di‘fe"r‘eﬁte's' vatividadés’ na sala de aula, t?ai-.s‘ como:
dar instrugdes, éxplic‘ar grémética, discutir métodologi-a e-dar ---infonna(:ées ) :adminis't_rat;iv‘as.' '
Os resultados indicam que, em alguns casoé‘,' a lingua esfraﬁgeirév é'ﬁsada para dar instrugdes.
‘€ ‘para iniciar uma aula. .fiFinalmenfe, - analise dos Tesultados deste estudo -sugere que rde

acordo com as p‘ér‘-cép(:éés: _doS'- professores investigados, a lingua materna ndo ajuda os

7

desses professores s3o as razdes principais para que eles usem a lingua materna nas-aulas de -

“alunos -a aprenderem uma lingua 'estrangeira-g,;-que -a falta de proficiéncia ¢ a inseguranga

- inglés; de igual importéncia sdo, outras duastazbes contextuais:‘turmas grandes e-a falta de

infra-estrutura nas escolas.
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. ‘CHAPTER ONE
INTRODUCTION

1.1. Objective of the dissertation
The main aim of 'thisvdissertation'i's to investigéite the use of the mother tongue
by English as foreign language (EFL) teachers "ih’regular state schools in the Great
Floribanépolis region in the State of Santa Catarina (SC). This .investigat‘ifle choice was
made due to the fact that apart from some books and értides which deal with fhe topic
of translation in the foreign language classroom, one special» way of using the mother
. tongue, Tittle has been said ébout the use of the niothertongue in this context.
Tt is impoﬁant‘to mention that this research hés arisen-out of '-my-anxieties -and
~ needs to observe and understand ‘how and when the mother tongue is-used in the EFL
" classroom. I haye‘ been working in state s'chool-’s: since 19971, and ever-since I began to
“teach T have wondered Whefhe'r or not-there is a tight attitude régar‘ding the use -of the
mother tongué in the classroom. |
- Moreover, while research-on EFL teaching has predominantly been based -on
classroom observation, this study is-based on the 'a'n’alysisi of teachers’ ‘pe'r.ceptions or
. beliefs. Malatér (1997) points out, in this respe'ci; that “the .inc‘lﬁsio’n- of” feachers”'
‘perceptions when dealing’ with the classroom can signiﬁ'(‘:an_ﬂy contribute .fo. the
uﬁd'érstaﬁdingv'df teaching practices” (p: 3). Therefore this study aims at iﬁvestigat-ing' '

teachers’ beliefs on the use of the mother-tongue in the EFL -class:roomv-_of-fegUIar state



schools in the Great Florianopolis region -(SC).‘ The f;resent study also aims at

understanding more deeply the realities of those teachers.

1.2. Reséarch Questions
In order to investigafe how these state school teachers in Santa Catarina |
understand the usé of the mother tongue in the EFL classroom, this study intends to
answer the foilowing résearch questions:
1) Do teachers use translation activities in their classroom? If so
la) are teachers using translation in the class:room as ‘a tool for testing
students?
1b) are they using translation to check comprehension of words and/or
sentencés? |
Ic) are the translation activities beihg contextualised? -
2) What othér useé vof the mother tongue are there in the classroom?
3) When do teachers use the foreign language, i.e., the English language?
4) Do teachers ‘t’hink that the use of the mother tongue helps lea.rnersi to improve
their English knowledge?
. 5) Why do teachers use the mbther tongue in fhe EFL classroom?
It should be clear that this study‘ aims at giving 6nly an overview of the state
school teachers’ perceptipns 6f the use of thé mother tongue in the Sfate of Santa
Catarina, since only two groupé of teaqhers from the Great Florianopolis region were

investigated.



- 1.3. Organisation of ths ;ii_ssertation. ‘
This dissertation is divided into six chapters. In this chaptér, fhe_Introduction, the
ijective of the study and the Résearch Questions are described.
In Ch_épf'er Two, some of the relevant literature related to the use of the mother
tongué is reviewed.
In Chapter Three,. the methodology is d‘gscribed‘, including the research
~ participants, the context of this study and the dafa collection and analysis techniques.
In Chapter Four, specific parts of the methodology are reported on: the
questionnaire design, application, data analysis; findings and discussion.
In Chapter Fi\}e, other sp'eciﬁc parts of the methodslogy are reported on: the
interview data collection; analysis, findings and discussion.
_In Chapter Six, the conclusion of the study, a summary of the previous chapters,

some pedagogical implications, and suggestions for further research are provided.



CHAPTER TWO
'REVIEW OF THE LITERATURE:-

'. --solvm--s*rt}a)s ABOUT THE USE 'OF"‘THE*MOTHER*T()NG?UE IN THE

FOREIGN LANGUAGE CLASSROOM

2.1. Introduction

| The main dbjective of this chépter" is to review some works that deal with topics:
rel_ated to the use of the mother fongue (MT)' in the foreign language (FL) classroom.
First, T will review what' some- authdrs say sﬁeci‘ﬁ'cally about: the role of translation;
“which has w't'raditio't'laﬂy: been the main activity involving the use of the mother tongue in
the FL classroom. Although for some years, translation as a tool for teaching/learning
~has -been severely criticised, nowadays-some-authors -are-beginning to :staié ‘again its

importance in the classroom. | |
After doing that; I will report on what some authors say about the main uses of
the mother tongue in the -c‘lass-roém.' Finally, I will discuss what others have to say about
considering the mothéf"tbngu'e as a positive or a negative influence for foreign language |

development.

! The term used here to refer to the language already spoken by the participants of the classroom is
mother tongue (MT). Some authors refer to this language as first language (Ll) The two terms are used
interchangeably in this dissertation.




i”lQ..‘Tra‘i’hslation: L1’ s most traditional functioninthe FL classroom
As T have already suggested, the use of the mother tongue is increasingly’ being-
“shown to play an essential role in translation -activities in the classroom. Tr_dhslation

was consndered a bas1c tenet- of teaching for many years, and had its apex in thev

- “Grammar Translatlon ‘Method (GTM) (Leﬁ'a, 1988) At the same- time it is the most

-aricient and the most criticised method: Costa (1988). says’«tha't-f although iranstation is

part of the learning process, it was -»bannedv'frer‘h the c1-assr00ﬁ1 probably because of its
overuse during the: GTM. So, it is 'p'os‘sib‘le to say that throughout the ye'afS't'he status:-
- attributed to franslation in the FL classrooms has been C0ntrovereial.

Rivers and Temperley ('197’8); for example, aI‘so"-- peint out‘-.fhe importance of:
translation invt'he.fforeign language .clasSroom context by writing about -the -history of
'lranslaiioevin the FL classroom and abeut some ef its uses. According to the_se~ authors, -
in the last forty years, the use -.of sranslation in the FL classroom has been less and less
advocated by applied linguists and authors who falk about FL teaching;

Furthermore, Duff (1989) -considers that transtation “tends to be -used mot-for
language teachi'ng','but‘-for testing” (p. 5). He argues that this happens because teachers
almost always telate translation to readlng and writing skills, -and think that tramlatzon
is- time—ConSuming,- wasteful‘ -and- boring. Yet, according to- Duff: (ibid.), -translation
“pecame less and less -associated -with the excitement of new discoveries, more and
more with the tedium of book learning” (p. 5). The reason could' betﬁat- translation has
- ‘not been us"e’d -';-p'ro'perly, fbeeause to practice -'ifarzsldﬁoh in the elassroom- d'ees- not mean
to gi\.'e” a text te-be*rewﬁt't'en in .-the*Ll orthe L2; é‘it' means; rather; giving~-the" students-
regular opportunity to compare and discuss thelr work with others, and ~t0‘r.esp'o'nd 10
suggestioﬁs?’-'(]a; 8). In otiler' words, Duff-(iﬁid.) suggests that there are teachers who just -

relate translation activities 1o the process of finding correspondence in L2 for a text (or



sentences) giVen L1, or vice versa. They'do not éxplain to the students why they are
doing a translatioh activity, and “as a result,‘ they are hot mentally prepared for the
activity” (ibid.). If the teacher does not have a clear idea of the activity, ;arﬁld does.not.
~ explain it to the studexllts, they can feel frustrated. Thus, it is extreme& ‘important to
- know how a.translation 'actviyity‘c'an‘ be inserted in a FL program and why it is to be
inserted. Finaﬂ'y';.vDUﬁ“" (1989)  suggests that translaiion is' essential beca‘use:T (ay.
' “translation -car.1~:help»peop1e to ‘understand the influence of the ‘mother tongue on the
targ;t language and.‘ vice versa; (2) ﬁmzshﬁbn can be used in different activities outside-
: -the:classroorh;-(is‘) translation can help people to communicate into and from the foreign
l-angﬁége;-_ (4) the..prdpér'-materialwof‘*translatioh is authentic, not: ‘made up’; (5)-within
translation éctivities there are rarely correct answers, this can then help speculation and
_.p‘r’o’mote. dis"cuSéioh-i - (6) translation can be used"aCCofding' to the stﬁdents" and-
-teachers’ needs; (7) wérking-with-vﬂanslaﬁon can give us the possibility of WOrking with
real ianguage; and at the same time to take .account- of styles and registers of the target
language and ‘the mother tongue; (8) ransiation is useful because i can be used by
tr‘zif;i‘s‘ldtdr&aﬂd “translators- will always be needed. WithoUt-ihem-, there would be no-
-~ summit -'taiks,- no ‘gl&mosi-»or pe:resirbika,vno Cannes Film Festival, -no J-Noﬁel pfiZes.”
(p. 7, author’s italics): |
Some authors, sug:h.aéf Rivers and' T.empveﬂe'y?. (-‘197‘8) and DUﬁf'.(-'I-989)”share-

 similar ideas regarding the-use of iranslation in‘the FL classroom, proposing different

activities -t'o-enlarge”.fhe'réhgé’ of possibilities of using #-purposefully and imaginatively
’ -within'vthe-fbrgign Janguage classroom. Rivers and Temperley (197 8) provide us with a
variéty of translation: activities and suggest how teachers can use them in an effective

- and*meaningful ‘way, such as translation of ‘labels, slogans, and advertisements, and _

translation of historical documents for use in a history class.



In addition, House (1981) sﬁggests that transldtiOn can be used in FL teaching “as

a technique, not-as an -objéctive” (p- 229). She states that translation-can involve _

the exphcxt ‘comparison of cultural phenomena in the source and target language commumtles
the' creative  production of - source and- target. language texts, the chunge' of individual
situational dimensions in ST and/or TT, as well as a context ‘sensitive evaluation of
translation and versions (ibxd)

‘Som'e authors, such as, Costa (1988), Valette (1991), R’iveré_ and Temperley
| (19’785 highlight thé uses of translation related to "“sp.eaiking”’ skills. They stress that
oral translation is helpful to clarify the meaning _of ‘a word-‘ that students do not
uhderstand, that oral translation drills é}e" helpful to elicit grammar points and |
vocabulary and to encourage the t'rénslati’on of sentences. In surn, -theSe authors suggest‘
' "fhat‘ different translation activities can improve students’ ‘accuracy e;nd fluency within
speaking activities. These authors also suggest that the -translation of short sentences
focusing on a particular grammar point canlbe used as an oral éctivity. Yet, they do not
advocate translatfon of isolaied words and highl‘ight’.the importance. of contextualising
translation. -Valette (‘1"99'1), for example, says that “many teachers avoid items of this
sort [traﬁslation activities]’ because of théir lack of context and their tendency to make
_students feel that a oné-to-one correspondence exists be‘gween words in the target
language and their native language” (p. 227). _TShe gives an example of the translation
of words out of context, as seen below:
Give ’.the French equivalent of the following iwords: a broom, a frying-pan, sponges -
she then expands on this by suggesting that teachers write a simple text to contextualise

the words, such as the following (pp. 227-28):

Imagine you are in Paris. An American friend has arrived and she wants to purchase a few items at the

~ neighbourhood hardware store. Tell her the names of the following objects in French:

1. abroom



2, afiying-pan

3. sponges

2.3. Other uses of the mother tongue in the FL classroom
Apart from some studles on tran.slatlon it -is difficult to ﬁnd other - research:
studies -‘related to the use -of »the-'mot-h'e‘r ton‘gue in the FL classroom, and even some
known authors of -céurseS' designed for non-native teachers- omit talking '\about‘this".topic--
in their EFL teaching books. One of the -rexcéptilonsis}Afkinson-*(-lQ-S'?) -who wrote about
the use of the mother tongue in the classroom, where he says that, it “seems to be true,
-in general, that in teacher training very flittle attention‘is g.i'\ire'n»' 1o the use of the native
language™ (p. 24T); And he also stresses that this use needs ‘more ex"pIéfation, warning
that v“th’is gap in vmethodologiéal literature -is -presumably:-partly v‘reéponSible‘ for the
uneasiness which many teachers; experienced and*ihexpe_rienbed; feel about using or
- permitting the use of the -stﬁdenté’ native language iﬂ it'h§ cléséfobm” (ibid.).
Atkinson (1987)-'- suggests that the mother tonéue can- have many different
functions. -in -the FL classroom: (1) discussing lmetﬁoddlogies durmg 'ciasSes; ©)
explaining the meamng of words or grammar fop_i_'cs‘; (3) giving instructions and
' admini'strati\'/er informat-ion}to't'hé students; (4) chec'kihg comprehénsion of -étruétures;
aind-'(ﬁS“)‘*-shériﬁg' i'd'eas-i'ngroup work. According to Spratt (1985), teachers seem to have
*doubts about-whether they should or lshou“ld_ not use  the mother tongue in.the FL

classroom, and may ask themselves - questions as such ( p. 190).

. Can 1 stop the students using the L1 in the classroom?
Do I always want to stop them using it? :
When could it be uscful for them 1o use thc L1?
Why-do students use L17
Are there any means I catt prov1de studenls with stop them using the L1
Should I ever use the L1?



After providing théSé-que’stions, ‘Spratt -(ibid.’j shoWS some Situati'oﬁé of the use of
' the"rn"oth'er'- tongue based on FL classroom observation. Accbfdihg.-tb her; the mother-
tongue is -used: (1) when students lack ilocabula;\ry, (2) when: ‘students 'dc.a-‘».no't know
“what th_ey have to do,... (3)*wheh they want to release tension”, and teachers use the-
~. mother tongue: (1) “for instructions and claserOm.-management; l-'(Z)'for explanation
~ and j*ustiﬁcatibﬂ'; (3) for communicati'ng meaning or’ éhecking-compréhenSioﬁ?" @ibid.,
pp. 200-201).- | |
) Schwe‘e'rs=‘(.‘1'999)“,‘ in his reports on EFL research conducted in Puerto Rico

regarding the use of the mother tongue, comes to ftﬁe -conclﬁs-i()nv:that‘_ -the. students

participating in his s‘tudly felt that- Spahi's'lla should be used-in their English classes, since
 the majority of them 'said that-they “like f-theirv-teaciﬁhe_rssvusirig. ‘-ét least ~some»f'Spanish'.~in
the-classroom” (p. 6). He aﬁso- observed that -At'eacher‘s' deal=-with~the mother tongue m ,
- three-different ways: ‘there were 'feac‘héré who -did not use the ﬁi'othef tongue;»'vteachefs
who'did ‘not use the ril'ot‘her-tongﬁe‘vﬁut' permitted their students to use it, and: t‘eéchers--- '
. who used the mother -tohgue. |

In ‘thr‘e"'f'séimeb-.arfticle-, Schweers (ibid:) also refers to his own »expelfi'encé as an EFL
~teacher and $ays -’that he ilses*SpaniQh in his first two classes to guide his students, and
also durmgthe whole semester lo check comprehension; i.e: he cheCk's'--’if students have

-understood by asking someone to translate what he has-said.

2.4. Positions for and against the use of the n‘i'oth‘er‘tongue in the EFL classroom:
A ‘pointed out before, authors, in ‘general, do not talk about the use of the
mother tongue. within- the- FL classroom, mainly because this seems to be a very

. controversial issue.
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' wa éxceptions to this general state vof aﬁ'ai‘r_s‘ are A’tlﬁhson (1987) and :Harbord
(1992). On ‘th.e one hand Atkinson (ibfd.); in spite of wafning-(about the overﬁse of the
mother tongue, advocates its use in the FL classrooms, by suggesfing “that to ignore
‘the mother tongue in a mono-liﬁgual: classroom is almost certainly to teach with less -
'tﬁan maximum e_f’ﬁciency;a (p- 247). On the other hand,-HaIbord,(l'992) challehgés the
‘use-‘of "the mother tongue, and criticises those teachers who encourage students to use
the foreign language as much as they can. He argues that the mother-iongue can be
replaced by different strategies in the foreign language, such as “visual prompts, mime,
-and evoking situational context to create a need for the item in question (for eliciting),
together with paraphrase, definition and multiple exemplification” (p 354). He
‘emphasises that uSingv'the.mother'tongue to save time is not acceptable, and warns that
if students and/or ;ceachers do 50 they may become dependent on trans‘lati-ori, they 'may :
use ‘inaccurate -tran's‘létion, and finally; they :'may use the mother -tongue when they
should be talking in the foreign language. Yet, at the end of h’i"s=;.a:'rti"<3.l'e-,‘ Harbord (ibid:).
' ‘accépts the use of the mother tongue “to provoke discussion and sbeculhﬁb‘n, to develop
clarity a;nd--,vﬁ~exibi'lity'vbf thinking, and to help us increase our o§v‘n and" our students
awareniess of the inevitable interaction between the mother tongue and the foreign

language that occurs d'uri»ng‘-anyi type of language acquisition” (p. 355).

a ZF'S-VF'S“'mmﬁ.fY 'Of‘Chiibter Two
~-mother ttjﬁgufl-ih‘-%‘th‘ei-FLv-cl;z.is'’smo’m’s. First, Ijﬁfésented-;thé traditional view that supports

the use of the mother: tcilgué through translation: Then, I-presented some other uses of
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the mother tongue in the FL classroom. And finally, I closed the chapter describing the
position for and against the use of the mother tongue in the FL classroom.
Chapter 3 will provide a description of the methodological procedures used to

carry out this study:



CHAPTER THREE
- METHODOLOGY )

3.1 Introduction
As stated before in Chapter 1, the objective of fhis-dissertation is to investigate the -
perceptions of seventj—two English teachers 1n the state schools ini‘Santa Catarina (SC). In
ofder to car’ry-bout this sft;-d-y, I have used two- elicitation techniques: questionnaires and-
interviews.
Ihis"chébféf'aims; first, at situating the reader to understand- -the- context -of  State
- Schools in SC by giv‘i’ng-'-'.s'ome‘ general information about the rélationship»-f.ambng the
Secretaria E-'sta_,dtjal ‘de Educagio (SEE), the vCoorvdenadorias: Regionais‘- de Educagio

. {CREs) and the EFL teachers. The second goal is to describe the data collection process.

-~

3.2, Ali'interpretaﬁ-‘ve St'u‘dy'. |

This study was conceived within' an” exploratory interprététiVe paradigm. It is
- qualitative vin’»mét'hodology and -aims at investigating ‘the peréeptions of the use of the
mother tongue (Portuguese) among-a sample of seventy-two téachers of Engiish of the .

~ state network in ?'S'antaf-Catari'na, Brazil.
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- 3.2. The context
The- data 0va this study were based 6n the responses given by English teaphers-who
work in State-sector institutions ‘administered by the .Sgavm;mm of Santa Catarina.
Therefore, all these teachers were éubord-inate to the S-ecrefaria Estadual- de Educagﬁo
-(SEE). In order to -‘adﬁﬁﬁister. the state schiools, 'tﬁé ‘SEE ‘has :‘bréated)' the Coordenadorias
Regionais de EdUCég’:‘éo (CREs), formed by schools from different districts. There were
“twenty-six CREs in the State of SC -When this study. was carried :oﬁt, and the data were
collected among teachers from the first and-twenty-sixth CREs T’he_se‘two groups were-
“selected due to their central location, close to the Universtity.

The 1st CRE headquarters is situated in‘f.Fldvrianépoﬁ‘s, the Capital of the State, and
-inéludes‘»f(‘)ur.‘-tdi"s.tﬂCts,xﬁﬁy-six schools and a hundred ~andigseventé‘eh ‘EFL “téach'ets: fifty-
nine permanently hired teachers and fifty-eight temporarily hired-"teacherg; _

. “The 26th CRE headquarters is situated in $&o José, and includes ten districts, forty-
two schools; and'-niﬂ.etyaeight EFL téachers:---thﬁy%hree pefmanehtly hired’ ‘teacﬁers and-
ﬁﬁy- six -tembbr"aﬁl'yﬁ hired teachers. |
*At-thi-'s; point; T-would like to cfarify;:that teachers at the SEE of Santa Catarina are
- divided =intd-'péManently and temporarily hired -ones. To become Lber;manent teachers, the
applicanfs must - pass an examination admin-istered- by  the SEE, and an  essential’
requirement-to-apply- for -thi‘s=pdsition"i's to be a university gradué,t‘f':fin f‘Eﬁ‘gli'Sh; fT'emporarily
hired teachers, on the other hand, may' or may not have gradﬁated in English, and teachers:
-are hired as a repiacemé’nts for pértnaxie'ht teachers. |
Two main problems were detected wheni this study was carried out. First; many of -
: the teachers who have no-t. graduated in-English do not have -sufficient knowledge of the

educational area of teaching English. Secondly; there exists a problem: in teacher turnover -
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Tates. Ffe‘qﬁent-ly, at the beginning of f—fhe year, students do not have classes because of the
lack of teachers. Thus, thréughout the year, ,stt.xdents ékp’eriencé a variéty»of-:teaching--
rﬁetho&é by -different teachers. For example, '-WhenE 1 left my English classes due to my
leave of a‘bsenée to begin- rhy:MA’ coursé.in1 1999, I wés*- replaced in one- class by four .
different teachers, consecutively.

Wit‘hinﬂiiS éo;itext, I would like to investigate how teachers are dealing with

‘the use of the mother tongue in-the EFL - classroom, since its use is a common occurrence.

3.4. Research Qines‘t?idn‘s’- :
In enlarging u‘p‘onAthg previohs studies related to the use of the mother tongue in the
* EFL classroom, my»commitm'ent,:'-{hrough the study '»propoléedrihere, isto describe‘sdi"n'evbf
the perceptions of the state teachers about the use of the mother tongue in order to answer
B ?tﬁe --fbllowing Research Questions:
1) Do teachers use translation activiti'és in their-classroom? If so,
- 1a)-are teachers using -trénsiation- in the:classroom as a too! for testing 'Sfudehts?'
1b) ate they using translation to check comprehension of words ahd/or- sentences?
~2) What other-uses of the mother tongue are there in the classroom?
3) Wher do teachers use the Fofeign::ﬁanQuagé’, i.e. the English Language?
4) Do teachers think that the use of the mother tohgue‘ helps learners to improve their
English knowledge? |

5) Whj‘/" do teachers u‘Se-ihe' mother tongue in'the FL classroom?
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3.5. Data Collection & Analysis

3.5.1. Pata Collection
Data c':ldllect'ic")n‘was made through the application of a-questionnaire and -intefviews'. g
Wallace (1988) classifies -;:?hese techniques as-‘i%itréspectiize’. ‘According to -him - these
.t‘ech’niques are used “when we want to- tap into thé knowledge, opinions, ideas and- '
' expefience’s. of our-learners, fellow teachers, parents -br-vWHatévér” “(p: 124). -Th’eréfdfé, this
study will-deal with two samples of data, one related to the questionnairés; and the other to
the interviews.
The purpose of the first sample, obtained through the questionnaires, was: to cover a
-greater number of teachers from the first-and the twemy-'sixth;CREs,-inbrder to prbvide‘ an
overview of the use of the mother-tongue in the state.schpol:s--of'the '-Great~-Horian6i)oli»s-
“area. The second sample, obtained through the interviews, has the purpose -of .-che(':ki.ng
and- clarifying the data obtained from: the first: samﬁlé. At this point: it- seems {0 be.
*importast to-clarify that both - techniques were based on the teview of the literature and
d'ési'gned to investigate somebperceptions of ‘the mother tongue .i'nf the EFL classtoom, as
“well as the use of translation.
The data ’WerevcdH‘*ecte.d“throt;ghbut-the*'ﬁ‘rst-and second school semesters of 2000,
- from June.to September. During this period, 1 administered the questionnaires, analysed
the data, and interpfeted‘ the perceptions of various teachers. Subsequently, I interviewed
-~ ten teachers to get a-méfé detailed -account of their beliefs regarding the-vljse of the mother

tongue in the EFL classroom.
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3.5.2. Analysis |
o The analysis. was made.basecvi on Rubin and Rubin (1995) and McD‘onough and
| -""MéDo'nough (‘1.997), who preseﬁted some guidelines to deal with the analysis of
‘questio.nnaires and interviews. The analysis will first provide an overview of all the data. |
The questionnaires will be interpreted ﬁumerically and also a cross-tabulation will be done.
After that,»in order to validate the quesﬁonnaire results, they will be compared with the

information obtained through the intérviews.

3.5.Ct_)nclusion of Chapter Three
Chapter 4-and 5 will also deal with two other méth'odblogi"cal‘ issues by describing, in
a comprehensive way, the two elicitation-techniques, the questionnaires and the interviews,

anid-presenting the findings and interpretations of the data from the two samples.



CHAPTER FOUR
THE QUESTIONNAIRE

4.1. Introduction

The main objective of this chapter is to describe the first elicitation technique, i.e.,
the questionnaires, by reporting on all the procedures involved during the questionnaire v
design and application, as well as the results and interpretation of the analysis of tﬁe

questionnaires.

. 4.2. The Quwﬁonnaire»Designv _
As suggested in Chapter Three, the design of the qucsti_onnaire,was- based on the .
re&iew of the literamré., Most of the questions. were-elaborated. based on Atkinson’s
.(1987_)_ article in which he. suggests tﬁat.: some of the uses. of - the- mother tongue:are: ..
aeliciting language, checking comprehension, giving instructions, co-operation among
: leémers., discussion Of, classroom methodology, preséntation and. reinforcement of
language, checking for sense, testing, development of useful learning strategies” (pp-
243-4). | |
Before - designing. the questionnaire -for the research reported here, I had
previouslyA designed énd' app-liéd a questionnaire on the use of the mother tongue: in the
EFL classroom in 1999, while attending a .tran's'l,aﬁonv_,coulj.se. _At'_that’ time, I aépliedt_he

questionnaire to teachers from four schools: two private and two state ones. This was a
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pilot phase which helped me'to design the final questionnaire. .‘Althou’gh the pilot phase
was carried out w1th private and'state'.‘-schools, I decided to focus this study on t;aChers
frvom the state schools fof three reasons. First, a large number of EFL. teachers. work in
the State system and, consequently, a.larger number of students attend these teachers™
classes. Second, there are few research_ étudi_es: ‘re,lat_ed- to staf_c:_ schools and the EFL
¢lassrooms. Third, state schools are places whereniost of the teache_rs; ." experienced and
inexperienced, seem to be using or permitti_ng-_their,studénts to use the mother tongue.in
the English-class. |

The questionnaire (see 'Apf)endix 1) was written m the teachers’ mother tongue,/ |
Portuguese, to facilitate the teachers’ _covm,prehension,.' since. all of them are Braziiian.

native speakers of Portuguese:

4.3. Questionnaire Application

i applied the questionnaire tw1ce to two- different groups. The -ﬁr,sf time. was.on
May 29th during a course on continuing profcssional development for EFL teachers,
which was atfendedf by fifty: three- teachers, of which; ‘thi‘rty,-nine,;-.‘cq_mpllveted, and :
returned the questionnaire.

The second time was.on July 6th, 2000. I sent a hundred and ten questionnairés:
sixty fo the lst-. CRE and fifty to the 26th CRE. These questionnaires were sent through
the Diretoria de Ehsiho,_ a department w1th1n the CRE Whlchdeals with the pg:kiagogical»‘f
matters. I asked fhe. teachersv to. return them by July 20th, 2000. The questionnaire -
format waS the same as th‘erA one answefeds. by the first thirty-nine teachers.. Howeyer,
this time I added an open question at the end to identify the teachers” perceptions of the

use of the mother toﬁg_ue (The answers to the open question are included in Appendix
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2). This time, thiltyathree.teachers_retunied- the questionnaires. ,'I'.hﬁs, a total of seventy-
two questionnaires. from fifty-nine different schools. were fully completed (a response:
rate of roughly 34% of the teachers and 60% of the schools. of the regions. being

investigated).

4.4. Results of analysis and iliter;prethtiQn:

The results and interpretation of the questionnairés:are_presented- in pefcentages-
and are grouped in three diﬁ‘erent sections. Each section will present, apart from the»
'percentagel' ;esults, some comments on. these results pointing out, for example, some
éontradi_ctions_ that appear across qucétions, and aiso. bringing; whenevér_ relevant,
theoreﬁcal. andlor:_empiri;:al; informati'on_.’tﬁo_ni.othcr: studies;_ Furthermore, each section -
wil‘lcvéluatethe scope and élérity of the results generated by the questions.

In Section 1, I present the Questionnaire Questions (QQ) 1, 2 and 3. which: are.
related to Research Questivonv (RQ) 1: | | |
‘ 1) Do teachers use translation activities in their classroom?
la) are teachers using translatic;n- in the classr.oom:és a tool for testing
students?
1b) are they 'using_ translation to. check Vc_ompr:eherisi_on;. of words, sentenc._es_._n. .
and/or texts?
Ic) are the translation activit_ies being _contextuéli_s_pd?
In‘ Seqion- 2? I i_)resent the fesults. aqd ,interpréfatiqns from Questionnaire
Questions 3 to 11 which ére: related to. Research Question (RQ) 2:
2) What other uses of the mother tongue are thére in the classroom?-

And to Research Question (RQ) 3:
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: 3) When do teachers use the -foreign-‘léng.uage,- 1e. English language?
Finally, iﬁ Section 3,1 pfesent the results of Questiop.naire- Question 12, an open-
quéstidn, which is related to .my Research Questions (RQs) 4 and 5 : |
4) Do teachers think that the use of the morth.ervtonvgue-h_elvps learners to improve
their English knowledge?

5) Why do teachers use the mother tongue in th_e,élassroom? -

4.4.1. Section 1: Analysis of -th.e;,ahsw._etszto ‘Questionnaire Que_Stion_s, 1,2 and 3

related to Research Question 1.

Questionnaire Question 1- QQ1: Dofyqu_do_.'tralisla_tion activities in your EFL
classes?

QQ1 was an attempt to understand the--importance-that translation has in.-t-ﬁe FFL
"classrooms of the teachers investigated. _-I"t sh:o'ul‘d-'- be emphasised that the: answers
indicated that .translation,:: activities . were . ’.usual’ly : ddne-_..-, by the vque'stionnaires"
respondents, since the majority of them answered. vt_’lhatv théy_ usually do. some translation |
activities. iﬁ.their._ English classes. It certainly seems worthy to note-that more: than 90
per cent of the respovndent_s-v answered = positively. to. this- question, taking. into
consideration “yes” and “sometimes” - answers. Table 4.1 shows: the results of this
questi-on. Thus a high percentage, (94%) of the respond'ehfs, seem do- translation -

activities in the EFL classroom.
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Table 4.1: The ﬁse;of translation activies in EFL classroom:

Answers Yes | Sometimes: Addmg Yes and | No . Non-answered

: Sometimes answers :
NT % |NT_ % | NT % _ ‘NT % _NT " %
Results 49 68 [19 63 |68 943 101 27 103 4 .

NT means the number of teachers among the whole population of teachers studied

On the other hand, the rates of “no” responses (—2.7%)-41&& “non-anéwered”
responses (’4%)0&11 for comment. Although repreéentingn. less than ten per cer_ﬁ, these
rates can be relevant, because considering the context: in state schools where. teachers.
deal with. large 'c«l'ass_e'sé 1t seemv_s._unusual_v that: these teachers: did: hq;.:' u_sé_; anykmd 6f"-__ _

translation activities.

Quést_ionhai-re Question .21_— QQ2: Do' »ybu;».use;_-trgns!ationl-‘ activities to evaluate:
your 'stu.dénts..lfso;.
a) Is it one question in the test?
- b)Isit tﬁe. test itéelf?

~ This question was aimed at finding out a little more about the teachers’ practice,
namely the type éf translation. activities they do with their students. It is related to

RQ1a: are teachers using \transla_tiorvl asa tool for testing thcir..‘.stud'ents?
As QQ2 was divided into 1a and 1b, its results are shown. in Table.4._2 and T_abie
4.3, respectively. The_s,ev results show that quite often the res_poridents.use translation .
activities as a tbol'for fest_ing their students. Tt may therefore be concluded that these
teachers do as some authors, such as Ur. (1996), suggest in. using the mother tongue

within translation activities, mainl_y for testing in a monoli-ngual cl'ass.




- Table 4.2: The use of transla_tion.,ac;l:‘iviti;es_/.ag-one-ques_tiqn_,in:‘thte-‘test _

Answers Yes Sometimes. Addmg Yes and- No | Non-
) ’ Sometimes answers | ' ‘answered |
_ NT % |NT % 'NT- %. INT % NT % |
Results =~ |08 11 [48 66.7 56 - 7717 11 153 05'_ » 7
- Table 4.3: The use of translation activities as the test itself
Answers Yes - Sometimes .Adding Yes and No Non-
. - | Sometimes answers answered
INT % |NT- % NT % 'NT % NT %
Results 1318 [32 445 |45 625 |22 305 |05 71

The results shown in Tables 4.1, 4.2 and ‘43, which related to the use of

translation activities in the EFL classroom, present some mismatches in the:responses. .

Considering the number of teachers who answered. “yes” and’ “sometimes”, it is

possible to say that 94.3 per cent (Ta_big- 4.1) of the requndcnts;'dﬂid- translation activities

in their EFL classroom; 77.7 per~ce1it of them used: translation-activities as a part of

testing (Table 4.2), whereas 62.5 per cent of them used translation as the test itself -

(Table 4.3). In attempting to explain these differences, one might reasonably assume

that it simply reflects the fact that the respondents did translaﬁon activities (Table 4.1),

but not only to evaluate their studer’lts.(,'l-'ables 4.2 and 4.3) .

On the other hand, these results do not indicate whet_hé_r teachers are. aware or not. -

-of why they are doing translation activities.
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Questionnaire Quésﬁon_. 3 - QQ3 :. Do you use.,translafion of wbrds,. _se_ntences
"and/or‘texts?
QQ3 attempts to investigate. the type of translation activitieé that teachers do with
their sfudents: translation of words, sentences.and/or texts. - |
The results of Tab__l_.eg41.4 -b_eléw sugge_:_szt_thavt_ alow nu_mhe;;_ of teachers worked w1th
translation of wordsr_:(l.S%),. which seems to reflect that translation of isolated words:

was not a preferred translation activity among the. teachers who- answered. the:

questionnaire.

Table 4.4 : Translation of words, sentences énd/or text ,

Answers - only trans. | onlytrans. | only trans. | trans.of words/ | don’t use
' | of Words | of sentences. | . oftexts | sentencestexts | translation |-
Results =~ o061 15f02 3 13 203 [42 656 03 46 |

The result of this question (seer» Table. 4.4) ddeé: show an increase 'Qf -teachers”
responses, from less than 5 per cent ( translation of words and sentences) t° more than.
20 per cent,. related to translation of texts. As expected,_ the item which included the
three kinds of translatwn  Wa-s  the -preference. of more than: 50 per cent of the
respondents. This choice could point to the: teachers?- awareness of the different
possibilities of using translation activities in their English classes.

In addition, it is possible to say that feachers seem to be contextualising their
tra.nslatvion activities, since the number of teachers who v_vorkedwifh translation of texts
was about thirty;ﬁve., Twelve of these carried outl actiViﬁes relat_o;d exclusively to
translation of texts; and forty-nine ‘mix_ed the three kinds of translation activities, in".

which the translation of texts wasv:_in‘cludﬁd;__._
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- 4.4.2. Secﬁon.zyz,Analysis- oﬁ the.An_s'w‘ers to .Qumtioxtnaire:Quesﬁth to 11 tt:latedi
| to Rwearch Question 2 |

Questionnairé ‘Questions 4 to 11 were designed-to check some specific uses of the
’ mt>ther tongue. The tesutts- are shown in Table 4.5 and delingater. some of the teachers’

perceptions.

Questionnaire Question. 4 - QQ4 : Do y(_i__u; use the ‘mother. tongue to give
instructions? |

QQ4 was the ‘only question in which the answers were: divided into “yes” and
“sometimes”, since nobody answer_ecli‘-' “no” (see Table 4.5). These resixlts seem to. -
indicate;thét the.teacher_s investigated __givé; instructions in the-'_mother tongue; at'least
sometimes to - help stu'det__lt-s:in the learning process.

As QQ4 - was not an open question it vtas_ not clear what teachsrs- (tho_s.e‘ who
answered "‘sometimes?’),. do. in order to check.vthev students’ comprehension lo_f the
instructions given in the target language, and therefore, . how they know whether their
students undetstahd therr‘l'a_ t_)r- not. Perhaps. they do- what_Atkinsonj’(-’lv987).- suggests as
bemg a satisfactory solutlon for this use: to* glve the instructions.in the target language' _
and to ask for their repetition in. the students language in order to. ensure that. everyone_ _
fully understands what to do” (p-. 243)#

Here, all the teachers admitted that they used the mother tongue in the EFL
classroom, and p,sqrhaps_ I could risk suggesting, a__s;_r‘egalgd_s__instructions,,.that- 100% of_ the
teachers who .vansw‘ered‘_the questionnaire used, at least sotnetimes-, the mother tongue to

give instructions in their. classroom.
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* Table 4.5: Answers to QQs 4 10 10 ,

Uses of mother tongue. . -~ Number of teachers/percentage_ : -

v ———i Y& " Sometimes TN

‘ ‘ NT % INT = %|INT = %
Q04 Instructions 42 584 |30 416 | - -
Q05 Grammar - 47 65.3 | 23 32 02 2.7
Q06 Methodology 48. 66.7 |17 2361 07 . 97
| Q07 Administrative. . ,

information. ‘ 46 63.9 |17 236 | 09 12.5
QQ8Studentscanusethe B S
mother tongue during group 57 792 | 14 194 § 01 1.4
work _ ' 5 .
QQ9 Text comprehension ~ | 35 486 |36 50 | 01 1.4
QQ10 Motivation 43 59.7 |23 31.9 | 06 8 4 |

Quéstionnaire Question S - - QQ5: Do--yén. use. the mother tongue to explain
grammar? |
Comparmg the answers to this questlon to those to QQ4 itis p0551ble to observe_ '
that the number of teachers who. answered ‘yes” increased: from 42 to. 47 and. the
- number of _“someumes_” fell down. But,' taking - to.gether- “yes?” and “sometimes’’
responses, it is possibl'e to observe that giving instructions in.the mother tongue (100%)
had. a higher percentage than explaining - grammar (97%). On the- other hand; two
teachers answered “no”. So, I can,_cdncludc that t_hesve__, two: t¢acher§, explain grammar
using the target language (TL), a result that shows that although explaining grammar in
a large class is difficult; these two teachers forward it. |
- Regarding this _i@e, Harbord (_199})_ suggests that teachers should use the
mother tongue to explain grammar. because “they feel that L2 explanation is. too
complicated and rﬁay even feel themselves incapable of giving. a. clear and

unambi guous explémation of the structure in question exclusively in English” (p.353).
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Questiohhairev' Question 6 - QQ6: Do: you use the nvl_other;_’ _tohguef,toc discuss
| | methodology" :

Atkinson (1987) stresses. the importance of using the mother tongue, mainly for_‘
“discusston of methodology at early levels” and -a'd‘dsvthat this 1s-“ best: condocte_d el_ther_ :
in avinhcture;of both Ianguages or exc}usiVely" in the studehts.’ mother' tongue” (p';_244).,
The results of the quesﬁonnaire show that most of the teachers do- what Atkinson
suggests, since 65f,teache_r.,s: .use the mother tongue-at least. ‘.‘somet'_irhe_s’_’.:in;thi‘s--case; By
contrast, there were 7 teacherse who answered .“no:” which suggests::either:no- discussion -
of methodology Wlth their students or the use of the target language.

By lookmg in’ detail at the results of' the questlonnalres by those teachers: who
answered ” to. QQ6 (see Table 4.6), one may note that- they had answered ‘Wes or
“sometimes” to QQ4 and QQ5: Thus, if they used;;l-at, least '-some_t_lm_es; the: mother
tongue to ’giv'e -ins‘tructionst-andf-to_ explain grammar; it ‘WOuId_ seem unusual for them not

to use the mother tonguel.to discuss methodology in: their EFL classroom.. |

Table,4.6:=Compaﬁsohs of the answers given by the teachers who: answered: negatively QQ6

N |Y S .

Teachers Y

01
102

.03
{ 04
05
06
07

FEIICICIIE

_><><>,<,><><><><' | B
<] e el 2

BRI

Do vou use the mother tongue to deal with
QQA4 Instructions?
Q05 Grammar?

- QQ6 Methodology?

! If he is right, I think this could Tepresent a gapm the methodological aspects of the teachers’ training
course which does not prepare them to deal with real problems like this.
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These c‘ontradictorywﬁhdings_ indicate that it could be interesting to in&éstigate,.,
more deeply how teachers diécuSs: methodology; e.g., if they interact':vilith'their- students.
about methods and class planmng Discussions of ;ﬁethodology in the classroom can
be very important becau_se it involves the- students, and permits teacheré-. to becomé
familiar With.the.students\’vprefe_rrfed_ learning strategies and to develop: r;lorc;efﬂcient'_ j
methods to teach. In _ordei' to discuss methodology ﬂie sfudents would need to have a
fairly high- level of English proﬁcienﬁy.which'seems to :b‘e;diﬁ-iculit to-find in, theearly;

" levels being investigated.

Questionnaire Qm:st_ioxt 7-- QQ7: Do yo.u-,v use - the- mother: tongue. to. glve
administrative information?

As c?an be ‘see‘n‘in-.v Table_ 4.5, more than 80 per éent: of the respondents answered
“yes” and""‘sorﬁé:times” to 'QQ:’/';' showing: that the majority: of the teachers- ;;se the
" mother tb\ngue to gwe administrative. information. T-h_e_.. results.. of the ana}ysi:s.'f( see"
Table 4.5) also show that there:?are nine teachers who: answered‘“no’»"-to-;’-l;_ the
largest’:_nu:rnbef of | ‘ﬁo” responses m this section.

_ QQ']I seems fo indicate that _although- -dea.-l,ing__with_.adm_inisfra_t_ive;iﬁformation
could, .b'ased on Harbord (199:1), be a real opportunity to use the t_éx_.‘get .lénguage in the.
 English clas.s;: tl'lAe‘-vmajon‘ty, of the teacltlersv investigated seem.to: prefer to-use the mother

tongue to do this.

" - Questionnaire. Question 8 - QQ8: Do you allow you.l".;,stpde_n_ts.to use the mother -
tongue during group work? -
This question shows the largest number of “yes” responses, 79.2 per cent(see - -

Table 4.5), and fourteen “sometimes” responses.
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Thé analysisv_, reveals ihoug_h, . some_problems. in the 'Way: the._quest_ion- was’
formulated. Whilé QQS asks: ‘wh.ej:herf tea;:hers_: allow or not. the use. of the mother
tongue during gr.oupi work, i. e, what teachjers;. instruct learners: to do, it does nozt;-’ask_;_;
* what teachers believe learners aétually do during pair quk?

In sﬁmmary, the anzilysis,of the answers to QQ8 has ~.rais€d'_ some-questions which.
have been left unansweréd céncerning‘ to the use -of the mother tongue_dqﬁng:'_; group.
work, i.e., whether teachers have. establ__ished rtules for the use _of the-ta:get,]ang‘uagé. or
whether téachers are aware about‘w_hich. language their students actually use during

group work.

Questi(_innaire Question 9 - QQQ:-\ Do you use the mother tongue:» to check text
| comprehension? |

: The results of this ,quest-i(')ﬁ (see Table 4.5) show that teachers use. both the mother
| tongue and the target language to check text comprehension, yielding the highest
ﬁergentage of “sometimes” reéponses. | |

QQ9 'was.. not included in the first section related to. n'an.sla_tion;_ bé@guse 1t was
meant to elicit answers abbut -.how'_-teachéré.-vdcal. with..the-main_idéa-- of a:whqlcf text. Yet
this question could have presented a problem of a?,nbiguity for thevtea\chersr,' who éould
have understood “text comprehension”, in two. different ways, either as related to.
translatiqn. activitieé in which students ;havg to translate-thé text to understand it, or to
text comprehension activities in_wh-i’ch' students- haveto-ags_v}s}erl general questions

without resorting to translation.
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Questionnaire Question 10 - QQ10: Do you use the mother tongue at the
beginning of your English class to motivate
students?

The results of QQ10 (see Table 4.5) show that more than 90 per cent of the
respondents used the mother tongue, at least sometimes, to motivate their students.
Thus, less than 10 per cent answered “no” to this question. Although the number of
“no” responses was less than the “yes” and “sometimes” responses, this number seems
to be meaningful, taking into account the context of regular schools where the use of

the target language seems to be so minimal.

Questionnaire Question 11 - QQ1: Do you use mainly English, Portuguese, or both
(English and Portuguese) languages to conduct
your classes?‘

The results of QQ11 show that the majority of the respondents, as was expected,
used Portuguese (39%) or both languages (Portuguese and English) (44%), to conduct

their FL classes (see figure 4.1).

Figure 4.1: “Do you give your classes mainly in Portuguese, English or both?”

1= Portuguese and English
2= Portuguese
3= English
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Table 4.7 shows the answers from QQ4 to QQ10 of the twelve teachers who_ said

. that they conducted their ‘En‘glishiclass_es mainly in English. Interestingly, as can be

seen, the majority of them answered “yes” or “sometimes” to almost all the questions.

Therefore their answers seem to peint to.a mismatch, since they have said they

- conducted their classes mainly in English, yet, looking at the answers given by them it

is possible to infer that even though these teachers do use the mother tongue in their

English class: to give instrucﬁons, explain grammar, give administrative information,

and check text comprehension.

" Table 4.7: Answers to QQ4 to QQ10 of the 12 teachers who-: reported to conduct the classes

mainly in English.

- Teacher. | QQ4 QQ5 QQ6 1QQ7 .1 QQ8 |QQY |QQ10
s YNS YNS[YNS |YNS [ YNS|[YNS |YNS
01 ' x | X X ' X} x| X o lx
02 X X X X X X X
03 X Xlx - X |x X {x
04 . x| X|x xt x| x| @ 0%
05 x| Xix x1x X | x

06 - x 1. X 1 x X ‘ x| . x| x

107 - X X | x X X X X
08 x [ X X x | x ’ x | X
09 x | X X X X X X
10 x| 0 Xix X x | X I x
11 X X F X X | x X X .
12 . X X|x X. X X X
Total 2 1015165 7{6 6 |6 6 |3 9 1444

Do you use the mother tongue to deal with... - .
QQ8 Students can use the MT during group: work?

Q04 Instructions? .
QQ5 Grammar?
QQ6 Methodology?

QQ9 Text comprehension?

QQ10 Motivation?

Furthermore, if we look at the answers given by these teachers, we can see that

only QQ5 and QQI0 yielded negative answers. While QQ5 had only one negative.
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~ answer QQ10 had four negative answers; which. althoug‘h,reprc__senting;less_ th'a-n:..gSO,_peg

cent of the respondents.is the greatest number of “no” responses. .

4.4.3. Section 3: Analysis of the answers to Questionnaire Question 12 related to

Research Questions 4 and 5

,Questionnaire Question 12 - QQ12_:: What do you think of,the »l.lse of the mother -
| tongue in the EFL élassroom.?
QQ12 was the ohly open | questioﬁ and, among the total of Sevenfy—two
respondenté, thirty- two answered this question.
| The answers weré analysed in Ia--broad way in-order to ﬁnd, the similarities and the -
differences among them. The__n,..a_ detailed analysis-divided the answers into two groups:.
the ﬁrst group was related to. image.§.'used by the teachers to describe‘thé functions: of |
 the mother téhg_u‘e; the second g_foup was related to some cqntéxmal factors, mainly
the reasons why the teachers seem to be using the mother tongue - |
F irst, I carried out ;1' détailéd"téit._analysis in the prdéess of reading th__e;_,ingerviéW
word by word in order to categorise the ideas (Rubin & Rubin; 1992). I yielded some
ﬁndings.régarding images that sﬁow how the respondents see the use of the: mother
tongue in the EFL élaésroom The most noticeable image that emerged was. that of the
mother tongue as a toel , since some words used by the respondelvltsfwe_re:_- base (basis),
: mecanismo-_principal (ma__i_n‘mechénism),- uma-vbonte (a bridge), um instrumento (a 100l),
suporte (support) auxiliar (auxil;fary); complemento (c_omplement)-,,‘usf_e‘d~in-_phfas.e_s; such
'as “main mechanism to -‘deal with the content™ (mecanismo principal ao conduzir os
conteidos da matéria), “a bridge to help leafﬁers-to find:common exped.enceé?’. (a ponte -

que ajuda a criar lagos de empatia e de experiéncias comuns), “a tool to compare the
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| structures” (comb. felramenfé' de domparac;ﬁo de: estruturas), . “azr.éuPPQH.j. in: learning,
another lapguage” (apdio. necesséri;'.ﬁa: aprendizagem de qﬁalquer Hnguaestrax_igeira), '
“only éuxiliarylar_xd ‘ne_ver as the main purpose” (apenés como auxiliér nﬁnca como
* funtamental). Here, from these-images; it .-mightv be said that teachers believe there is-a
relationship between the mother tongue and the target language, and at the same time, -
that this relationship could help the tfca_ching/leaming. process - since all of them
sUg_gested’ that the mother tongue can help stuflentéto _léam_a- foreign ‘langﬁage.
| ‘Second, looking at ‘the answers. related--td some contextual faétbrs, it was. possible
to find teachers who sglggesied,- that.the mother tOngue.- ‘was necessary. because they
dealt with large claSse_s_._- O__.ther. teachefs_' implied that at school ‘there was a lack of
material, such as TVs, dictionaries, \dde_os’, etc:; an-dvs‘ome:;res_ppndent_s. suggested that |
the use of the mother tongue.  was. not. only éubotdinate to; ,the_.. school’s  poor
infrastructure, but also to the lack (v)f-' attention from the educatidnal authoritigs; In
addition, some téachers suggested that thé main reason for the use of the mother tongue-
couid be'the‘ ieafners-’ lack of metivation and v_teacher§-?.lack of proficiency. There-
were respondents who explic_iﬂy stre_ss;ed,v the. imp@:tan_(;g; of attending a- teachers’
dévelopmeﬁt course to solve the problem in. que_sti’t;n, ‘one -of them. said: that it is -
necesSary to find new resources and different methodologies in order to ghange the way
classes are being taught; 'ahd..ainother said that-alt-hough teachers. hope to improve their
'English, they do _nbt have the financial support to do so. |

The"ianswérs- to QQIZ_-&I_SQ pqil__lt_.’tp. another C.(.)-nt_e_)__;tual{ aspect,. the: lcvgl;._;qf ‘the
Sfudents at which the respon(’i-énts thought the mother tongue could be used in the-
claésrodm. There.Were.seven- teachers w-lio stressed the ihlportan(‘;e of ',using the mother
tongue in the first level, i.e. in the 5th and. 6th grades: _Acéordihg to them, the first level

studcnts'haVe more difficulty in understanding the target language, andbes}ides,- the use.
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of the mother tongue helps them to have va‘ better ‘relat‘i()nship__ with_t_he teachers.. They
_ also‘suggestedvthat the use of the mother tothe:couldslotvly be changed to that of the ,
target language in the more advanced levels such as in the 8™ grade. or Seconda.ry .
Education. This would mean that after a penod of fannhansatlon teachers should - -
: adjust the use of the mother tongue in order to avoid its overuse, since l‘earners have
already some English language 'backgl'ound._

| Lookmg at these two groups of answers it is. poss1ble to. observe that these
teachers judging by their responses (l) show how they see the role of the mother
tongue, and (2) give reasons for using the mothertongue in class. A summary of the

two main types of teachers’ responses is shown in Table 4.8 below:

Table 4.8: bSummary of QQ12 teachers’ responses

Ways in which the teachers perceive. the mother tongue. :
As a tool that represents mediation between the target language and the leamners:
Contextual Aspects that determine the use-of the mother tongue-
e Large classes;
Poor mfra-structure;
Lack of attention from the educational authorities;
Learners lack of motivation;.
- Teachers lack of English’ proﬁcrency
: Students low levels of English. -

4.5. Summary of Chapter4 -

4.5.1. Lookmg at the results of the Questionnaire in the light of the Research -
Questions
Figure 4.2 summarises the findings of this chapter in: light of the Research:

Questions.
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figure 4.2: Summary of the responses of Research Questions 1, 2, 3 and 4.

Teachers use translation as a tool for testing their

/
students.
1b Teachers use translation to check comprehension
5 — of words, sentences and/or texts.
lc It was not completely answered. The respondents’answers

do not seem to answer this Research Question .

The respondents use the mother tongue to give instructions,

explain grammar, explain methodology, give administrative
information, check text comprehension, and motivate students, as -
well as for small group interaction.

———— This question has not been answered in this
part of the study. :

The respondents’ answers scem to say indirectly that they might
believe that the mother tongue can help students to learn the target
language.

Teachers seem to use the mother tongue due (o the following contextual
“\————regsons: large classcs, poor infra-structure, lack of attention from the
educational authorities, learners’ lack of motivation, teachers® lack of
English proficiency.

Finally, as a methodological conclusion in this part of the study, I perceived the
limitation for the use of questionnaires in a research, since in analysing the results as a
whole, some doubts arose from the teachers’ responses. Therefore, in order to solve
these doubts, and, at the same time, to have a better understanding about the
relationship between the mother tongue and the target language in the state schools’
EFL classes, I decided to interview ten of the teachers who had previously answered
" the questionnaire. |

Chapter Fi§e will provide a thorough description of the interview procedures,

findings and interpretations.



CHAPTER FIVE
THE INTERVIEWS

5.1. Introductiqﬁ
The objéctive of this chapter is to describe the second technique I have used to carry
out this study: the Interview. As sugg_ested in Chapfer Féur, the Interview had a sbeciﬁc \
objective; to clanfy t_he doubts that ,appeaped_ aﬁer' the questionnaire analysis in order to
have a b_étter under-stahdi_-ng o% t.heu re_lationship between_"_’;he‘-_;',mother tongﬁe and- the.target
language,iﬁ: the EFL classes of state schools.: |
In this Chapter, I will report on all the_'pr.bced_ures- ,used. dunng the interviews as well

as the results and interpretations of the interview data.

5.2. Chamcteﬁsﬁcs of the interview

McDonough & McDonough (1997) and Wallace (1988) state that interviews. can. fall
‘into three broad categories: structured, i.e., “similar to a questionnaire but used . orally” .
(ibid., p. 146); semi-structure, i.e., based generally on an open question plué comments,
examples or follow-up questions; and unstruczure_d, ie, a kmd of conversation. The
I‘ntefv’iev’vs conducted_- for this research can be considered semi-structured, since 1. prepéfed.

an interview schedule to follow, based on t_'welve.open\questions, and I also used. “prompts -
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i.e., comments, examples or follow-up .questionsfi_nténded fo enc_éur_agé. the interviewees.to
give. fuller, more detailed responses™ (p. '146',‘au'thory"s italics).

When I invited some of the teachers to vtake part on the interview, I talked about the
time it would take, and about .the'- generala tenof of the interview. Once I had distributed the -
questionnaires I had difficulty getting them back; and when I wished to. carry out the:
interviews, I had prob_lemsinv- ﬁxingt-he. appointments with some of the teachers, who gave
" me a lot of excuses tc; avoid being inter;/iewed; So, although I had ‘intendie’d to interview
twelve téachérs, I could only interview ten, who answeréd all the questions. The selection
of these teachers was based on the-ﬂ questionhaire analysis answers; I decided to interview
three teachers who conducted their classes mainly in Engl’ish, three who- conducted their
classes in both languagé-. i.e., - English aﬁd’ Portuguese and four te_achérs ‘who. conducted
their language in Pd_rtuguese;’. This.choice was 'rhade in order to get an . overview of the
perceptions of these teachers.

The interviews. Weré conductéd- iﬁ fortuguese, the paﬁiéipants? L1, and audio -
fecorded.v In order to. fix the appointment with the teachers, I phoned them. The
interviewees chose thé..placc and _'the__ti_me;_-t;hey vjvou-,lcrl_-_l_ike,;to;b_e_ interviewed. So, I hadA ﬁo
problems related -to_vaudio recording the ixiterviewées because the attﬂosp_here; was_,» general;ly -

L

friendly and quiet.' '

5.3. The Interview design
As shown in Chapter Four some questions arose; during the Questionnaire - Analysis. -
 Therefore, at the end of the Questionnaire Analysis I reviewed the unanswered. questions.

and took notes on them. Then, looking at these notes. I prepared. an interview: outline
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- following the qi;estiom_iaire order, i.e., I followed the ,(iuesﬁonnaire analysis andy‘the_ '.doubts_x.
which had arisen while I designed.‘ the interview. questions. Finall-y, I gof the following'
twelve questions: . |

1. Do you do activities of translation of words? | ‘

2. What does contextualisation mean?

3. What are your criteria for choo'sing texts that you use in the classroom?

4. How do you do -redding comprehension qctivities?' ,

5. What kind ;f instructions do you give to your ~studehts~&'n English?

6. Do you use English or Portuguese to explain grammar?

7. Do you discuss the methodological aspects of your classes, such as the techniques

and the procedures used io carty out the activities with your students?

8. How do you begfn yourclass? = |

9. How do you .begin a new 'teaching?oim?

10 Do you\/ believe using Portuguese in your English class helps you. learners learn

 English? |

11. Why do teachers use Portuguese in the EFL, classroom?

- 12. How would you évahlaie your English proficiency?

As soon as I had finished the interview question design, I ‘perc'eived' that it would be
better to change their order, in order to facilitate the flow .of thé, interview. Thus, for the
interviewees, I used all the questions I had first made but in a different order. Therefore, I
designed the secgnd infef.v.i_ew oﬁtline_,._whi«qh_was,_the;,-one_use(.i_t(:)_ carry out the interview.

: The sequence of questions of the actual interviews was: 5, 6,7, 8,9, 2, 3, 1, 4, 10, 11, 12. A

It is important to stress that although I designed two interview outlines, the questions

themselves were not changed. The original twelve questions were asked. to . the
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interviewees, and I also added som‘e-follow-up; questions to clarify possible-ddubts that.

arose during the development of the interviews.

| 5.4. Procedures. of analysis

The first stagéain the process of the-.intenview_datafanalysis_ was. the: transcription of
the interviews, which lasted two Weeks, during which each-of the twelve questions was
transcribed. |

To assure confidentiality, each teacher received a .random..'number.. After transcribing
all the iﬁterview questions (IQ), the responses tothe same questic;n were grouped together,
thus, _pro_vid»ing an overview of t¢a¢hers’~ beliefs. Finally, the -answers ‘were an_alyséd
following the techniqqe: of analysis propesed by Rubin ahd-‘Rubin‘, 1992. First, the
intéﬁew Waé read Wbrdby wb”rd'_‘and- parégraph by paragraph in order to categorise the. .
ideas, as suggested by Rubin and Rubin (ibid.), this is a detailed work. which. is

indispensable to the process of categorisation.

5.5. Resultg and interpretation of the Interview Queﬁtiﬁns:-:IQs,-_ ‘

' As mentioned previously, ten teachers were interviewed, and thé interview was based
on twelve q.uestions‘. The results of the anal_ysis of these. questions. are présent_ed in three.
Sectioﬁs. related to the Research Questions of this dissertation. -

I will present the results and interpretations of the interviews following the first
outline, ie., the-.sequenée-of questions presented on page 39, so that with this schedule it is
possibie to follow the  order of the Quéstionnair“e, Questions as well as the order of the.-

Research Questions.
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5.5.lSécti0n_.1 : The use of;'tra_xllsla_tim‘lactiviti&s' in the'class-roqm;e Intervnew
Qu&ﬁdns 1-4 |
Interview Q_i_lestions 1 to 4 are related to the doubts thétr arose.in QQ 1 to 3, and in
QQ9, all ofWhi'ch'.'are related to RQ 1 below: |
1) Do teachers use trmxélat:_ion activities in their classroom? If so,
la) a1;e teachers using translaﬁ:ion in the classroom as a tool for testing students?
1 b) are they using translat'}onxto jchec_k comprehension of words, sentences, and/or .
texts?
1 ¢ are the translation activities being contextualised? |
'Duﬁng_the analysis of the quésticnnaire, T looked at the responses to RQ 1a and 1b
as is shown at the end of vChapter Four. During the interview I loéked- for more details
related to how teachers deal _wi'th'..the translation: of words withaInterview-Questionsl “Do
you do acﬁﬂﬁes of transla;ion ofwofdé? ” In addition t_b this, I asked a specific question
related to contextualisatibn, “What does cohtextuaiisaﬁonv. mean?”, and »a]sc.) two. other
questions related té- ﬁQW feachers-_deal.-.vvith- texts in the classroom, “What-are your. crivte_ria:u
fbr choosing_"textstihat you are going to use in the classroom?” and “How do you do
reading comprehension; activities?” These questions helped_ clarify the- interviewées’ :

* Dbeliefs to RQ 1c, which was left unanswered in Chapter 4.

Interview QuestionT i‘—:IQ 1: Do you do. activities of transl:ation»ofz words?
All the intervieWeés said ’that‘,£hey often. work with the translation of words._and
- stressed that this kind of activity is done orally according to the students’ needs. Teacher l,i o
for example, stated that “Eles perguntam muito o que eles véem no video game, naé

vcamisetas,» ouvem nos- filmes.” (They. [students] ask a lot: about what they see in video



games; on 'If-shins, and about vs./hatv_they hear in Afilms). In this other exal_npl_e-, Teacher6
shows that he interacts with the students in order to clear up their doubts: “Eu perguntq: o
que foi Que apareceu no texto que vocés nio cénhecem? ai vou dizendo tudd oral...” (I ask

the question: What words in the text: ;10n’t you know? and then I keep clearing up their

doubts oraliy); |

Interestingly, Teacher 1 said that he génerally- translates idioms and irregular verbs,.

and pointed out that students do not know how to ,l.ook-up words in thedictionary., so it is

important to _teéch them to: do-so. He suggésted:tﬁat it is important for students to learn that
words may have more than one meaning and that the first listing may not be the one being,
sought. In this example, the teacher showlsi_his-cencern-- f;)r_ the learners’ dictionary skills: “o

qué eu mais oriento eles é por exémplo, na utilizag_iio- do-dicionario nﬁo:_pegar: a 1% palavra

que aparecer 1a. Entdo ta la ‘prep.” o que.e ‘prep’, entdo.a gente exp}ica..”_ (The: most

common advice I give to my students is, ‘for:‘exampl'e, when they look up a word, not to

choose the first word that they ﬁ»nd_.: So; if they find ‘prep’, I expllain‘vwha,t ‘prep.’ means).

While Teaéhér 1 works with the dictionary to- soive students” doubts, the majority of the :
intér{'iewe_es,lask their students to look up the meanings of words in the dictionary only asa. .
last resort. The teachers said that they prefer to use.a variety: of techniques in-order to. help__ :
their students guess the meaning of a word. If students still do not get it, }then the teachers

permit the use of the dictionary, or do the translation of the words themselves. o

During the »Questionnairé-: Analysis thev resbonses indicated that this kind of aciivity

(tr_anslat’ion‘ of words) is not used a great deal.. Among the _inrtef_rvi_e‘che_s,_ this j_act-iyity_ did not

| seem to be very pbpular.either-.- They -said that they generally dcr not work" with the
translation of words as awrittéﬁ activity, and. -suggeste'd;that the use of translation .Qf words

is generally related to the students’ question, “What does it mean?”. Therefore, the



41

translation of words does not seem to be used as a pedagogi'czﬂ. techni_qﬁe‘-:by ten teachers;

Buf as a clarification technique that__hel:.pS. students dispel.. doubts thqt__:aﬁse;during-:a. class.

IntervieW'Qﬁesﬁon- 2 - IQ 2: What does: cOnsfeXtualiSation ‘mean?

The reasons why it is important to teach and work. with language in context is that
language is “context—sensiﬁve”, which “means that, in the absence of context, it is. very
difficult to recover the intended meaning of a single-word or phrases” (Thombﬁry, 1999, P
69). In other words, when teaching vnew structures. and Vocabulary, it is essential to place .
them within situations, such as events, or stories, so that their functions and meanings can
be clearly grasp_ed by the learners. This view agrees. with Valette (1991), as mentione_d- in"
Chapter Two, who stresses the importance: of including contexts, either .orally described:
ones or written texts to illustrate. tea_chi‘ng- poinfs,, Le., topics, functions, v‘st‘_ructure-,.g.
»vocalz.ulary; | |

Although all the . intervi-eweeé» hesitated to answer Question 2, their comments-
sdggest that they understood the meaning and the importance of ‘contextualisation’ in the
foreign. lahguage- classroom. Teacher 1, for example; said: "‘Contextual_izaeio.,_.E:_ msenr B
uma idéia denfro_ da outra? N3o, deixe me ver... é dentro de-um: texto por exemplo  vocé:
inserir uma matéria que estd dando, seria isso?” “(\Conltextualisatien;.. Is it to put one ‘ide'a-'
inside another? No, lee me see... Is it, for example, to. put a 'sub;iect that you are fteaching
'iﬁside a text,_ would it be this?) Teacher 6, 1n this other example, also has -d-ifﬁculty m |
giving a definition: “Contextualizago... ah! & dificil... é inserir as coisas dentro de uma
historia, dentro de uma vivéncia...” (Contextualisation...ah! It is difficult... It is to put
things inside a story, inside an .expeﬁence_.'..).g Furthermore; the: responses of the teachers

suggest that they do contextualise some of their activities, as seen in what - Teacher 4 says .
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fo- complement her deﬁnition‘, of the word “contextﬁalisation??, “nos trabalhos: como v
preeﬁcher ficha, ai vocé le\)é uma ficha de hotel, uma ficha de emprego. Para trabalhos
com horas, 'nés pegamos horario de partida de avido daqui de Florianépolis,” (When \'av'.e
neéd to fill in a form we use a form from a"hotel-vor a company. To work with time we use
the timetable of the airport here in Florian6polis). |

In conclusion, teachers demonstrated that they try to contextualise the subject they
are teaching. House (1981) says that “all texts chosen: for translation activities shodd be.
totally contextualised for the studenté, ie., they' must be relevant to the students’ pﬁwl-m

range of experience and interestr,.;.”' (p.233).

Interview Question 3 - IQ'V3: Wh‘at'_are_-yonr‘ criteria for choosing»texfs' th:it__ you use
in the"élassroom;_’ |

This question is ciosél-y related:to- 1Q 2, since it al#cz“ shqws, whether: the- tea(‘;h_efs are
aware of thé:importénce:of éénteXﬁaal_isat_ién or not. In other words, knowing hbw teachers
choose the texts they use with their students can give us more evidence about how they
deal with the proceSs_.-of _contextualisat-_ibn N |

After this first-consideration; let’s look at-the interviewees’ answers. The majority.of -~
the int_ervieweés revealed that when choosing texts, they look primarily for grammar pc;ints :
in them. Teacher 4; for example, states “ Eu procuro: textos que tenham as estruturas
gramaticais que a-gente trabalhou.” (I look for texts which have ';he grammar points. that

we are studying). On the other hand, other téaghe_r_s-. choc_i_sg:__,thq texts. by checking. whether - -

fhe text is suitable for their students’ level; as is seen in Teacher 10’s. statement “de.
preferéncia textos que apresentem uma linguagem ad'equada;m nivel de aluno;’: a

prefer texts which are suitable for the students” level). Other teachers’ worries - related to.
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text choice are the motiv‘ationa.lz_varces: of thecontént. of the tékt, le., whether the text can:
arousé-*the interest of their students Teacher 2 gives a clear example: of this, “Tem:que ser
alguma coisa que eles possam ,s_‘e_-;infere_sszar."? (it must be something that arouses the interest,
of the students). Interestingly, only a few of the interviewees said that they follow the
book, probably because the majority of the students of the state schools do not have
English textbooks, which seems to permit teachers to give their students a variety of
different texts. One ‘example of the teachers who féllow. a textbook may be seen in the:
following statement of teachef' 2: “ Eu normalmente pego os textos do .Iprépn'o. livro” (@
usually use t‘exts‘ from the students’ textbook)..
In analysing the comentS‘ above, it seems possible t(la;b observe that the interviewees -
use four different criteria to choose- their texts: (1) the grammar that their students are.
learning, (2) the level of their students, (3) their motivating aspcc,t and/or interest, and (4)

the material made available by the school

Interview Question 4 - 1Q 4: How do you do reading pompféhgnsiﬁn activities?

_ Although Interﬁew Question 4. arose: from the need to clanfy whether the-
intervieWees:be'l'ieve.d reading: -. comprehens;on to»:he: related:to :.t_r_,_anslatioqr or not; it is also -
possible to relate it th> RQ" l'bcv:, since it could provide more details: abouf text choice, and the-
relationship between this choicé and contextualisation. Therefore, first I will look at the
interviewees’ ansWers to ﬁnd-‘out how theydevelopv the readiﬁg-comprehe;zsion activities.
Second; I'will observe whether the teachers re_léte, readmg comprehension to, tgaxnslafipn_ or
not, and finally, I will analyse their-answers in relation to the processyofi confé#tualisation;_

The answers. given’ by the interviewees to.IQ 4 sugg__est .that they use._-dzﬁe_ren!

techniques. when working with texts. Some of them give fexts to their students fo. translate,



Teacher_v 1 said that he uses this technique “Eu .-selecioﬁo- um. texto ﬁﬁe eu»ac_ho- que esta-
mais ou menos no nivel deles, a tradugio. deste: texto e feita em grupo” (I choose a- text -
according to the studcﬁts’ lével, and they work in__,'g,roups, to do the translation of this:text) |
Other teachers work Witil geﬁeral comprehension without translation: Téacher 8 uses -the
following technique when working with texts: “Trabalho- com compreensio geral. Nio -
gosto de tradugdo.” (I work with general. compreheﬁsion, I d'oh’t like workihg‘ with
traﬁslation- of texts). Yet the mé.joﬁty. of the interviewees: sald that they use both techmiques:
text iranslation and general text comprehension. Dﬁring the translation activities some
teachers said that they give their students sentences in English to be transléted into
Portuguese, and vice-versa. Also, thére- are teachers who- deal w1th the use éf . c_égnate_s, to
foster the students’ translation skills, and conseq_ueﬁtly, their bunderstanding of the text.
Furthermore, when they: work: with the‘generall comprehension of atext; theyj-use.jsmall-_v
texts, and they sometimes. do listening activities, such as lis‘tening'an.d- cloée‘ exercises, after-
discussing what the text is about. Anoi:her technique used by the teachers isto ask questions
in Portuguese Which are then'answer,e"d_':’by‘ the_i'r:stud_ents. This technique mingles translation
) and general cémpreheﬁsion,.a where stud_g_nts scan the text to find the answers, while, at the
same time, translating parts of the text in order to have a general understanding- and to be
able to an’swer-the-éuestions. | |

The ihterviewees considered it easier to -work with students from- the - first le'vels'
because they accepted different activities: Most 6f tﬁe« teachers suggested that the  older
students complain all vthe_ti_t__n,e,' asking them to translate the texts. Teacher 5 stated that her
students, as soon as: they see a text in English, théy’ comp_lain, “Professora, tradugdo; nos
vamos traduzir, primeiro nos vamos traduzir (students from 7th grade)” (Teacher,

translation, we are going to translate the text, first we are going to translate).
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- By analysing the interviewees’ _comment‘s on how they idvealwitlvx'text:cpmpre_he_nsipn,v
we may infer that the interVieWeeS“ do not Wefk- only with translatien actvi,vi.ti_es, but also:
with activities which allow students. to have a general view of the text. Therefore, these
teachers’ perceptions seem to put reading compre‘hensionv in a more ample uniyerse,
capeble of joining different skills and of beingenriched by many different techniques.

Taking into consideration the relationship between 1Q 4 and contextualisation, it -
could be -'conclueed that the interviewed teachere_ eontextualisef the texts. before reading
and working with them. In addition, the feaehers indicated1 that after reading

comprehension activities, they also use the text to explore the grammar points.

5.5.1.1..Summary of.Secfionl:._ The use of,._tranélation: ac_tivities ‘in the classroom
The classroom conclusiéips_-draw;z_ﬁom. Interview Questioqs_-l;,_z; 3 and4 are shown

in Table 5.1..
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Table 5.1; Summary of answers to Interview Questions 1, 2, 3.and 4

1Q 1: “Do you do activities of translation of words?”

- Teachers use but do not overuse: activities-of translatlon of words: -

Teachers suggested that they: '

- e use them according to the students’ needs (orally)
translate idioms and irregular verbs;:
use translation as a technique for clarification;
think that a variety of techniques help students guess the: meanmg
teach leamers to use the dictionary; .
- e only translate a word as a last resort. -

IQ 2: “What does contextualisation mean?”

Teachers suggested that they usually contextualise the activities.and that contextualisation means .
to: ' : '

put an idea inside the other; »
put things inside a specific experience; -
put something in a context;
include daily events of the students’ lives into texts and classroom activities;,
use students’ knowledge ' _
- o usethe studied grammar pomts inside the texts. - ' .
1Q 3: What are your criteria for choosmg texts that you use in the classroom?
Teachers suggested the following criteria for choosing texts:
e the grammar points;
o the students’ level,
e the content -ofithe:tex_t;
o the students’ interests. ,
1Q4: “How de you de reading comprehension: activities?" . v
Teachers suggested two kinds of reading comprehension activities: :
e using translation of sentences from English to Portuguese and vice versa;
e using general comprehension activities: questions and- answers; comprehension of small |
texts, and hstenmg to fill in gaps (cloze exercises):

5.5.2. Section 2: Uses of the mother tongue and the target language in the EFL
cléssroom - Interview Questions 5-t0 9 -
The answers to Interview Questions. (IQ).5 to 9 provide, a better understanding of
how the state school teachers investigated tend to deal not oﬂy-ﬁth the use of the mother

tongue in the classroom, but also with the use of the target language. Therefore, these
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ﬁndmgs add meaningful information to an 1nvest1gat10n of Research: Questlon 2 (RQ 2):.
“What other uses of the mother tongue are there in the classroom?”, and Research Questlon
3 (RQ 3): When do teachers use the fore:gn language i.e., the Enghsh language‘?

In this section the responses to mterv1ewees questions 5-to 9 are provided, as well as,
the follow-up questions that were asked to encourage the - interviewees to give fuller and

more detailed responses.

| Interview Question 5- IQ 5: What kind of instructions do you.give to your. students
| in Enghsh"

When I analysed the questionnaire, it was pesmble to conclude that the majority of
teachers used, at least somettmes, the-mother.tongue to give instructions. The results of the
interview confirm this use of the mother tongue, .since.;amqng-.thej:ten interv‘i:ewees",» only
two teachers-, teachers 9 and 10 said that they use rnainly._ English to give 1nstruct10ns to
their students. Furthermore, although the jmajority of '»the. inter-_vievuees.said-, that they give -
instructions_mainly in Portuguese; all of them replied that they give some insttuctionsain_
English. This subsection: deals with: these uses of »English.» I will _pres:ent. a list of the
instructions that the interviewees said that they give _in-.;:Engl-ish_i in -the- -classroom.- These
instructions will be sqtted in ’m.zov_ d_iﬁ?er.ent groups. The first. g_rdup_j cpnta_i_ns_the ’-instructions:_- .
for exerclses and émtilrities_,; the second includes so»me»teacher_s’ commands and some:

requests for permission.
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’ :>-.Group 1: Instrncﬁohs fof exercises and activi‘tit}sv:, .

- This group is formed by some ‘simple ins_tructioné’, which ca.n be fo_ﬁnd in vterxtbooks‘
such as: Cénzplete the sentences, Change-'to,: -Eng_li&h, Translate, Make sentences, : Make
negative &entences, Answer in the negative form. |
= Group 2: Teachers’ commands and requests for permission:

I- Teac_:hérs’. commands.

These are some of the commands that £he‘interviewees deﬁne as “o basico” (basic
things), suéh_.as; Stand up, Sit down, Go to:the-;doo.r,,. Open the door, Close the window, Pay
attention. | o

II- R¢quests for permission

These are \the-}'equests which some of the. interviewees said they teach their students.
to ask, e.g. : Can _I_‘g.o to the tbilet? Can I drink water? Can I open the door?

The interviewees emphas_is_ed, that vsometi_n'le_s they try to use more English, but their
.students have .soin¢ difficulty in understanding and memorising: .Besi‘des,v_teacher‘s‘_ said
that students seem to resist the use of English, and try to. fofcc: their teachers to speak -
Portuguese. Teachéré suggeSted this in this statement, “nas salas em qué eu comecei a
falar em inglés os aln'nos diziam: para,‘l'para -professor'a!v".’ (when I began -tov speak English
the students said: “Stop, teacher, stop™).

Néw, 1 will present. some techniqugs th,at.‘_»the-f’interviewgest developed to he_lp'-.thic_ir,l
students understand what they vne‘re; saying in English: exchanging ideas with their students
to clarijjzvthe. meaning of words and sent"encés;: using mime and gestnres,j ytdlkz'ng-in: English. -
and translating when they perceive their s_tudénts do not understand They also. said they

give only simple instructions, seen in the following excerpts: Teacher 1- “so.o-basico”
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(only SImple thmgs) Teacher 2. ) “bas1camente mstrueoes de exercicios” (basically |
instructions for activities); Teacher 3 - coxsmhas do dia-a-dia” (daily thmgs); teacher 4:

.v-mstrucoesv geralm'_ente: de trabalho-- (general instructions _of_ work); Teachers 5 and.6:--
“muite- pouca” (just a little); Teacher 7: “ instrugSes de contetdo” (instructions related to.
conient). As it is possible :to observe, the answers to this. question_;_-were}_ homogeneous,

except for the responses by teachers 9 and. 10, who said that f:hey giye'almo‘stfall of their-
insfructioﬁs in English. The majority of the "int'er\Ariewees admitted that they ‘usedv little .
English in'. The classroom, because whenever they spoke. in. English, they. had to. face the.

students’ resistance.

Interview Questioh 6-1Q 6: Do you use English or Poﬁugnese to _exp_l_ain" gram-ma_r?;
There were tTlree:_ different answers: to: this -qaestion-:’; As expected; the: majority. of
them (seven teachers}):re_sponded that they explain grammar ink ~Pertuguese, only one said -
in English, and;twe: said they use both, English and Portuguese. |
As almost all the 1nterv1ewees said they explain grammar in T’ertuguese,,_-l added a -‘
fOIlew-up quesﬁea: Have you ever. explained grammar in English?, to get a fuller .' |
description. Half__of the interviewees replied that they have never tried to explain grammar

in English and they poin_t out some of the reasons why they have not done so. These

- teachers considered the explanation: of grammar in: Enghsh difficult, and thought that doing " |

so would confuse their: students They also suggested some other factors such as. teachers
complacency, lack of confidence and proficiency, and. students’ lack of vocabulary.

| Consider, for exaﬁ;ple, the fellowing; ,,stat_vemen_'t,‘_'by.Teacher:_éj; “Por mim, que eu também

tenho bastante dificuldade e por eles. Entdo eles ja ndo... pra _entender a gramatica, j-é:' ficam

meio assim porque e aula de inglés. Se eu ainda falar em inglés ai mesmo. que eles ndo vdo.
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entvender’n'ada.” (I, myself, and. aIso my students hzivea lot of': dlﬁicultles . They hE.lV..e‘,‘
problems With grammar, they lack - confidence in English, and ‘i_f 1 speék in English they.-
are not going to understanci at all). B | o

Some of tﬁe ihtervieweés also admitted that they have sometimes txied-tq-use:E‘nglishz :
to explain grammar, but have given up because the: studerits _fmquenﬂy -iriterruptgd' them, or
did not participate,_which is probably due to the large number of students per class. On the .
ofher hand, some teachers who said that they teach grammar in English told- me'that:they :
prepare their students by first explaining what they are going to‘do, or they check to see if
the students‘.u_nderstand. Other tegchérs said that they compare the English and Portuguese -
_ gramma'rs; Teacher 9, for éxample, said that he works with grammar ﬁﬂ:y per cent in
English and fifty per cent in Portuguese. I asked him- if h1s students understand. the
explanation, and he made the following: commeni:. “Entendem. N3o: sei eu-to :conseguindo; :
conqﬁi.sté—los.” (They'undersfand; I don’t know, but ’'m gaining their confidence). |

Téacher 4, _onuthe contrary, talks. about her own limitations; “ sabe mas eu hﬁo- me
sentia preparada. Eu achava que se eu fosse. expiicar em inglés eu ia acabar complicando
mais eles, do que faier eles é.nt-_énderer_n; I%JAA,,eu.-:p‘udia me: comp-licar-;taxi_lbém.”A(,-..,v.y_ou know,
I felt I‘_‘was ndt'ﬁ ptepared. I thought -that-if T explain_edi in“--Engl.ish:'_-I:-wdu;ld_l- confuse my.
students. And I-could become. coﬁﬁjs’ed:_top)._ N |

Thus, Teacher 4’s answer confirms: what Harbord (1991) says regarding, ihis. issue, :
namely that teachers “feel that L2 explanation is too complicated and‘_may -even  feel
themselves incapable of giving a clear. and unambiguous explanation of the structure. inv.
‘question,- exclusively in English” (p. 353). | |

The exaniples in this Sectibn show different perceptions of the use of English in the.

classroom. While Teacher 9 believed that-it is:possible to use English-and: overcome the.



problems Teachers 4 and 6 had never. tned Furthermore, these two teachers admltted that
their own. lack of . confidence was respons1ble for their 1nab1hty to- explam English -

grammar.

Interview Question. 7- vIQ 7: Do you discuss: the methodologic_al aspects of your
classes, such as the techniql_lve.sf.-and.-}procedni:es used to
earry out the activities with your students?

In looking at the interviey_vees’ ansyvers to this question-.it.was--possible:-to -detect that
| there are teachetS' who do not discuss the methodological aspeotsa of their classes; in either
Portuguese or English. Also, the teaohe_rs;v g-a;v_e: some‘-.reasons‘-: fo'r\::v -wh»y“:.they_’v do: not ﬂiscus_s: )
methodology in the classroom, such as that they ne,edﬂrto follow.the program contents;_ and
that they do not have enough- time to. dxscuss methodology with thelr students Teachers. -
who discuss methodology in Portuguese said that they explam ‘what they are domg and
why they are doing this. Only one teacher said that he discusses methodology in Englishﬂ,;
~ and sttesSed. that evefytlﬁng is done together with' his students; for example, he explains to

his student why he has chosen a specific text.

Intemew Questlons 8 and 9- 1Q 8: How do you begin your class?
1Q 9: How do you begm a new teaching: pomt’

Almost- all the interviewees. satd_-.that;:t-hey greet their students in: English as soon as ‘
they arrive in the classroom and after calling,-the" roll. Some of them give commands such.
as silence, stand up, .sit down, close the door and | open yourbook The teacher’s_ said that
after that they generally review the last teaching point, and they correct the homework

using both English and Portuguese. -
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 Teacher 6, for exa_mple,_bsaid Sl.l.ef negotiates. with her students some: parﬁcipation.",
rules, so tha;c the students ilave ocCasibnsv fo.qse. For -exé;xiple, when a student arrives late
to the classroom, he/she should ask for permission té énter the class. |

As suggested above, although most of the interviewee§ begin their clasées in
English, va greeting their students, when.tﬁey introduce a new teaching point almost all of
them switéh into Portuguese. - ‘

Regarding the use of English..to. motivate: the. learnefs,_' Teachér/.4’5‘ - statement 18
interesting,:' “Com certeza-¢ possivel comegar (um contey’xdonovo) em inglés. Com certeza
e eles ficam mais ateﬂtos--qu_ando eu estou falando em inglés do que -quandoi eu_.'falo-. em
portugués.” ( Of course it is possib.l'e to begin (a new te_éching point) in English. Of course
they pay more attention when I am spéaking- in:_-English- than _whgn' I am speaking in
: Porfuguese). This statément seems to indiqate :’tﬁat 'studenfs may_-beeéme'_fmotivatgdfto Iearn :
English, since they pay attention and try to understaild"'whai' the teacher is saying when she

is speaking the target language.

S.5.2.1. Summary of .Sect_iqn 2: ,Us,_cfs- of the mothe_.r-tong.ue;and_.'the’ target lang__u_age in
the forei_gn; langnage- clavssro_om'».___ E
A summary of the answers given by the interviewees to IQs 5 t0:9 can be found:in

Table 2 below:
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DIQ 5 What kind of instructions do you give to your. stndents in Engllsh" ,
= MamImtmcbmtmchasgzmengbsh
e openthedoor,
go to the board;
open your book;
“stand up;
sit down,
e . silence.
- 2)1Q 6: Do.you use English or Portuguese to explam grammxr"
' = How the interviewees explain gmmmar
o inEnglish;
e in Portuguese;
e In both languages: EnghshandPomlguese
=> Reasons for using Portuguese:
difficulty of explaining in English;
teachers are not able t0 explain grammar in Enghsh
they think they would corifuse their students;’’
they can not explain clearly;
. teachers® complacency;
lack of confidence and pmﬁmency,
students® lack of vocabulary. -
= W?zat teachers do to facilitate students: by first understanding of grammar axplananon in English. -
e teachers prepare students explaining what is going to happen;
o téachers ask if students understand;.
» teachers compare English and Portuguese grammuars.

3) 1Q 7: Do you: discuss. the methodologlcal aspects of your classes, such-as. the techmques and the. pmeedures

* used to-carry.out:the activities:with. ;your: stndents"

‘= Some teachers who discuss methodology do so:: ’

o in English - teachers and students work together

¢, in Portuguese - t&cherexplamswhattheyaredomgandwhytheyaredomgthat,
= Some teacher do not discuss methodological issues
4 LOs 8 and 9-1Q8: How do youbegmyolrrdass"
] IQ9 How. doyoubegmanew teaching pomt"

= Tmchers

greet their. stnden’ts n Enghsh,
call the roll:
some of them give some commands such as szlance stand up; sit down, close the door, open your book;
they review the last content;
they correct the homework: in English and Portugu&se

5.5.3. Section 3: Teachers’ beliefs about the use of the mother tphgue in the English

class - Interview Questions.10.to 12.

Questions 10 to- 12 provide more details of the teachers’ beliefs about the use of the

mother tongue as well as their practice.
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' Intervi ew Quiestions 10 - 1Q 10: Do yoﬁ; believve:‘uvsin‘g Portuguese in your English
| | class helps your l‘éamers_.to,_ learn English?. |
* The interviewees’ answers to IQ10 show that/ the @jdﬁty of thes.e teache’rs,believe
. that using t.hg; mother tongue in the classroom does not-heip students learn English. T‘hey
think that students could learn better if they listen to Engli.,s,h,_vnot Portuguese, during the
Ehglish class. Neirertheless,_altll\ouglx teacher§ believe that the- mother tongue does:not help
students learn a foreign language, -they do not krgow how to teach their English classes in
English. Teacher 5, for examf)le, talked aboﬁt the problems;rcvl‘ated-_t_othe use of English-in
the cla_ssroom_' “O ideal seria nos sé.tr-abalharmos.em inglés na sala de aula. S6 qué ainda
nés temos que fer mais preparo.” (Thé ideal si-tuatidr_l-would;-be to teach our students: o_nly‘
in English. But fbr that we need to be more prepared).

| AlthOUgh. fhe ‘maj.orit‘y of the intebrvigw‘ees.:ﬂ-linlg.that the ’mother'-tc')ngue.,dées. not help:
students.levarn English, ’there 'a‘re some who advocéte: this use. 'f‘éacher- 7 ts one of those |
'who.t,ﬁoug‘ht that -;:he.mother fongue is..necéssary. Similarly, Teacher 10 makes.a comment, -
highlighting the students’ feelings in relation to-the use of the mother tongue: “tem criancga
que chega a se. sehtir mal. Entdo tem m_omenfo_s que a lingua ma__tefma:' _serve. como. u_m-v__ .
remédi.o:-.; Por isso tem que ter muito i'esp.ei.ta, saber lidar ,com:.yiel‘a; : porqué:; vocé pode estar. |
prejudicando a aprendizagem da cnang:a” (There are children fhat: do not even.feel well.
Then,“ in_these momentg,. .t_hé,- m_other tongue can be a remedy. 'to_'h,elp them.. So, it is
important to respect them; to know how to deal with them, if not you can damage their

learning).
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Interview Questlon 11 { : IQ.«‘ ‘1;1:. Why do te;lcyers..:' use POrtuguésg-{in.» the EFL
| » Clzl.SSl—-'O(.)m.? |
» The.'teachg:fs interviewed s_ug_ges_ted“ different reasons for ﬁsiﬁg the mother tongue in .
their English ;clés.srooms; . The answers. given to IQ11 reinforce the ‘contextual reasons
presented in Chapter Four large >c‘_lasses, poor. iry_?a-struc_tz;re,_ lack of attention ﬁém» the
educational authoritiés, learners lack of English proficiency, learners’ lack of motzvatwn
In addiﬁon to these;reas‘ons;. some:others were sﬁggested by the interviewees, such as time, |
“Tutens que te fazer entender em pouco tempo” (You bave only a little' ﬁme to'make your .
students understand you, Teacher 3), lack of new methodologies  acho que ¢ falta de
novas ‘metodologias;’ (I think that thé,-’ problem is the -l'a'ck of ﬁe,v_v- -metﬁodnlﬁgiés; ‘Teacher
, 5), te_achers." Iack of co‘rgﬁdencé: “Por medo, medo, inseguranga, por nio saber falar”
(Teachers use Portuguese bec_a.u.se,the_'y are. afraid of using English. They use Portuguese
for fear and insecurity ‘or because. they can not speak En_glis_h', Teaqh,er: 6..);; This lack. of .
teachers’. conﬁdéﬁcé_;- seems. to be thie_a basic reason why the teachers interviewed use the -
mother tongue: “Sé eu pude_sse-;- falar tudo, eu: néo- levaria- nada nas- minhas maos. Eu'
sentaria ﬁo\mci(.). doé alunos, ai qu.er-son‘ho! Falaria,co_m eles” (If I could speak everything, I
would not take;any_th_ing with me. I would sit down. among my students, what a dream!
| And I would speak with them, Teacher 6).
Althougﬁ, as stated before, the teachers gave different. reasoﬁs.for,. their responses to
IQ11,.it was 'possibl'ertd observe that ‘teachers’ lack of proﬁciency and confidence’ was the.
* most important reason fb;’_ using the mother tongue in the. Qlaésroonl, according to-these
teachers’ perceptions. This couid also explain tﬁe reasons given by the teachers for their
incapacity to. deal with grammar explanations (see IQ 10), where. lack of pt_c)ﬁc_iencyﬁnd.. :

confidence is the underlying cause.
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Interview Quesl:ion_ .12..-' 1Q12: How»wqul‘dryon eyalﬁate_yo'uf:English:. proﬁéiénéy‘_.’- v

‘ IQ‘12 was asked in‘ order to inVeStigate in..én' indirect way, whether ;)r- not"’the
interviewees believe that their level‘of English' proﬁcienc)."is. related to the use of the
mother tongue in the EFL cla-ssroom.

The zi_nswers t_o;I_Q‘.IZ_ show that ihe_ majority of the interviewees seem to e\;aluate-

pésitively their reading and listening abilities in Ev.ng‘l;ish'.. Yet the respondents’ answers

show that the teachers do not speak English ﬂuehtly, as the statement of Teacher 5 reveals:
- “A minha hoje? Sinto dificuldade na conversaqio-.” (My problem today? I have difficulties
vtotalk. in English). Fur_thermore the teacheré seem\ to perceive some relation between this -
laq_k of fluency and the ‘ds‘e__ of the »mq_t_hé_r tongue ‘in the: Enghsh -ciassc,s; Va}s’_ the follow-ing’ :
comment made -by. | Teacher 5 shows: “A genté tem muita inseguranga. O medo de.errar faz
a ge_nté ndo falar. Ai na sala de aula tu acabas usando mais o portugués.” (We ‘are insecure. -

' We are afraid of making mistakes and this fear makes us speak Portuguese).

5.5.3.1. Summary of Section 3: Teachers” beliefs about the use of the mother tongue in
 the English class -

A summary. of ‘Ihtérvie.\’v.-Questions' 10-to 12 is shown in Table 5.3.
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- Table 5.3: Summary of the answers of Interview Question 10, 11 and 12

IQ 10: Do you believe using Portuguese in your English class heips your learner . learn English?”
¢ The majority of the teachers answer “no” .
IQ 11: Why do teachers use Portuguese in the EFL classroom?
= Teachers lack proficiency which genemtes
o lack of confidence;
" lack of fluency; :
= Lack of new methodologles .
= Contextual problems:
e Large classes;
‘e poor infra-structure;
e lack of attention of educational authontles
e time restriction. ’
'1IQ 12: how would you evaluate your English proﬁclency"
Reading, writing and listening sk:lls
e were evaluated positively;
Speaking skill '
e Teachers do not speak English fluently;
o teachers lack confidence in themselves,

‘5‘.6.Sﬁummary of Chapter 5

| 5.6.1. Looki_ng:at.th'e, results of the interview in the light of the research questions
Figure 5.1. summarises the findings of this. chapter in light of the Research

Questions.
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Figure 5.1: The relationship between the Interview and the Research Questions

Teachers use translation activities according to the
students’ needs and as a clarification technique.

Teachers contextualise their activities according to their
students’ needs and proficiency levels. They also contextualise
the teaching points.

The respondents use the mother tongue to give instructions,
within the functions already presented in Chapter 4.

The respondents use Englih to give instructions for exercises and
activities, to give commands and requests for permission,
to correct the homework, and a few of them to explain gramumnar.

The respondents’ answers are divided into those that are for
the use of the mother tongue and those who are against its use in the
EFL classroom.

Shows three reasons why the investigated teachers use Portuguese in
their classroom: (1) Teacher lack of proficiency originates from the
teachers’ lack confidence and fluency, (2) Lack of new
methodologies and (3) contextual reasons, such as large classes, poor
infrastructure, lack of attention from the educational authorities, time
restrictions.

Chapter Six will present the conclusions of the study, a summary of the previous

chapters, some pedagogical implications and suggestions for further research .



' CHAPTER SIX

FINAL REMARKS

'\ 6.1. Summary
This _sﬁ;dy has investig'atedv the use 'df.the mother tongue in the EFL cIassroom- by
aﬁalysing 'some teachers’ perceptions or beliefs. T'o.collect the data of teachers’ beliefs fWo
 elicitation techniques were used: questionnaires and interviewsizipf)-li‘éd‘ and-‘carvri'ed out with -
--som,e. state school teachers of English in Santa Catarina. |
The aim- of this" study, as mentioned bef(’)ré’, ‘was to investigate the teachers’
perceptions of the use of the 4'mothét-t'(_>ngue gﬁided ‘by the Resea{ch ‘Questions. Therefore,

according 1o the analysis-of the -daié, it is possible to conclude that: .

Regarding Résearch- Qu'estion‘ 1
» the im}esti'gated' teachers -use translation activities in the EFL classroom;
-=> they use translation activities for teStin'g"students;
:>they use the mother tdﬁg‘ue‘ for checking comprehension of words, sent'encés'andfof-
texts. This study-'aiso- distvéfed,-regarding contextuatisation that:
e the teachers use translation activities in' the classroom in trying to meet to the

. students’ needs or interests and as a ‘technique for clarification;
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: Regarciing Resedrch Qﬁestion 2:
- » the ”inVes'tigated" teachers’ perceptions of the use of the mother tongue i-n-v the EFL
. 'claiISSrodrh' do not -différ from "t"hos‘e uses pfévidusly presented in the réview of the
literattire, that is |
. to give instructions;
»-é to explain -grém_r_nar;
. tcvdi"sousé‘méthodOIOgy"j‘ '

_e ‘to'give administrative information.

Regarding Research Question 3:"

> in spite of the common usage of the mother tongue in the EFL classroom; some of the

| teachers-also uSe the Sng'lish -\l‘éﬁgu‘a,ge;
e to give-inStmétionﬁ for exercises and activities;
e to ’giVQ‘commands and 'requests'for" peﬁfii-s‘sibh;
e 10 correct the homework;

e 10 explain grammar.

Regarding Research Question 4-
» Some teachers suggest that the mother ton‘ghe does not help foreign language learners.

»>Some teachers suggested that the mothérto_ngue may help foreign language learners.

Regardingr-~ré§éafchiQuestion 5:

> they suggest that teachers use the mother tongue in the classroom becaiise:
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- e theylack proﬁciency;
e they are not sure of their-own Eh"glish fanguage aﬁii‘ities during their English
~classes. | |
» They also suggest -sorhe-coritextﬁ?lreaSons for using the mother tongue such as: -
» large classes;
. po&r infrastructure;
s lack of attention from the ‘educatibnai authorities. |
The findings of this study confirm the controversiai aspect-of the issue of the use of"
the mother tongue ‘in‘the EFL classroom. “While most of the teachers fs.u.g‘gest ‘thvat‘ they do
use the rﬁother--.tongue in-v-.their_'vclassréom; 'neveﬂhel‘ésﬁ, they say- that t-hey do not believe .
' that.ffhi.s helps students learﬁ English. On the other hand, some of the teachers suggest-that
some uses-of the mother tongue, as suggested 'by.- Atkinson (1987); Spratt (1985), and-
~ Schweers (1999), do not seem to be harmful to BFL teaching. |
To conclude, this study suggests. that in most cases teachers use. the mother tongue
not because they want to do 50, but because due to "tllleir fack of -proficiency in-the English-

language they are forced to do so.

»6.2'.-_I’edagogicﬂ-vlmplications
This study can offer some contributions to foreign language pedagogy since it has
" provided an understanding of the use of the mother tongue -in:the EFL classroom in state

schools.
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‘ =5 The ﬁn’ding‘s of - thls*study agree 'with Atkinson 7(1@87), -:Spratt"("1'985), and

Schweers (I9§9), and suggésf that some uses of the-mother tongue may be Béneﬁci‘al"'as a
‘teaching strategy, mainly when:

o teachers need to know if étudents uﬁdefstahd‘-a given instruction;

-o teachers need to -explain--a new-teaching point;

e teachers need. to ‘check- the students’ éomprehensionr of a vocabulary itemi and

- text; |

e teachers fé‘el that students do not understand what they are saying.

. -=> The findings -point out to-the diﬁ’icuity' ?f;iéed “by-the teachefs'_b‘;in ‘»kéeping their
proficiency in-the FL. Baséd on my: experience and on the. int-e'r’vi'»e'wS -carried-out in-this
"'-s.tl';dy', the state schools teachers individualty need 1o search for -ways to rdeVelo;S- their
pfoﬁciéhCyz‘i’nf the FL.. This process might represents a financial expense that many teachers
-afe not -able-to ‘aff'ord. The Secret’»aﬁ-a»EstadUal de Educagio should provide -oppﬁrtu‘n,iti‘eé
for the teachers tdpa’.rtibipate in teacher- develop programs that: focus on developing the

skills in the':foreign language.

' 63 Limitations- and suggestions for furtlier-research-
. Although @éétiﬁhn"aireé -and interviews -are often -ﬁSed--a's:inVés'tigﬁtivé techniques,
Wallace (1998) warns about their limitations by presenting  some problems related to these
= teélmique's.- Among them, two are worth mentioning here: (1) subjectivity, which refers to
the fact that when we ask someone a question we are not sure whethér‘ hev has énswered-- the -

truth or not, 5o it is very important to “be realistic about evaluating data™ (ibid_, p. 127); (2)



63

nature of the ~cbam'ple, which refers to the fact thét if ybu are deal-ihg with a sample, 1t is
difficult to generalise your.'ﬁnding's. | |
Furthermore, due to the eliCit;tion techniqueé used, all fhe findings pre‘sen‘ted here are
‘based on teachers’ perceptions or beliefs, not on téache_rs’ actual classroom 'behavibur.
Althdugh I intended to observe some classes to compare teachers’ beliefs and their -
practices, due to the teac‘hers’ delay in returning the questionnai.res. and also the difficulty in
having appointments with them for the interviews, classroom observations were not
posgible. A final fimitation was the fact that iﬁ spite of the large number of teachers
working in the state school network of Santa C’ataﬁ'na, thi’é study, due to time constraints,
only ‘investirgates 72. | |
'Despite its limitations, this study can be- considered a starting pbint for ﬁmhér
researchr'studies related to the use of the moth_er"tongue'in EFL c‘lasérooms in .the state
school ‘,network. Some possit‘)l.e studies may include: (1)‘ comparing the use of fhe mother
~ tongue in state and private schools; (2) studying the different uses of translation activities m
the EFL classroofn; (3) observing when and why teachers and learners code-switch; (4)
-analysing the differences and similarities between teachers’ and fearners’ ,percepﬁons about
the use of the mother ':tbngue. :
6.4. Afterwords
Finally, T would like o say that this study offered me the opportunity to discuss the
‘use of the mother -tongue wit_h-:-‘t-he' state school teachers, -vand.-it also provided fné,-‘the_
possiBilit‘jr' to reflect upon the pros and cons of using the mother. toh‘gﬁe in the EFL

classroom.



Regafdirig the participarits, at the"tiﬁae -of this study, 'Some of them were -attending _
PECPI:SC; a program of continuing professional develepment, a partnership between
.Universid‘ade‘ Federal de _Santa.Catarinavand .Secretaria Estadual de Educagio (SEE). This
pioneer pfoject'ﬁas engaged state teachers in a longitudinal teacher development program
where ‘ehey‘have' the opportunity to develop their linguistic and methodolegical knowledge.
This program can be eonsidered a .succ_essful' exa.rﬁple of 'how the SEE can contribute to the
'EFL teaching. During the interviews of those teachers who were attending the course, they
talked about the program and the changes that were happening' in their teaching practices.
The interviewees stressed that after they began attending the program, }they a‘lse began to
“make more use .of the target language in their classes. TherefOre, carrying out programs of
continuing professional development for EFL teachers, particularly to these who work in
state schools, could help teachers to make more informed choices of how to use their

English in classes.
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" APPENDIXES
A .01 THE QUESTIONNAIRE

' 'Prézédo(a) P-ffessor(a),

Sou professora do Estado e estow desenvolvendo a minha pesquisa de mestrado enfocando

o uso da lingua --iﬁatema nas Escolas da Rede Estadual de Santa Catarina. O levantamento

da nossa realidade c‘:ontr?»i_buiré»'parav-va- elabOra’géi’o eo d‘esenvolvime‘nto: de projetos que

. -buéqu‘em?'soiﬁ@es péra.“ﬁd-s"sa's- -ahgt’istia‘s, »qﬁe. acredito serem comuns: o desejo ‘é[ué ©0'nosso
aluno, ﬁnbalmen;ce,' consiga se expressar na lingua estrangeira..

-Solicito a dévoiﬁ(;ﬁé' :dESie -quesﬁénério ‘ate 0 L-di“a 20 de ’jUnho..b"Entr’ega'r ‘na 'sﬁa ‘CRE, na

diretoria de ensino.

Lecionano 1° grau( ) Zgrau( ) "nq__l9;.q-_29 graus ()
Professbﬁ efetivo( ) ACT ( ) |
~Tem curso superior: sim ( )  ndo( )

1. Vocé faz aﬁVid‘adés’ de traducio com -seu&-al‘nnb‘s?"-‘ .

( )sim ] ‘ ( )hi‘o A )'a]gumas:»-ve‘zé's :
2. Quando vocé realiza as atividades de tradugio

-a) a tradugdo e uma questio do teste:
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( )sim _ ‘(' )ndo _ ( ) a}gumas vezes |

b) :vocé faz urn teste especial para avaliar a c‘apac'idad_'e-de' t’radﬁ(;ﬁo dos seus alunos?
( )sim ( )nio « ) algﬁmas- vezes |
3. As suas atividades com tradugiio en§o[ves:-. |

( B ) tradugio de palavras;.

(  )tradugdio de frases;
{ E )-tradugio de textos.
4. Vocé usa a lingua materna para dar instru¢des na sala de aula? .

() sim ( )ndo ( )algumasvezes

5. Vocé usa a lingua mﬁtemﬁ-para explicar gramatica?.

~( )sim - ‘\( | ) ndio (  )algumas-vezes

6. Vocé usa av lfngua lﬂﬁtem'a"-p’am explica metodologia?

( )sim ( )ndo () algumas vezes

7. Vocé usa-a- lmgua materna para dar recados administrativos? |

{ )sim _ ( .)-ﬁi'o _ ~(.  -)>-a1gumas vezes

8. Vocé permite gue seus alunos usem a lingua materna durante trabalhos em grupo?
- )sim o ( )ndo A )algumas vezes |
9. Vocé usa a lingua materna pﬁfﬁ-cﬁ‘éc‘ﬁrav compreexsio de texto?

- ( )sim | (e i)‘anuﬁ) () algumas vezes
10.Vocé usa 4 lingua materna no inicio da aulas para motivar seus alunos?"

( )sim  ()nio - (- ‘)algumas vezes

1L As’fsnas aulas -séé vconduzidasprincipalmente em:

{ )Portugués - { )Inglés ) Portugués/Inglés
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12. Como vocé vé o uso da lingua materna no ensino de lingua estrangeira? -

O

R R D T R T T AP
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- APPENDIX B

B. 02 TEACHERS’ RESPONSES TO OPEN QUESTION

-1 thmk it’s a background that the students have which will help themto. 1eam another

language. - _

- Necessaria como suporte hngulstlco

- Com a 5" ¢ 6" séries. procuro falar mais em portugues pnnmpalmente com aqueles que
reclaman, dizendo que nfio entendem nada. J4 com a' 7" ¢ pnnc1palmente com a 8°,
como €les ja tiveram' mgles procuro falar na medida do-possivel em inglés.

- O uso da LM é relativo a varios fatores-que compdem o processo de ensino- apren‘diZagem,.
‘portanto tem ‘que se levar em conta as fases do processo em que o-aluno se insére para
testar sua necessidade.

- Penso que o ideal seria usarmos a. LE o maximo possivel, no entanto quando hda.mos com:

- turmas grandes € com quase nenhum conhecimento da LE. Torna-se necessario o uso
da LM'em sala de aula.

- Extremamente importante. Obs. As minhas’ aulas sio conduzidas- pnncxpalmente em
portugues porque 0s alunos, mfehzmente ngo possuem ‘motivaggo -para qualquer
LE, ja que muitos deles pensam- que “até inglés ndo rodd de ano”, levando assim ao
«descontentamento,- n3o ‘produzindo como- -deveriam; nd@o 6 um descontentamento da
LE, mas de “quase todas ou todas™ as disciplinas. :

~-‘Complemento didatico para tornar-a compreensio-mais facileo. aprendlzado mais- ob]etlvo

- Como' um mecanismo . principal ao condumr os conteidos da-matéria. Sem a LM haveria

“bastante dificuldade de compreensao por parte dos alunos.
- Partmdo da mmha propria experiéncia no aprendizado da EI; sei que a expenenma de
“imersdo” -pode- ser ‘muito - nnportante No. entanto, no contexto escolar, 0 uso
. excluswa da LI parece criar mais barreiras do que: oportunidades. A LM, ne nosso.
caso, € a-ponte que ajuda a criar-os lagos de empatia que auxlham 1o -processo de
ensino-aprendizagem.
- Necessdrio aos alunos, pois necessitam de uma base concreta na sua formag3o. .

- Na ‘minha opiniéio, o ideal para-que haja o ensino de LE é. deshgar«se da LM embora- se]a
muito dificit fazé-lo-para quem leciona para 0 1° grau. Com a atual crise da- educacdo e
com o proprio grau de conhecxmento dos alunso a respeito ‘da LM. Além disso, a falta.
-de estrutura € o descaso do govemo para com os professores, sem dévida, prejudicam
o ensino da LE no Brasil’

- Se 0 alino ndo: dominar a'LM, sua gramética , no nivel em que- atua, é impossivel ele

.. -aprender uma LE..
- 0 uso da lingua: materna deve ser substmndo gradativamente, visando sua total ehmma(;ao
20 término de um determinado periodo. . Considero ‘¢ste ‘método ideal, para’ ndo
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~desistimular os alunos que apresentam dificuldades e permitir-a équisi‘gi'o" de seguranga

e confianga para lidar com o-desconhecido. Apesar de considerar este método-ideal; -

fago parte-de um grande -grupo-de professores que ndo possuem 'cbndiqﬁes’ financeiras

de pagar-um bom curso-de conversagdo, que nos: proporcione um' conhecimento

"SﬁtleatOI‘lO do 1d10ma estrangelro Por mals que se- anahse formula de resolug:ao estas

.....

s’ aperfelqoarem A Scretaria podena fornecer bolsas em cursmhos do - mvel

WIZARD, CCAA e outros de conhecida competéncia.

- Necessario aos-alunos, pois necessitam de-uma-base-concreta para sua formagdo.
- Torna-se necessério o uso da-LM nas aulas de inglés pelas dificuldades que os-alunos tém -

-no seu proprio idioma e pelo mimero excessivo-de alunos-emsata de aula.

- Eu acho’ imprescindivel o uso das. LM no- ensino fundamental pois € através- dela que o
‘aluno aprendera a LE. :

- O-uso da LM deveria estar restrito a algumas 'p'ducaS’-iﬁterVengﬁ'e’s“na- sala de aula - s6 no

-momento que-o contexto criado em sala de aula:ndo permita a compreensio dos

termos, do- significado. Mas, usar- a LM como ferramenta de comparag:ao de’

estruturas, -constru¢des de expressdes, permite ao aluno comegar a criar lnpoteses do
que seja uma-LE ou ndo. PS A maior parte das-aulas:que apresentam o uso-da LM sao e

aulas 'do 1° grau. Quanto as auias do Ensino: Medzo podena se dar mias. enfase na
conversagéo.

- Algumas vezes:acho necessaria:
- Nossos alunos colocam em suas mentes que ndo sabem e ndo querem aprender inglés.

. Colocam ‘muitas barreiras. Levara algum tempo para haver a transformagao total.
Tendo eni vista também que faltain condigdes de trabaiho Dlmonanos xerox; sala de’
“audio visual. Som TV, video.

- Eu vejo como base indispensavel para: o inicio da dlsclphna de LE. Também, depois:de ja

- Eu

-se estar trabathando a disciplina, precisa ser usada a LM como melo ‘de ‘melhor

compreensdo em casos de dificuldades.

acho essencial fazer'uso da’LM durante as aulas de LE, dando énfase ‘as dlferengas €
igualdades entre as duas. Isso também mostrara aos alunos a importincia de se
aprender uma segunda lingua fazendo com -que seu . universo se amplie e eles
compreendam 0 seu papel de cidaddo do-mundo. -

- Noés:sabemos ‘que ‘é errado ‘usarmos-a LM-no ensino de quaflquer LE . Para suprir -essa

deficiéncia o' correto seria 0'uso da LE nas 1% séries iniciais, entio. os alunos de 5%

-séries em diante teriam um conhecimento- melhor; inclusive em outro fator que- envolve

diretamerite a aprendlzagem do aluno. Sabemos que nossas angustias sio mutuas €

‘muitas-por isso -qualquer projeto que: venha ‘beneficiar o - ensino da LE nas escolas

publicas serdo bem vindas.

- A LM & o . apoio necessario: na aprendlzagem de qualquer LE; pois temos muitas -

“dificuldades em ensina-la ou aprendé-la. N#o vejo-problemas em ministrar aulas de
inglés' com- auxilio da EM. O nosso maior problema € conseguir o interesse e .a
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motlvag:ao em nossos alunos. Precisamos buscar NnOovVOoS Tecursos. para ' mudarmos
nossas aulas. Empregar uma nova metodologia.

- Levando em consideragio que os alunos de escolas publicas em sua maioria estio
defasados na aquisi¢@o de LE, a necessidade do uso da LM para elucidar problemas de
ensino da LE torna-se praticamente indispensavel.

- Apenas como auxiliar ¢ nunca como fundamental. Procuro conduzir para que o aluno
pense em inglés, fale em inglés, escreva em inglés. O ensino € continuo; pois 1sto
facilita a construgio do progresso de aprendizagem do aluno.

- Importante, pois no 1° grau a partir de curiosidades da LE e comparag¢des da mesma com a
LM faz com o aluno se interesse e goste de aprender uma nova lingua, diferente da
sua. ' , o

- Vejo-a como um método de grande valia. Nos auxilia principalmente com relagio a alunos
de 5° ¢ 6* séries, principalmente os que demonstram maior dificuldade, além de nos
aproximar mais (professor/aluno) Se nés, professores de inglés, tivéssemos algum
material que tratasse especificamente do assunto de M, posntlvamente teriamos bom

. éxito em ministrar nossas aulas. :

- Nio se consegue um bom trabalho no processo ensino-aprendizagem se ndo houver uma
relagdo dos projetos aplicados num contexto interdisciplinar utilizando essencialmente
nossa lingua materna.

- Ndo se ensina uma lingua estrangeira usando apenas ela como meio de comunicag@o. E
necessario que. o aluno saiba que. estamos lhe. dizendo. Entender o vocabulario, a
gramatlca, as expressoes é claro que deve-se usar a conversagio.e tremar a pronancia.

- Vejo como uma necessidade em alguns casos, por exemplo quando ndo se dispde de
outios recursos. Peve-se tentar usar gestos, mimicas. Dentro do nosso contexto e
‘principalmente- pela pobreza de interesse, -contato ‘cultural de nossos estudantes €
dificil. Ainda assim ‘insisto em usar a LI para motiva-los e tenho tido um resultado. .
posmvo

- No-ensinoda 1* ¢da2® lingua deve-se fazer sempre o pmgue—pongue entre LM'e LI Ja.-'

estudei o método do professor-Luiz Paulo: Moita _ Read Read Read ‘e oficina de
Lingiiistica aplicada e ‘esse contato me tirou a ansiedade. Penso que ndo podemos fugir
do fato de quea EM' ¢ a nossa lingua . pesquiso uma forma de interagio entre as duas.
Ps: Eu também ndo sei ‘tudo. Sei ler {traduzir) gramatlca ouvir ¢ falar estou no
interniediate; advanced - after all these years' .
' - - Deveria haver mais empenhado. Ter materiais didaticos. Prmclpalmente 1evado a sério.
E nio- como uma matéria qualquer:



