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ABSTRACT

THE USE OF ICT TOOLS IN UNDERGRADUATE ENGLISH LANGU AGE

PROGRAMMES: BELIEFS OF PROFESSORS AND STUDENTS

FERNANDA RAMOS MACHADO

UNIVERSIDADE FEDERAL DE SANTA CATARINA
2009

Supervising Professor: Dr. Mailce Borges Mota

The present study aims at investigating the (a)ude of ICT tools by both
professors and students in undergraduate Engligjutsge programmes, (b) the beliefs
of these professors and students concerning thefu€a tools in these undergraduate
programmes and (c) the relationship between thelUKET tools in the aforementioned
programmes and the professors and students’ betiefards this use. The data were
collected from 9 professors of the undergraduatgli&m language programmes at
UFSC, UFMG and UFRJ and from 48 students at UFSCWARJ. The instruments
used for data collection were online open-endedtiuenaires, online semi-structured
interviews and self-reports. In total, all the ®@fpssors and 48 students answered the
questionnaire; 3 professors and 6 students fromQJ&y took part in the interview
and 2 professors and 1 student also from UFSC whateself-report. The analysis of
data for the present study consisted of a carebdgss of reflection, interpretation and
constructions of meanings from the triangulatiordata collected through those three
instruments. Results show that professors of thdengmaduate English language
programmes at UFSC, UFMG and UFRJ use a numbe&Dtdols in the courses they

teach to complement their classes and to assigersts in their learning process.



Moreover, overall professors and students expresssitive beliefs towards the use of
ICT tools, pointing many ways in which they can gdement the courses students take
and improve their linguistic skills. However, a fetudents reported not to benefit from
the way some tools were currently being employetisitl one student reported not to
believe ICT tools can assist in his learning precas al. Finally, a good degree of
coherence was found in the relationship between ue professors and students
reported to make of ICT tools and their beliefsdostg this use. That is, participants not
only believe ICT tools can assist in their teacheaarning process, but they effectively

use such tools.
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RESUMO

O USO DE FERRAMENTAS DE TIC EM CURSOS DE LETRAS INGLES:

CRENCAS DE PROFESSORES E ALUNOS

FERNANDA RAMOS MACHADO

UNIVERSIDADE FEDERAL DE SANTA CATARINA
2009

Professora Orientadora: Dra. Mailce Borges Mota

O presente estudo tem por objetivo investigar (ap® de ferramentas de TIC
por ambos os professores e alunos em cursos daslUeiylés, (b) as crencas desses
professores e alunos em relacdo ao uso de ferrasndet TIC nesses cursos e (C) a
relacdo entre o uso das ferramentas de TIC negss®sce as crencas dos professores e
alunos em relacao a esse uso. Os dados foramdudede 9 professores dos cursos de
Letras Inglés da UFSC, UFRJ e UFMG, e de 48 ald@wdJFSC e da UFRJ. Os
instrumentos utilizados para a coleta dos dadasnfoguestionarios abertos online,
entrevistas semi-estruturadas online e auto-rel&ms$odo, todos os 9 professores e 48
alunos responderam o questionario; 3 professofealenos da UFSC participaram da
entrevista e outros 2 professores e uma aluna tantdae UFSC escreveram o auto-
relato. A analise dos dados para o presente estutkistiu de um processo cuidadoso
de reflexdo, interpretacdo e construcdo de siguifis a partir da triangulacdo dos
dados obtidos através daqueles trés instrumentesre@ultados indicam que os
professores do curso de Letras Inglés da UFSC, FRJW da UFMG usam varias

ferramentas de TIC nos cursos que lecionam comjaiivai de complementar as suas



aulas e de auxiliar seus alunos no seu procesaprdadizagem. Além disso, a maioria
dos professores e alunos expressou crencas psstivaelacdo ao uso de ferramentas
de TIC, apontando varias formas como essas fertasiggpdem complementar o
proprio curso e ajudar os alunos a melhorarem bkabgidades linglisticas. Porém,
alguns poucos alunos reportaram nao se benefi@armdneira como algumas
ferramentas estavam sendo empregadas, e aindauomadirmou ndo acreditar que as
ferramentas de TIC podem de alguma forma auxilleseu processo de aprendizagem.
Por fim, um bom grau de coeréncia foi encontradorelacdo entre o uso que
professores e alunos dizem fazer das ferramentd#lde as suas crencas em relacao a
esse uso. Ou seja, 0s participantes ndo apenaditatreque as ferramentas de TIC

podem auxiliar no seu processo de ensino/aprereghzagas eles de fato as utilizam.
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CHAPTER |

INTRODUCTION

1.1 Preliminaries

During the past few decades, there has been autewolin technology and in
information. With the advent of the Internet, in689 which appeared out of the need of
the United States Department of Defence, duringGbkl War, to be able to share
confidential information safely, and the creatidnttee World Wide Web (WWW) in
1991 (Paiva, 2001), the access to information fjinothe computer became
independent of time and space. In the wake of this,dissemination of knowledge
throughout the world was made possible and thisbihasght changes not only in the
political and economic scenario, but also in tleddfiof education. Regarding the latter,
a number of initiatives in Brazil and abroad haeerbtaken in order to keep up with the
demands and tendencies of a globalized world theg¢sts in high innovation of
products, high variability in the process of praiglue and, mainly, qualified,
autonomous work force able to make decisions (BglR006).

The Open University in the United Kingdom, for imste, was created back in
the 1960’s based on the premise that communicatectmology, such as radio and
television, could give students (who did not haiie thance to attend classes on
campus) the opportunity to have access to quaighidn education, reducing this way
the exclusion rate of low income groups. By the H90’s, the Open University started
to exploit the internet facilities and became ‘therld’'s leading e-university’, counting

currently with approximately 150 thousand undergedd students and around 30



thousand postgraduate students from all aroundwibed (Open University, n.d.,

para.3).

In Brazil, the first initiative using technology pwovide secondary education for
people that for some reason did not have accesshtml started to take place in the late
1970’s with a pioneering tele-education projectiatiy called ‘Telecurso 2° Grau’,
carried out by the Roberto Marinho Foundation aadr® Anchieta Foundation. In the
1980’s, the project was expanded to include prinedycation as well and then the
‘Telecurso 1° Grau’ was created. In the 1990’s,hwite establishment of some
partnerships (FIESP, SESI, SENAIboth projects were mingled together and received
the name ‘Telecurso 2000'. Currently, the projectalled ‘Novo Telecurso and has
benefited more than 5, 5 million people in the seuof 30 years. In addition to the
didactic material, VHS tapes and DVDs, the projatso offers now a virtual
environment for communication and exchange of agpees and knowledge between
teachers, students, teachers and students and eanyoling to contribute

(Telecurso2000, n.d., para.l).

Another big investment (nearly R$ 200 million) idueation with the aid of
technology was the creation of the Open Universit@razil - UAB in 2005. Following
the steps of the Open University in the United Kiogn previously mentioned, the
objective of UAB is to offer distance higher educatwhere access to a university
would be otherwise impossible and, mainly, to priyrend secondary teachers who still
do not have a graduate degree and any person witht@rest to give continuity to
his/her studies. Since its creation, UAB has alyeaflfered more than 60 thousand

vacancies in different courses (Secretaria de Hgfiacar Distancia, 2006, para.l12).

! FIESP: Federacdo das Indistrias do Estado de&#o; ISESI: Servico Social Industrial; SENAI:
Servico Nacional de Aprendizagem Industrial.



Finally, the Brazilian Federal Government agre@d2005, to participate in a project
called ‘One Laptop per Child’ (OLPC) developed by Aamerican non-governmental
organization that receives the same name (OLPQqdtk by Nicholas Negroponte,
Seymour Papert and Mary Lou Jepsen. The objecit@ promote the digital inclusion
in poorer primary and secondary schools to adseststudents in the learning process.
The pilot-project, that in Brazil is called ‘One @puter per Child’ (UCA), started to be
carried out in 2007, when five pre-selected scHootsn different states received 400
laptops that were distributed to teachers and stsdimr pedagogical use under the
coordination of a university department from thepective states. Depending on the
results from the pilot-project, the Federal Goveeniplans to distribute 150 thousand
laptops in 300 schools all around the country ayhar 2009 (Camara dos Deputados,
2008, para.2).

Furthermore, the current Guidelines and Basis f@ziian Education (LDB)
envisage developing material, social, political atethnological awareness and
competency which can assure responsible practiaatinénship, and which can help
both students and teachers succeed in profesdimalnd further studies (Castro &
Alves, 2007). The LDB emphasize the importancenédérimation and Communication
Technology (ICT) as a tool to enrich the curricul@and to improve the quality of
teaching. In line with the worldwide tendency telude the use of ICT in education
and aiming at its democratization and improvemerguality, the Brazilian Ministry of
Education created in 1997 the Prolnfo — NationabgPam for Information

Technologies in Educatién- with the amount of approximately R$ 650 millitnbe

2 Escola Municipal Ernani Silva Bruno, in Sdo Pa®); Escola Estadual de Ensino Fundamental
Luciana de Abreu, in Porto Alegre (RS); Escola &isé Dom Alano Du Noday, in Palmas (TO);
Centro Educacional n° 1 do Planalto and Centrac&cianal n° 1 do Planalto - Educacao de Jovens e
Adultos, in Brasilia (DF).

% My translation for ‘Lei de Diretrizes e Bases dduEacdo Nacional (LDB)'.

4 My translation for ‘Programa Nacional de Inforncatna Educacao’.



invested until the year 2010. In partnership withtes and municipal authorities, the
objective of the programme is to promote the pedegd use of ICT in primary and
secondary public schools by equipping them withreppate infrastructure, computers,
educational software and, soon, internet conneciiecretaria de Educacdo a
Distancia, n.d., para.l). In addition to this, Mmistry of Education also created the
programme ‘Media in Educatioh’ which aims at providing teachers with training
courses on how to make the best possible use dCtheaools provided (Ministério da
Educacéao, n.d., para.l).

As a result of these initiatives, a number of stad{Knezek & Christensen,
2002; Angeli, 2004; Gulbahar, 2007; Lloméki & Ramga, 2007; to cite a few) and
projects (Becta ICT research, 2004; InterActive édion, n.d.; JISC, 2006; SPOT +,
n.d.) have investigated the impact of the integratf ICT tools in education. In the
area of language teaching and learning, speciicatintributions come from a number
of authors and in different research interests. du(2007), for instance, investigated
the use of ICT tools by ESL teachers from technschilools. Samuel and Bakar (2005),
in turn, investigated the scenario on the use atebration of ICT tools by English
language primary and secondary schools teachalis.oBter studies have looked into
undergraduate students’ attitudes towards ICT uosthe classes (Beauvois & Jean,
1996; Simsek, 2007) as well as high school EFLHees attitudes towards the use of

such tools (Albirine, 2004, 2006).

1.2 Statement of the Problem
The potential of computers and their applicatiomsoined with the internet and

other ICT tools have been claimed in the literator@ssist professors and students in

®> My translation for ‘Midias na Educacéo’.



the process of foreign language teaching and legr(ithsani & Knodt, 1998; Paiva,
1999a, 1999b, 2001; Meloni et al, 2001; Brandl, Z208tepp-Greany, 2002; Young,
2003; White, 2003; Samuel & Bakar, 2005; Leffa, @0&imsek, 2007, Stockwell,
2007). In fact, computers have been used to asstbe process of language learning
since the 1960’s (Laghos & Zaphiris, 2005; Gruli#6). Some of the benefits found in
studies investigating the use of e-mail (Gonzalasf®, 1998, Handle & Corl, 1999)
websites, chat-rooms (Lee, 1998), computerizedimggutogramme, videocassettes and
authoring tools (Adair-Hauck, Willingham-McLain & odngs, 1999) for language
teaching are related to improvements in studeatg&llof accuracy, initiative to interact,
reading, writing and oral skills, motivation to taahe target language and use of more
language functions.

It is claimed, however, that successful integratadnlCT tools must involve
training, improvements in infra-structure, techhicupport assistance and active
participation from school administration members #é&achers (Pelgrum, 2001; Jones,
2004; Baitaneh and Baniabdelrahman, 2006). In imxhdistudies (Galanouli, Murphy &
Gardner, 2004; Samuel & Bakar, 2005) found thateso@achers keep not using ICT
tools even after having received specific trainioglo so and having a positive attitude
towards the use. According to Fishbein and Ajz&v§l as cited in Levine & Donitsa-
Schimidt, 1998), “beliefs about an object lead tiittales toward it and that, in turn,
attitudes lead to behavioural intentions regardivegobject” (p.128). In the face of this,
research investigating teachers/professors anestsicbeliefs towards the use of ICT
tools is necessary in order to gain a better utaledeng of possible reasons that may
make them avoid integrating such tools to assittteir teaching/learning process.

Even though a considerable number of studies haxestigated the use of ICT

tools for language teaching and learning, reseanastigating the beliefs of professors



and students towards the use of ICT tools thatasaist in their teaching and learning
process is still scarce. In the Brazilian scenaBw; studies have addressed this topic
and contributions come from Perina (2003) and Q@iwvg2004). Considering the
number of initiatives taking place and the amounpuablic money that the Brazilian
Federal Government has been spending to enhanceuldy of education with
implementation of ICTs, it is absolutely necess@rynvestigate whether prospective
teachers graduating from Brazilianniversities are being properly educated to
effectively integrate ICTs in their classes andetadvantage of these tools’ full
potential for their own benefit and that of theindents. According to Roland (2006),
only two undergraduate English language program(meisof 11 investigated in public
universities in Brazil) offer a specific course thie implementation of ICT tools for the
teaching of English. The author argues that prdspeteachers graduating from some
of the best universities in the country are nonggiroperly prepared to face this new
trend in education, and will probably keep misusargoverlooking the potential of
computers. | endorse Roland’s words based on myexperience as an undergraduate
student of the undergraduate English language anogre at Universidade Federal of
Santa Catarina (UFSC). | noticed that recordingdaip the language laboratory was
the main, if not the only source through which std could practice oral skills and
receive personalized feedback, let alone the atkiéls involved in language learning
for which | have no remembrance of ICT tools beusgd to assist in our learning
process during the programme at UFSC.

The present study, therefore, tries to contribatethe body of research by
investigating the use of ICT tools by professors tlfee undergraduate English

language programmesnd the beliefs of professors and students ofetposgrammes

® Hereafter, throughout this study, | will call tegsrogrammes ‘Letras Inglés Programmes’.



towards the use of such tools. In addition to thhts study also addresses the
relationship between the use of ICT tools in Lefragés Programmes and professors
and students’ beliefs towards this use which, elbst of my knowledge, no study has
pursued this endeavour up to the present mometdgst) in the Brazilian context. It is
important to investigate professors and studergfiefs towards the use ICT tools as
beliefs can influence the uptake of such toolséibiner teaching or learning (Ertmer,
2005; Barcelos, 2000; 2006, Barcelos & Kalaja, 200@witz, 1987).
1.3 Objectives and Research Questions

In this study, | propose to investigate (a) the oSECT tools by both professors
and students in Letras Inglés Programmes; (b) #deefb of these professors and
students concerning the use of ICT tools in theskergraduate programmes and (c) the
relationship between the use of ICT tools in Letiaglés Programmes and the
professors and students’ beliefs towards such.tools

In order to reach these objectives, the preserdyspursued the following
research questions:

1. Do professors of Letras Inglés Programmes maleeal ICT tools in the
courses they teach? If so, which ICT tools do tnss?;

2. What beliefs do students and professors ofakelinglés Programmes have
towards the use and integration of ICT tools irsthBrogrammes?

3. What is the relationship between the use of IGdIs in Letras Inglés

Programmes and the beliefs of professors and stsittmards this use?

1.4 Significance of the Study

As has been previously put, there is an ever-isonganumber of studies

investigating the use of ICT tools for languageckaiag and learning in the contexts of



both basic and higher education. This points topbiential of ICT tools in assisting
teachers/professors and students in their tea@ndgearning process. In the Brazilian
context, however, studies focusing on the scenafidCT use in Letras Inglés
Programmes are still scarce. For this reason andidering the investments of the
Brazilian federal government for ICT integrationd@ducation, the present study hopes
to contribute not only to this field of researcl lalso to a better understanding of the
scenario of ICT tools use by both undergraduatdestis (some of which may become
future teachers) and professors in Letras Inglésg@mmes of some Brazilian

universities.

Moreover, even though research on beliefs abogulage teaching and learning
has been taking place since the late 1980’s (Hal®87; Wenden, 1986, 1987;
Abraham & Vann, 1987; Horwitz, 1987, 1988; PajarE392; Barcelos, 2001, 2003a,
2003b, 2004, 2006, 2007a, 2007b), few studies havestigated the beliefs of
professors and students towards the use of ICE tooLetras Inglés Programmes in
Brazilian Universities. Furthermore, no study, tee tbest of my knowledge, has
investigated the relationship between the use oftdls in Letras Inglés Programmes
and the beliefs of professors and students froreetipgogrammes towards this use. In
this sense the present study, on the one hand, ghag some light on a better
understanding of the reasons that lead professarstadents to use or avoid the use of
ICT tools in Letras Inglés Programmes’ coursestl@nother hand, it attempts to bridge
the gap in the research field of beliefs towardsuke of ICT tools and hopes to offer

grounds for further research.

Finally, the present study hopes to achieve twogdi First, to provide police-
makers at institutions offering Letras Inglés Pemgmes with useful information and

evidence of the need for development of ICT tragnoourses to enable professors to



make the best possible use of ICT tools in the@iss#s. Second, to call attention to the
urgent need of a reform in Letras Inglés Programmasgent curricula to include
specific courses about the use of ICT tools fogilege teaching and learning, so that
prospective teachers graduating from these progesmoan benefit from the use of
such tools during their own education and apply #eguired knowledge in their

pedagogical practices to the benefit of their stisle

1.5 Organization of the Thesis

In this introductory chapter, the statement of pieblem, objectives, research
questions and significance of the present stud leeen presented. The remainder of

the thesis is organized in four main chapters bavio

Chapter Il reviews the relevant literature relat@the main topics of the present
study, namely the use of ICT tools for languageheey and learning and factors that
may influence both students and professors’ usthede tools, such as their attitudes
and beliefs. Chapter Ill presents the researchtiqunssthat guided the present study and
describes the method used for data collection avadlysis. Chapter IV discusses the
results obtained in the present study and retdieeseasearch questions. Finally, chapter
V presents a summary of the findings of the presamdy and its limitations, followed

by some suggestions for further research and pguaomplications.
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CHAPTER II

REVIEW OF THE LITERATURE

In this chapter | will give an overview of the liégure related to the main topics
of my thesis: the use of Information and CommumicatTechnology tools for
foreign/second language teaching and learning and factors that im@uence both
students and professors’ use of these tools, sutte# attitudes and beliefs. To do so, |
divided the chapter into four sections. Section ®@ill present some studies that
investigated the use of ICT tools for foreign laage teaching and learning. Section 2.2
will provide an overview of the limitations thatrcdoe involved in the integration of
ICT tools for both foreign language teaching andriéng and other subject areas.
Section 2.3 will present some studies that invastd the attitudes of both
teachers/professors and students towards the usgrabols for educational purposes
and for foreign language teaching and learning iépaflty. Finally, section 2.4 will

give an overview of the research on beliefs abaugliage teaching and learning.

2.1 Review of the literature on the use of Informabn and Communication
Technologies (ICT) tools for foreign language teaéhg and learning

The ever-increasing number of studies investigathrey use of ICT tools for
language teaching and learning (Paiva, 1999a, 192001; Salaberry, 2001; Brandl,
2002; Stepp-Greany, 2002; Zhao, 2003; Young, 20@8fa, 2006; Simsek, 2007,

Stockwell, 2007) and other subject areas (Suthérlan al., 2004; Angeli, 2004,

" The present study will use the terms ‘foreign lasge’ and ‘second language’ interchangeably inrorde
to avoid confusion, since some studies here predemhich were carried out in non-English-speaking
countries used the term ‘foreign language’, anceostudies carried out in English-speaking coustrie
used the term ‘second language’.
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Lowerison et al., 2006; Barton & Haydn, 2006) psitd the relevance and potential of
such tools in assisting teachers and studentsitettiching and learning process.
Despite the amount of research on the use of I@IE tm education and, more
specifically, for foreign language teaching andnézg, a definition of the term ‘ICT’ is
rarely stated. In an online computer dictionarye tkivhatls.com — The leading IT

encyclopedia and learning centelCT is defined as

An umbrella term that includes any communicatiowicke or application,
encompassing: radio, television, cellular phonesymuter and network
hardware and software, satellite systems and sasowgll as the various
services and applications associated with thenty aswideoconferencing
and distance learning. ICTs are often spoken afparticular context, such

as ICTs in education, health care, or librarieST(In.d.)

Similarly, members of the United Nations Educati@tcientific and Cultural
Organization (UNESCO), who are responsible for ghegramme ‘ICT in Education’

carried out in Asia-Pacific countries, refer to 163

Forms of technology that are used to transmitestmeate, display, share or
exchange information by electronic means. This dhiaefinition of ICT
includes such technologies as radio, televisiate®j DVD, telephone (both
fixed line and mobile phones), satellite systerospguter and network
hardware and software; as well as the equipmensandces associated
with these technologies, such as videoconfereneirgail and blogs.

(UNESCO, 2006)
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For the purposes of the present study, which inyat&s the use of ICT tools in
Letras Inglés Programmes, and based on the defisifiresented above, ICT is defined
as any technological tool that make the productidisiribution and exchange of
information possible, and assist not only in thackeng and learning process of the
target language, but also of the courses offerethéyetras Inglés Programmes (ICT,
n.d.; Samuel & Bakar, 2005; UNESCO, 2006; LeffaQ@§ Yunus, 2007; Paiva, 2008).
Therefore, examples of ICT tools are: radio, TV,R/@d DVD, CD-ROMs and other
resources offered by computers and the interneth(sas computer software and
hardware, e-mail, discussion groups, forums, instaessaging, blogs, tele/video-
conference, websites, etc.). Moreover, | decidegl@ce the research about Computer-
Mediated Communication (CMC) and Computer Assidtadguage Learning (CALL)
within the general research field of the use of Gdls for foreign language teaching
and learning. The reason for that is related tof#oe that computers, which are the
focus of attention in CMC and CALL research, ane #pplications and services
associated with them are themselves ICT tools, resvis in the aforementioned
definitions of ICT.

Information and Communication Technology tools hthespotential not only to
help students to improve their communication opputies and language skills
(speaking, listening, reading and writing) but ais@nhance students’ autonomy within
the learning process, and raise motivation and cs®ifidence, while also broadening
the chances for active student participation, adgon and verbalization (Ehsani &
Knodt, 1998; Gonglewski, Meloni & Brant, 2001; Bdin2002; Young, 2003; White,
2003; Samuel & Bakar, 2005; Paiva, 2001).

Brandl (2002), for instance, who investigated thegration of internet-based

reading materials into the foreign language cuhuicy stated that “The Internet as a
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resource can enrich and expand language instriiqgo®88). Moreover, provided that
teachers manage to overcome challenges regardingidigement of the reliability of
the material offered and the designing of tasks éffactively allow students to explore
and benefit from these materials, the author clgimased on Chun & Plass, 2000) that
some of the features of internet-based materiale tize potential to improve language
learning. Such features are related to access tioeriic material, communication
through networking and the multimedia and hypermetiaracteristic.

Conole’s (2008) study - which investigated undedgede students’ use of
technology - showed that the students use a numbelCT tools to assist or
complement their learning of the courses they tdkeo students, (out of eight from
different subject areas) who were studying Appligaguistics for language teaching,
reported to have benefited from the use of ICT4ddollearn linguistic skills, to have
access to information, to solve vocabulary doubtsvell as improve vocabulary and to
communicate with friends and tutor. In additionydgints showed to be familiar with
some ICT tools (word processors, blogs, e-mail, MSkiype, etc) prior to using them
for learning the courses they were taking.

Studies investigating the use of e-mail (Gonzalesf®, 1998; Handle & Corl,
1999), website and chat rooms (Lee, 1998), comizetdr reading program,
videocassettes and authoring tools that enableetteer to design interactive activities
(Adair-Hauck, Willingham-McLain and Youngs, 1999)derse the potentiality of such
tools for enhancing foreign language learning. Tdwults of the studies using e-mails
showed that the voluntary, informal exchange of agnbetween students and
instructor to discuss varied topics in the targeguage improved the level of accuracy,

the amount of language use and language functimhstadents initiative to interact.
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The results of the study using website and chamnsoshowed that the use of a
website designed by the instructor that provideadestts with links to Hispanic
newspapers and search tools to look for matermisttfe final term project helped
students improve reading skills and develop cultknawledge. In addition, the use of
chat rooms for having guided discussion and intemas with native speakers assisted
students develop better oral skills and motivaleit to keep using the target language
to talk with native speakers outside the school.ti@nwhole, the use of both websites
and chat rooms increased students’ interest antvation to learn the target language.

Lastly, results of the study carried out by Adamtidk et al. (1999) showed that
the combination of a computerized reading progrdrat (offered authentic newspapers
texts, bilingual glossary, pre- and post readingesgjons and grammar notes),
interactive multimedia activities (focusing on tp@mmar being used in each chapter of
the course book) and videocassettes (that pressturds performed by native speakers
acting out the topic of each chapter of the colrsek) proved to have improved
students’ reading and writing skills in the targetguage.

Concerning speaking skills, specifically, Ehsand &nodt (1998), who regard
the students’ ability to participate in a commutiiga interaction as being one of the
main goals of second language teaching, investigite use of automatic speech
recognition and speech processing technology inlC&pplications. They argue that in
CALL, such systems have the potential to teach eraduate pronunciation, fluency,
grammar and vocabulary, offering autonomy to thelents and a better use of class
time. They acknowledge, however, that current Btmins such as ineffectiveness in
understanding the meaning of some utterances, avwajuthem at the pragmatic level,
and in recognizing a wide range of different acsestill remain to be overcome. Rypa

and Price (1999), for instance, presented foreagiguiage learning users’ evaluation of
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‘The Voice Interactive Training System’, which is ‘language-training prototype
developed to help improve comprehension and spgaills” (p.385). Overall, users
found the system highly motivating as it resembieal-life situations of language use
and interaction. Moreover, users were very satisfigh being exposed to and having
the opportunity to speak in the target languagd, specially with receiving corrective
feedback on their pronunciation through automaigesh recognition.

Besides the various benefits that ICT tools cangoto the foreign language
teaching and learning process, their utilizatiomas without limitations and a number
of considerations must be taken into account facessful integration of ICT tools in
the foreign language classroom. The following sectaddresses some of these

limitations.

2.2 Limitations to be taken into account for succesful use of ICT tools for foreign
language teaching and learning and other subject aas

In Brazil, Castro and Alves (2007) investigated timplementation and use of
computers in elementary and high schools in the dafitNiteréi, Rio de Janeiro. They
found out that this city has a very high numbesdiools that offer computer facilities.
However, there were shortcomings with computersinteaance, lack of educational
software and proper teacher training. Teachers, @hstudents, have not acquired the
necessary pedagogical skills, will resort to coremiimerely as a convenient tool and
source of information without being able to expltieir full potential. Moreover, the
authors call attention to the lack of policies fitre implementation and use of
technologies in education.

In the same vein, Jones (2004) found in his revoéwhe research literature on

the barriers that refrain teachers from using 1601, that some of these barriers are
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related to teachers’ level of confidence in usimg tools, technical support availability,
quality training availability, lack of time to remeh and prepare classes integrating
technology.

In the context of the use of ICT tools for languéegching and learning, Samuel
and Bakar (2005) investigated the scenario ofritegration and utilization of ICT tools
among school English language teachers in Malaysiblooked at the obstacles faced
by them. Results of the study show that some readon the scenario of poor
integration of ICT tools among teachers in thatteghare the problems related to infra-
structure and computer software. In addition, ttigcdlties they face is related to the
school administration’s weak support for ICT tomigplementation and the insufficient
ICT training that these teachers receive, resultim@ negative attitude towards its
implementation. The authors still state that as li8Ta complex information and
communication medium and is rapidly and constaetlglving, continuous training of
educational professionals is indispensable.

Analogous to Samuel and Bakar's results are thokeBataneh and
Baniabdelrahman’s (2006), whose study investig#tedperceptions of undergraduate
English as Foreign Language (EFL) students fromDipartments of Curriculum and
Instruction and English at Yarmouk University ifatens to their computer literacy.
The authors found, among other things, that thenrhaiitation factors for the use of
computers were related to lack of infra-structunet (enough computers), technical
problems (malfunctioning machines and hardwarek & experience in and time for
using computers.

Moreover, Mateus (2004) argues for the importarfdeachers’ knowledge and
specialized training on new technologies as keyneldgs for promoting meaningful,

reflective and critical learning. Citing Pretto (), she calls attention to the risk of
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students’ non-reflective and non-critical learniffgteachers have just superficial
knowledge and training on ICT tools. Likewise Samaed Bakar (2005), Mateus
investigated the scenario on the use of computgnsrisspective teachers of a Letras
Portugués/Espanhol Programme and their attitudeartts the use of ICT tools in their
pedagogical practices. The results of the studgesigthat, as the Letras programme
does not explore the potentiality of ICT tools aanputer assisted teaching, it is likely
that the in-service teachers will not consider therieir pedagogical practice.

In summary, it has been proposed that the use ©tdGls can play an important
role in the development of diverse skills in forei(anguage learning. However,
successful integration of such tools must involha only improvements in infra-
structure and technical support assistance, bui atgive participation of school
administration members and teachers in order th detelop policies for ICT use and
to include ICT in the subject curriculum. Moreover;service teachers must receive
specialized training on technology use, and prdsgedeachers must experience
technology during their graduate courses, so tiapbtential of ICT tools is explored.
As stated by Sutherland et al. (2004), it is upthe individual teacher and his/her
perspective to which degree ICT tools should bdemented in the classroom, and that
some subjects may by their nature be more suitabléhe use of ICT than others. In
any case, they advise not to view ICT as entir@lgrablematic and/or as a solution to
all problems in education, but state that ICT inmbmation with more traditional
methods and technologies has the potential of dersbly enhancing the learning
process.

Furthermore, results of the study carried out byn&l and Bakar (2005),
previously presented, showed that factors sucltlasos administration’s weak support

for ICT tools implementation and the insufficiel@T training given to teachers led
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them develop negative attitudes towards the integraf the tools and not to use these
tools in their pedagogical practice even after hgugone through a period of training.
In addition, Albirine (2006) states, based on sam#ors (Koohang, 1989; Selwyn,
1997), that “a number of studies have shown thethers’ attitudes towards computers
are major factors related to both initial accepgant computer technology as well as
future behaviour regarding computer usage” (p. 3Bfsed on the influence that
teachers and students’ attitudes can exert in dopteon of ICT tools, the following

section presents some relevant literature on teacrel students’ attitudes towards the
use of ICT for educational purposes, and for laggudeaching and learning

specifically.

2.3 Attitudes of teachers and students towards these of ICT for educational
purposes and foreign language teaching and learning

A significant amount of research has been carrigdrivestigating teachers’ and
students’ attitudes towards computer for educatignaposes (Teo et al., 2008;
Akbulut, 2008; Cepni et al., 2006; Robertson, 198®ohang, 1989). Coffin and
Maclintyre (1999), for instance, offer in their aléi an extensive list of studies that have
investigated the role of attitudes in predictingngater “user satisfaction, frequency of
use and students’ academic performance (...) anceffieets of gender on attitudes
towards computers” (p.550).

Similar research, but smaller in amount, has besmmied out investigating
teachers and students’ attitudes towards diver3etdGls for educational purposes. In
their 2004 study, Galanouli, Murphy and Gardneestigated perceptions and attitudes
of primary and secondary teachers from schools onthérn Ireland in relation to a

national initiative (in the form of an on-line tnamg course) called ‘New Opportunities
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Fund’ (NOF), as well as the impact this initiatitad on these teachers’ classroom
practices. The goal of NOF was to offer trainingdachers in all four countries of the
United Kingdom in order for them to develop knowgedand competence on the use of
diverse ICT tools in their classes, offering thisywopportunities for students to
progress in their studies. The authors found oat &ven though teachers felt more
confident in using the computer in their pedagdgipeactice, there was still a
significant negative reaction to the training cestsMany teachers found that the
content of the training did not match that of theaching subjects, they would rather
prefer the training course to be taken face-to-fastead of on-line and they also found
it too time-consuming. In sum, the NOF initiativiel chot achieve its goal in developing
teachers’ knowledge and competence on the useTofd@ls in their classes and many
teachers carried on not using the tools.

Susskind (2005, 2007), in turn, examined the effetitat lectures on
developmental psychology presented with Power Paawot on students’ performance,
self-efficacy, motivation and attitudes. In hisiev of the literature, he states that the
use of Power Point offers a better structure topifesentation of the content, resulting
in enhanced understanding on the part of the stad®toreover, the presentation tends
to flow more easily, as less or no class time inspvriting on the whiteboard. His
investigation showed that even though the use aefePd?oint did not significantly
influence students’ academic performance and behatwards the course, it did have
a positive impact on student’s self-efficacy anduwade.

Similarly, Le and Le (1999) investigated the attéa of undergraduate and
postgraduate students from the University of Tagsamtwards the Web as a teaching
and learning tool. The study arose out of the cont¢e include students’ views and

thoughts in the development of the new curricul@as,they are key players in the
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educational experience. Special focus was givestudents of education for they are
acquainted with Web-based teaching. The authoradfdaoth positive and negative
attitudes towards the Web as a teaching and legatoimi. A group of students held the
view that the Web is a stimulating tool that cawmdtestudents’ motivation, interests and
promote autonomy. Other students expressed thegeco towards the Web by saying
that it is a mere tool for commercial ends, and thdides the cultural identity of
students.

In the context of foreign language teaching andnieg specifically, research on
teachers’ and students’ attitudes towards the Gi$€Toremain somewhat unexplored.
Albirine (2004, 2006) investigated the attitudestefchers of English as a Foreign
Language (EFL) towards the use of ICT in high sthao Syria, as well as the
relationship between these teachers’ attitudes fimadactors that apparently influence
them: computer attributes, cultural perceptionspgoter competence, computer access
and personal characteristics. Results suggest phdicipants have highly positive
attitudes towards the use of ICT in the classegh wmost of them considering
computers as a tool that enhances students’ miativahd learning, saves time in class
preparation, and should be used in the classroooned¥er, the five factors mentioned
above are overall positively correlated with EFladeers’ attitudes even though less
positive attitudes towards computer technologiesewaso found. Some participants
found computers to be: inappropriate to their teagpractices, somewhat unrealistic to
their poor infrastructure and internet access, rastdso important in face of other social
problems that should be addressed .fiestbally, Albirine (2004, 2006, citing Harper,
1987) points out what seems to be, according toesauthors (Kersaint et al., 2003,

Baylor & Ritchie, 2002; Pelgrum, 2001), the mainolgem when implementing
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technology into education: the overlooking of tesrsh attitudes when developing the
new curricula for ICT implementation.

Analogous to this study is that of Simsek (200Mpvinvestigated the attitudes
of students of the foreign language education deyant towards the integration of ICT
in an online reading skills course at the MiddletEEBechnical University, in Ankara. In
particular, he calls attention to the need of mmsearch on this topic in different
cultural, social and educational settings, sincstrstudies have been carried out in the
United States. The author goes on to state the rianpee of investigating students’
attitudes in order to have a clearer understandirtpeir views and opinions related to
the use of ICT. Simsek found out that students lzapesitive attitude towards the use
of ICT as a teaching and learning tool despite m@vsome problems in using
computers.

Some of the studies reviewed so far (Albirine, 200206; Simsek, 2007) have
shown that teachers and students have positivefbetiwards the use of ICT tools for
foreign language teaching and learning and for rotwbject areas. Other studies
(Galanouli, Murphy & Gardner, 2004; Samuel & Bak2005), in turn, have shown that
even after having gone through a period of ICTnirgj, many teachers from the
schools investigated still do not integrate ICTtheir pedagogical practices. Similarly,
some students who have experienced ICT tools ircldssroom as a learning tool and
showed to have positive attitudes towards usingdbeseem not to fully benefit from
this use (Susskind, 2005, 2007). Reynolds et &l032 and Bauer and Kenton (2005)
have also carried out a study on the integratiolCdffor educational purposes and they
found out that most teachers, despite being teogreally educated and competent, do
not integrate ICT tools in their pedagogical preesi or in their subject’'s curriculum.

These findings suggest that training and positittdude alone are apparently not
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sufficient for the integration of ICT tools in eduon in general, neither in the context
of foreign language teaching and learning spedijica

One way to understand why teachers and students Ret using ICT as
teaching or learning tools is to investigate thmstiefs towards the use of such tools.
Levine & Donitsa-Schimidt (1998), for instance, gnize that most studies on the use
of technology have not paid much attention to peaisbeliefs of users that may lead to
attitudes. Moreover, Fishbein and Ajzen (1975, iesddn Levine & Donitsa-Schimidt,
1998) state that “beliefs about an object leadttibudes toward it and that, in turn,
attitudes lead to behavioural intentions regardimg object” (p.128). Pacheco (1995)
adds to Fishbein and Ajzen (1975) by stating tlediebis the cognitive component of
attitude, and attitude is the sum of behaviour rowaomething. In face of the need for
more studies addressing this issue, the presemiands proposes to investigate
professors and students’ beliefs toward the usdCdf tools in the courses they
teach/take in Letras Inglés Programmes sincéhadest of my knowledge, no studies
have been carried out so far investigating theticglahip between the use of ICT tools
for the teaching and learning of the courses offénd_etras Inglés Programmes (which
include the teaching of English as a foreign lagg)and the beliefs of professors and
students towards this use at least in the conte’tteoaforementioned programmes in
Brazilian universities.

The following section presents the scenario onnkestigation of beliefs about
language teaching and learning, the terms anditlefis proposed by the literature and
discusses the approaches that have been usecestigate beliefs. Finally, a definition
of beliefs towards the use of ICT tools for thecteag and learning of the courses
offered in Letras Inglés Programmes is statedpfatid by a review of the few studies

which investigate beliefs of professors towardsube of ICT tools.
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2.4 Beliefs about language teaching and learning

A considerable amount of research on beliefs all@moguage teaching and
learning in the field of Applied Linguistics hasdrecarried out in Brazil and abroad. In
a compilation of theses and dissertations develdpedome universities in Brazil,
Barcelos (2007) found at least fifty studies uphat year, demonstrating the increasing
interest in the area. Moreover, a number of aditlave been published addressing this
issue (Barcelos, 2001, 2003a, 2003b, 2004, 200&,£®007b; Alvarez, 2007; Vieira-
Abrah&o, 2006; Kudiess, 2005; Leffa, 1991). In ititernational scenario, research on
beliefs about language teaching and learning has barried out even before, having
started in the eighties, with studies by Holec {)98Venden (1986, 1987), Abraham &
Vann (1987), Horwitz (1987, 1988), as already padntby Barcelos (2001).
Contributions on this same subject come also fratajd (1995), Ertmer (1995), Borg
(2003), Tercanlioglu (2005) and Bai and Ertmer @0@o cite a few. Additionally, in
1999, the journaBystendedicated a whole issue to the research on laegleagning
beliefs, publishing eight articles on this topic.

Despite the significant number of research caroedinvestigating beliefs about
language teaching and learning, a consensus atethmgtion of beliefs has not yet been
reached. According to Pajares (1992), belief isompmlex concept and part of this
complexity is due the fact that the term is usedifferent fields of research, and to the
myriad of existing terms to refer to beliefs, asifstance: “attitudes, opinion, ideology,
perceptions, implicit theory, explicit theory, pensl theories, etc.” (p. 309). Barcelos
(2004a), referring specifically to beliefs abouhdaage teaching and learning, also
presents some of the terms and definitions useeféo to this construct. Table 1, taken
from Barcelos (2000, p.42), presents some of ti{&or. the complete list of terms and

its definitions, see: Barcelos, 2000, 2004a).
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Table 1
Different Terms and Definitions for Language LeamBelief&
Terms Definitions
Learner representations (Holec, 1987) “Learnersteramg assumptions about

their roles and functions of teachers and
teaching materials” (p.152).

Learners’ philosophy of language learningBeliefs about how language operates, and
(Abraham & Vann, 1987) consequently, how it is learned” (p. 95).

Metacognitive knowledge (Wenden, 1987)The stable, statable although sometimes
incorrect knowledge that learners have
acquired about language, learning, and the
language learning process; also referred to
as knowledge or concept of language
learning or learner beliefs; there are three
kinds: person, task and strategic
knowledge” (p. 163).

Beliefs (Wenden, 1986) “Opinions which are based on experience
and opinions about respected others,
which influence the way they (students)
act” (p. 5).

Cultural beliefs (Gardner, 1988) “Expectations ime tmind of teachers,
parents and students concerning the entire
second language acquisition task” (p. 110).

Representations (Riley, 1989, 1994) “Popular idealsout the nature of
language and languages, language
structure and language use, the
relationship  between thought and
language, identity and language, language
and intelligence, language and learning,
and so on” (1994, p. 8).

Culture of learning languages (Barcelos, “Learners’ intuitive implicit (or explicit

1995) knowledge) made of beliefs, myths,
cultural assumptions and ideal about how
to learn languages. This knowledge,
according to learners’ ages and social
economic level, is based upon their
previous educational experience, previous
(and present) readings about language
learning and contact with other people like
family, friends, relatives, teachers and so
forth” (p. 40).

Culture of learning (Cortazzi & Jin, 1995)“The cultural aspects of teaching and
learning; what people believe about

8 Source: Barcelos (2000; p. 42)
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‘normal and ‘good’ learning activities and
processes, where such beliefs have a
cultural origin” (p.230).

Despite the lack of a consensus regarding whiam &mnd definition to use to
refer to beliefs about teaching and learning, Rgj§t992) emphasizes the importance
of conceptualizing beliefs and understanding theneaof its concept if research aims at
gaining a better understanding of teachers anaéegrbeliefs. Barcelos (2000), based
on her own review of literature about beliefs, &aicelos and Kalaja (2003, as cited in
Barcelos, 2006), based on some recent studieslmisheffer some findings about the
nature of beliefs. According to them, beliefs areltrdimensional and paradoxical for
many reasons. First, they can guide and at the sameebe guided by action. Second,
the longer you hold a belief, the harder it isharge it. Third, beliefs can change as we
experience new things and they can, at the same, tolmange us, i.e., beliefs are
socially constructed and contextually situated.rflguhey can serve as tools to help us
when performing a task, interacting with peopleasrobstacles to change. Fifth, they
are not easily distinguished from knowledge. Findlheir relationship with actions is
very complex, as beliefs can, but do not necegsafilence actions.

In face of the multidimensional and paradoxicalunatof beliefs, and the
different terms and definitions used for beliefouablanguage and learning, different
approaches are required to investigate this is3he. next section presents some
approaches.

2.4.1 Approaches in the investigation of beliefs alit language teaching and
learning

Barcelos (2000, 2001, 2003a, 2004a) recognize thfsrent research moments

about language teaching and learning beliefs, hadlifferences among the moments



26

regard to the definition of beliefs, the methodsdu$or investigation, and the relation

between beliefs and actions. The three momentsraaky discussed below:

In the first moment of research, called ‘The NorneatApproach’, beliefs are
defined as opinions that the students have abowgulge and the learning
process that can lead either to autonomous leaorihga resistance to learning.
The methods used for data collection are questiomsavhich offers a number
of alternatives in which the participant has to as® between ‘Strongly
Disagree’, ‘Disagree’, ‘Neutral’, ‘Agree’ and ‘Singly Agree’. Studies within
this approach usually seek at describing and &asgithe beliefs and make
assumptions on how these beliefs may affect bebgavibus the relationship
between beliefs and actions is not directly addémessThe most used
questionnaire is ‘Beliefs About Language Learningveintory’(BALLI),
developed by Horwitz (1985), and some studies lads® included interviews to
complement data from questionnaire.

In the second moment of research, called ‘The Mepaitive Approach’, beliefs
are defined as metacognitive knowledge, that'shisy are ‘the stable, statable
although sometimes incorrect knowledge that learrteave acquired about
language, learning, and the language learning pst@¥enden, 1987, p.163),
which can help them becoming more autonomous learn&enden (1987)
assumes that this metacognitive knowledge conssituéarners’ ‘theory in
action’ (p.112), which will assist them in reflewi about their learning process.
The methods used within this approach consist ofi-séructured interviews,
self-reports and can include open-ended questicesias well. The relationship
between beliefs and actions is not directly adémsbut related to language

learning strategies.
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. In the third moment of research, called ‘The CottakApproach’, beliefs are
seen as part of students’ culture of learning afqukeences, and as permeating
students’ interactions with other people. Studiethiw this approach aim at
gaining a better understanding of beliefs aboujlage teaching and learning in
specific contexts. Methods used for investigatioonsist of classroom
observations, case studies, diaries, interviews, EBhe relationship between
beliefs and actions are directly addressed, asstigations are done in the

precise context and moment of students’ interastion

The decision of which approach to follow to invgate beliefs about language
teaching and learning must be guided by the oljestand context of research. For this
reason, it is important to consider the advantages limitations of each of the three
approaches. Barcelos (2000, 2001, 2003a) discusseketails the advantages and
limitations of the methods applied by each approadhch are summarized in Table 2,
adapted from Barcelos (2001):

Table 2

Advar;?tages and Limitations of the Methods usedaicheApproach to Investigate
Belief

Contextual Approach  Metacognitive Approach Contextual Approach

g - Likert-scale type of - semi-structured interviews - classroom observations
o guestionnaires - self-reports - case studies

© - open-ended questionnaires diaries

= - interviews

° Source: Barcelos (2001, p.82-83)
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- participants feel more - allow participants to - offer a broader definition
comfortable reflect and elaborate upon of belief, characterizing
w» - useful for limited their experiences and them as dynamic and
L resources and time practices; social
g - data can be collected - allow participants’ self- - offer more refined
S indifferent contexts evaluation of learning details about beliefs and
2 and days (teaching) process the context where they
develop
- consider students
perspectives and contexts
- participants have - beliefs are only inferred - very time consuming
difficulty in from verbal declarations - more appropriate for
answering them and intentions, not from  small samples
because they are too  actions
» general - recognize relation between
S - limit participants’ belief and context, but this
& choices relation is not analysed
‘€ - produce little
= discourse from

participants
- do not reflect
participants’ thoughts

Following Pajares’ (1992) suggestion that researcleducational beliefs should
try to narrow down and specify what exactly theidfel are about, the present study
aims at investigating the beliefs of professors stadients towards the use of ICT tools
in the Letras Inglés Programmes they teach/studiyis,Tbased on some studies on
beliefs about language teaching and learning (Wend€86, 1987; Kalaja, 1995;
Barcelos, 2000, 2001, 2003a, 2004, 2006, 2007I),ptlesent study defines beliefs
about the use of ICT tools in Letras Inglés Progreas as stable, statable, though
sometimes fallible implicit (or explicit) knowleddkat teachers and learners have about
the process of language teaching and learning MZithtools, which is based on their
previous experiences as teachers, students, oy &othon their previous experiences
(or lack of experience) with ICT tools. The presstudy is thus in line with some
authors’ view of belief as knowledge (Wenden, 198AH as socially constructed

(Barcelos 2000, 2006).
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In addition, in order to get a better understagdihout the relationship between
beliefs and the use or avoidance of ICT tools &mgluage teaching and learning, this
study considers the context where language teaandgearning takes place and ICT
tools could be used, and identify professors andlestts’ beliefs through verbal
declarations and pieces of writing. In this sentes study falls within the
metacognitive approach of investigating beliefs.

Even though a considerable amount of research é&s tarried out on beliefs
about language teaching and learning and on IG3giation for language teaching and
learning, as we have seen throughout this chapeey, few studies have dedicated to
investigate professors and students’ beliefs tosvdng use of ICT tools for foreign
language teaching and learning. The following sectitherefore, presents some
research contributions about beliefs and the us€dtools.

2.4.2 Beliefs and the use of ICT tools

Despite the lack of research addressing professaisstudents’ beliefs towards
the use of ICT tools for foreign language teachamgl learning specifically, Perina
(2003) and Ertmer (1999, 2005) bring some contitimgt

Perina (2003) investigated the beliefs of Engleshgluage teachers towards the
use of computer in their teaching practice as asltowards their roles in the digital
society. To do so, she sought for theoretical stpmo the literature about beliefs, and
based on some authors (Pajares, 1992; Barcelo$), 2001; and Borg, 2001) she
defined beliefs as “individual, personal truth, é&&®n experience, that guide action and
can influence the beliefs of other peop&(p.10). Theoretical support also came from

the literature about educational technology. Reggrdhe use of computers for

19 My translation, “(...) verdades pessoais, indieis, baseadas na experiéncia, que guiam a acédo e
podem influenciar a crenca de outros”(p.10).
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language teaching and learning, Perina (2003, baseéd/arschauer & Healey, 1998;
Masetto, 2000; and Behrens, 2000) states that Cempssisted Language Learning
(CALL) and other ICT tools made available by theemet has the potential to promote
interaction among students and students and tescheativation, curiosity, critical
sense and autonomy. Moreover, they can offer tip@rypnity to work with authentic
material, situations similar to experiences in tgaland real time communication. The
results of this study show that from the twenty lighgteachers’ beliefs towards
computers in their teaching practice identifiedurfovere more frequently stated:
students know more than teachers, teacher must kieewto use computers, activities
must be relevant and teachers must lose the feasinfy computers. Moreover, even
though most schools offered computer facilities Bndlish language teachers reported
to know how to use computers, some teachers didusetthem in their teaching
practice because of contextual constraints, suchaels of technical support and
teachers’ training, and incompatibility with thebgect curriculum. Despite identifying
teachers’ roles in the digital society, their bisli@about computers and their future
intentions using computers, the relationship betwEerglish language teachers’ beliefs
and their teaching practice was not addressed.

Another contribution, though not about languagecheay and learning
specifically, comes from Ertmer (1999), who promose describe barriers that can
negatively affect teachers’ attempts to integratdhmhology in their classes. According
to this author, there are first-order and secorntkiobarriers that affect technology
integration. The former refers to barriers extent® teachers, such as poor access to
computers or other ICT tools, lack of time for mstional planning and inappropriate
pedagogical administration support. The latter reef® barriers that are intrinsic to

teachers, such as their beliefs towards teach#agning and computers and deep-rooted
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classroom routines based on their experience. lothan study, Ertmer (2005)
emphasises that most research has focused onvémigation of how teachers’ beliefs
influence their pedagogical practices in genemthear than looking intéhe influence
that teachers’ beliefs can exert on their adopbbriechnology in class. The author
proposes then to examine the relationship betweachers’ pedagogical beliefs and
their technology practices. To do so, Ertmer (2q@¥8sents two different findings from
some empirical studies. Some studies (Calderhe@d6;1Clark & Peterson, 1986;
Pajares, 1992; Kagan, 1992; in Ertmer, 2005) foilmad beliefs that teachers hold are
essential for understanding or even predictingrthehaviour in the classroom. On the
other hand, some studies (Ertmer et al, 2001; Fa996; Kane et al, 2002; in Ertmer
2005) did not find a relationship between teachkedief and their classroom practices,
attributing this fact to contextual constrains suwah curriculum requirements and
pressure from school administration. Moreover, “fogential power of beliefs as an
influence on behaviour is inherently related to ttegure of beliefs” (Ertmer, 2005,
p.29; based on Nespor, 1987). Ertmer (2005) takesview of Nespor (1987) who
describes beliefs as being socially constructedlms®d on previous experiences, and
adds that previous bad experiences with technotagynegatively influence teachers’
beliefs towards using it in future teaching prassic

Barcelos (2000, 2006), Barcelos and Kalaja (20@®ns to share this same
opinion about the nature of beliefs, as discussethé end of section ‘2.4." above.
Barcelos (2006) states that beliefs can both infteeand be influenced by teachers and
students’ actions and by the context where theyraerted. Similarly, Horwitz (1987) -
who seem to take a normative view on the investgatbout beliefs - states that beliefs
can be influenced by students’ past experiencdéasngsiage learners and can as well be

shaped by their cultural background. In this serseargued by Ertmer (2005), a
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previous negative or frustrating experience us@g tools (either for language teaching
and learning or personal purposes) and constrairengtextual factors (poor

infrastructure and administration support, lacktedcher training) may lead teachers
and students to believe that technology adds mordel than facilitates the teaching
and learning process. For this reason, the pretady hopes to contribute to a better
understanding of professors and students’ bel@istds the use of ICT tools in Letras
Inglés Programmes (which includes the teachingilegrof a foreign language and
other coursedj, as well as contribute to a better understandihghe relationship

between the use of ICT tools and their beliefs tolwahe use of these technologies.

2.5 Summary of the Chapter

In this chapter, | have reviewaglevant literature related to the topics of my
thesis: the use of Information and Communicatiorchielogy tools for foreign
language teaching and learning and factors that m#yence both students and
professors’ use of these tools, such as theiudég and beliefs towards this ubethe

next chapter | describe the method used for ddkaction and analysis.

1 See Appendixes A and B for the curriculum of tleéras Inglés Programmes participating in the
present study.
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CHAPTER 1l
METHOD
In this chapter, | will describe the method adopfedconducting theresent
study and analysing data. To do so, | organizéud seven main sections. Firstly, | will
present the objectives of the present study ancegsarch questions (3.1). Secondly, |
will present information about the context where gtudy was conducted (3.2) as well
as the participants themselves (3.3). Then, | déscribe the instruments (3.4) and
procedures used for data collection (3.5) and|lfinawill explain how data analysis

was carried out (3.6).

3.1 The objectives of the study

The objectives of the present study are to invattiga) the use of ICT tools by
both professors and students in Letras Inglés Bnogres, (b) the beliefs of these
professors and students concerning the use of KIs tin these undergraduate
programmes and (c) the relationship between theofid€T tools in Letras Inglés
Programmes and the professors and students’ beieégds this use.

In order to reach these objectives, the preserdyspursued the following
research questions:

1. Do professors of Letras Inglés Programmes maleeal ICT tools in the
courses they teach? If so, which ICT tools do tinss?;

2. What beliefs do students and professors ofakelinglés Programmes have
towards the use and integration of ICT tools irsthBrogrammes?

3. What is the relationship between the use of IBdIs in Letras Inglés
Programmes and the beliefs of professors and stsittmards this use?

Research questions 1, 2 and 3 address objectiesral c respectively.
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3.2 The Context

The study was conducted with 48 students and 3egsofs from Letras Inglés
Programmes of three different universities: Uniidade Federal de Santa Catarina
(UFSC), Universidade Federal de Minas Gerais (UFM@J Universidade Federal de
Rio de Janeiro (UFRJ). The reasons that led melexisthe Letras Inglés Programme
from these institutions, followed by specific infeaition about the programmes and the
infra-structure offered are presented next.

The first reason for selecting the Letras InglésgPamme at UFSC regards
easier access to participants and my personalaatedl interest, since | have been an
undergraduate student in this programme. The serzagbn is related to the fact that
the Letras Inglés Programme at this institution bagn offering optional courses
related to distant education, such as ‘Distancec&iifon and Foreign Languadeand
‘Special Topics in Distance Education and Foreigmduage” . Lastly, UFSC has
been demonstrating its interest in taking advantzigadvances in technology for the
benefit of education. In relation to undergraduédeeign language programmes,
specifically, a partnership between the SecretdryDistance Education at UFSC
(SEaD) and the Open University of Brazil (UAB) ofd for the first time in 2007 the
Distance Letras Espanhol Programme and approvedrélaéion of the Distance Letras
Inglés Programme (Catapan, 2007).

The Letras Inglés Programme at UFSC was creat2858 (Sistema Académico
de Graduacdo) and offers the students the pos$gibili getting a BA Degree or a
Teaching Degree. The former allows the professitmatork in various fields such as
research, translation and general language coingselhile the latter gives the

professional a license to teach in primary and @&y schools or even in university

12 My translation for ‘Educacéo a Distancia e Lingisirangeira’.
13 My translation for ‘Tépicos Especiais em EaD edLia Estrangeira’.
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preparatory courses. Every year a total of 40 wadearare offered by this programme
for the entrance examinations’ applicants. Sudakapplicants start the undergraduate
course straight away in the first semester of thar yand, for this reason, th& 89, 5th,
and 7' terms of the undergraduate Letras Inglés Prograammenly offered in the first
semester of each year, while tH8 2", 6" and & terms are only offered in the second
semester of each year. Usually, students take ahee sourses until they finish the
fourth semester. After completing this basic cystedents have to choose if they want
to pursue a BA Degree or a Teaching Degree. Had@mided on that, students start to
take specific courses from the fifth term until tbed of the programme, also called
professional cycle. Moreover, the programme shbgdompleted in a minimum of 6
and a maximum of 14 semesters, the BA degree havihgration time of 2.484 hours
and the Teaching Degree a duration of 2.970 haurstal. In relation to the total
number of courses students should take during #ieag Inglés Programme, the BA
Degree consists of 35 mandatory courses (2.124shaius 360 hours of optional
courses, while the Teaching Degree consists of &7datory courses (2.376 hours) plus
486 hours of Teaching Practicum and 108 hours tboal courses. For a complete list
of how courses are organized along the semestelgeendix A.

Concerning the infra-structure offered by the ursitg, all the classrooms are
equipped with a television, a hi-fi system, a videw DVD player and many of them
also equipped with an overhead projector. The peafecan always require an overhead
projector from the department secretaries whenger needs it in case it is not placed
in the classroom. Moreover, professors can bookasy days as they want to take their
students to the Language Lab, which is equippeth w&itdio and recording system
destined to the practice and improvement of linguiskills such as pronunciation and

listening. The lab is also available for studemsfividual practice at specific times. In
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addition to that, a Computer Lab with computersnemted to the internet is available
for students’ academic use at all times, not beiegessary to book a seat in advance.
These computers, however, are not accompanied dgkeps and headphones and the
Lab is not for exclusive use of Letras Inglés Pangme’s students. Professors also have
the opportunity to take his/her students to a peiv@amputer lab located in a smaller
room in the very Computer Lal&till, there is a Reading Room that offers a quiet
environment and is equipped with a small librargttbffers dictionaries, grammars,
magazines, etc in the target langualjee University Central Library, in turn, is where
students can find innumerable national and intewnat titles and scientific journals
and a large studying area filled with tables anoihre for individual study.Finally,
there are two rooms in the ‘Expression and Comnatioic Centre (CCE-B) — which is
right behind where the Letras Inglés Programme BReynt is located — equipped with
data show which professors can make use of wherteegrwant (and depending on
availability) by booking it in advand®epartamento de Lingua e Literatura Estrangeira,
n.d., paral).

Despite UFSC, the Letras Inglés Programme offergdUFMG was also
selected to make part in the present study. Theoreéor selectinghe Letras Inglés
Programme at this institution regards this prograsmnitiative, which started in 2005,
to offer specific courses on Information and Comioation Technologies to its
undergraduate students. Some examples of courledbetween the years of 2005
and 2007 are ‘Computer Assisted Language LearniRgading and Writing on the
Web’, ‘Digital Literacy’ and ‘Computer Literacy't s important to mention, however,
that these subjects are optional, that is, they raok part of the Letras Inglés

Programme’s regular curriculum and, for this reaswa not mandatory for students.
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The Letras Inglés Programme at UFMG was created1968 (Projeto
Pedagogico Curso Letras — Fundamentos Conceitmais, paral) and, like the
programme offered by UFSC, gives students the pitisgiof getting a BA Degree or a
Teaching Degree. Usually, students take the sagsogptines during the first and second
semesters, at the end of which they start directiveg programme to their field of
interest (BA or Teaching) by taking optional anedfic disciplines. The programme
should be completed in four years, the BA degregnigaa duration time of 2.430 hours
and the Teaching Degree a duration of 2.850 haurstal. In relation to the total
number of courses students should take during #ieag Inglés Programme, the BA
Degree consists of 8 courses that are mandatomdlfaetras Programmes (480 hours),
23 mandatory courses specific to the Letras InBlégramme (1.400 hours), 8 optional
courses (480 hours) and 60 hours dedicated to titengvof the end-of-programme
final papet®. The Teaching Degree, in turn, consists of thees&ntourses that are
mandatory to all Letras Programmes, 15 mandatounyses specific to the Letras Inglés
Programme (900 hours), 9 mandatory courses spetcfiteaching (840 hours), 7
optional courses (420 hours) and 210 hours dedicatecultural-scientific activities.
For a complete list of how courses are organizedgthe semesters see Appendix B.

Concerning the infra-structure offered by this itagion, all the classrooms are
equipped with television, video or DVD player, hisfystem, overhead projector and
data show. Moreover, the students have free ateese Computer Lab where there are
computers connected to the internet, and to theglage Lab where students can
develop their language skills with the help of tealogical equipment§in addition to
that, there is also a Lab of Phonetic and Phonotavgylable for professors to take their

students in order to provide didactic support tojects related to this issue. Finally, the

4 My translation for ‘Trabalho de Conclusdo de Curso
31t is not informed in the UFMG'’s website which kemlogical equipments are these.
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‘Letras Department’ offers to all its students la&dry with more than 50,000 titles and
also a video and audio library with movies, docutagas and music CDs to get them
in touch with the culture of the target languageoj@o Pedagogico Curso Letras -
Descri¢ao de Infra-Estrutura de Apoio Academicd-A&E, n.d., para.l).

Finally, the third programme selected was the Letras Ingtégramme offered
by UFRJ. The reason for choosing this programmeelsted to the fact that it has
offered ICT related courses such as ‘The use efhet in Language Teaching’, taught
in 2007.1 and 2007.2 (these courses, however, atepart of the programmes’
curriculum and are not offered on a regular bas¥reover, the Master's course
offered by the Interdisciplinary Program of Applieshguistics of UFRJ has developed
a project called ‘LingNet’ (Projeto LingNet - Apmsstacdo, n.d., para.l) which
investigates (among other issues) the teachingearding of languages and teachers’
training in digital contextsln addition to that, the project ‘LingNet’ has arfmership
with the Research Lab in Information and CommuincaflTechnologies, known as
‘Latec’, the purpose of which is to gain knowledg®mut ICTs and their applications in
education as well as to transfer this knowledgéh&academic environment (Latec —
Parcerias, n.d., para.l).

The Letras Inglés Programme at UFRJ was creat&f83a (Faculdade de Letras
— Graduagao,n.d., para.9) and, like the other ti@oementioned institutions, offers
both BA Degree and Teaching Degree. The prograntroald be completed in eight
semesters if the students are pursuing a BA Dedaelents pursuing a Teaching
Degree have to take complementary courses durimg rvore semesters in the
Department of Education, thus completing the pnogna in ten semesters. In relation
to the total number of courses students shoulddakeg the Letras Inglés Programme,

the only information available in the Letras Pragnae’s website regards the number of
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hours required by the BA Degree, which is a minimo2.265 hours. No information
whatsoever is offered concerning the Teaching Degamd the Letras Inglés
Programme’s curriculum structure. Regarding infraeture, the only information
available regards the library offered by the ‘Letf2aepartment’, which is the most
extensive and specialized in the country, with moant of approximately four-hundred

thousand books.

3.3 Participants

The participants of the present study were 48 sitisdend 9 professors of the
Letras Inglés Programmes at UFSC, UFMG, and UFRbs&tions 3.3.1 and 3.3.2
present information about the students and theepsaoirs, respectively.
3.3.1 Students

Forty-eight (34 female and 14 male) students retulkenrolled in the Letras
Inglés Programmes of the three universities padieid in the present study. Of these,
43 were students of the Letras Inglés ProgrammdR8C. As will be explained in
section 3.5, due to administrative constraints dnlgtudents from the Letras Inglés
Programme at UFRJ and no students of this prograatnité-MG participated in the
present study. Moreover, participant students lladdressed as S1, S2, S3... S48 for
practical reasons. In this sense, participants f8into S41, plus participants S43 and
S46 refer to students from UFSC; while participe®d®, S44, S45, S47 and S48 refer
to students from UFRJ. Table 3 presents a summfasyudents’ academic profile per
institution. Participant students’ profile informat was taken from their responses to
the part of the questionnaire used to collect d@tahe present study that asked about
students’ academic situation at the time of datdecion in the Letras Inglés

Programmes of the three institutions
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Table 3

Students’ Academic Profile

UFSC | UFMG | UFRJ
Total number of participants 43 - 5
Number of participants pursuing Teaching Degree 22 - 3
Number of participants pursuing BA Degree 13 - 2
Number of participants who did not inform Degree 8 - -
Number of participants betweefl and 4" terms 13 - 2
Number of participants betweel &nd &' terms 21 - 2
Number of students who did not inform the term 9 - 1

Table 3 shows that, at the time of data collecticom the 43 students taking the
Letras Ingles Programme at UFSC, 22 were pursuingeaching Degree, 13 were
pursuing a BA Degree and 8 had not yet decided lvat Wegree to pursue. In addition,
from the 43 students, 13 students reported to bdystg the basic cycle, 21 the
professional cycle and 9 did not inform in whichcleythey were. Regarding the 5
students taking the Letras Inglés Programme at UBRJf them were pursuing the
teaching Degree and 2 were pursuing the BA Dedveeeover, from the 5 students, 2
were studying the basic cycle, other two the pite®l cycle and one did not inform
in which term s/he was.

3.3.2 Professors

A total of 9 professors (7 female and 2 male)ipigdted in the present study.
Of these, 5 were professors of the Letras Inglég@mme at UFSC, 3 at UFMG and 1
at UFRJ. In the present study, professors will téressed as P1, P2, P3... and P9 for
practical reasons. In this sense, P1, P2 and B8 teethe professors from UFMG; P4
refers to the only one professor from UFRJ, and g, P7, P8 and P9 refer tothe
professors from UFSC. Table 4 presents a summapyadéssors’ academic profile per
institution. This information was taken from pradess’ responses to the part of the

guestionnaire used to collect data for the presemty that asked about their academic
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situation at the time of data collection in therastinglés Programmes of the three
institutions.

Table 4
Professors’ Academic Profile

UFSC | UFMG | UFRJ

Total number of participants 5 3 1
Number of participants from Applied Linguistics 4 1 1
Number of participants from Linguistics 1 1 -
Number of participants from Literature - 1 -
Number of ‘Professores Titulares’ 2 1 -
Number of ‘Professores Adjuntos’ - - 1
Number of ‘Professores Adjuntos III’ - 1 -
Number of ‘Professores Adjuntos IV’ 2 - -
Number of * Professores Associados’ - 1 -
Number of ‘Professores Substitutos’ 1 - -
Number of participants holding Post-PhD 2 1 -

Table 4 shows that from the 5 professors of thealsetnglés Programme at
UFSC, 4 of them are from the research field of AggplLinguistics, and 1 from
Linguistics. Regarding their academic ranking atSQf- 2 are entitled ‘Professor
Titular’, other 2 are ‘Professor Associado’ andsl‘Rrofessor Substituto’. Moreover,
from the 5 professors, 2 hold a Post-PhD degreeav@ been working at UFSC for
between 17 and 31 years and the other 2 profeksoapproximately 2 years. From the
3 professors of the Letras Inglés Programme at UFb&Bh one of them belongs to a
different research field (1 from Applied Linguisicl from Linguistics and 1 from
Comparative Literature). Concerning these 3 prafiesssacademic rank at UFMG, 1
professor is entitled ‘Professor Titular’, anotlwere is ‘Professor Ajunto III' and the
last one is ‘Professor Associado’. Moreover, frdrase 3 professors, 1 holds a Post-
PhD degree and their teaching time at UFMG varynfit? to 23 years. Finally, the
only professor of the Letras Inglés Programme aRWUwho participated in the present
study is a ‘Professor Adjunto’ from the researadiof Applied Linguistics and has

been working in this institution for 14 years.
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3.4 Instruments

Usually, studies adopting the metacognitive apgrotc the investigation of
beliefs deploy of instruments such as semi-strectumterviews, self-reports and open-
ended questionnaires for these are consideredbkiita infer participants’ beliefs
(Abrah&o, 2006; Barcelos, 2001). According to AlB@li2006), the use of open-ended
questionnaires bring more detailed information aliba participants and are good for
unveiling their personal opinions, perceptions aetlefs. Concerning semi-structured
interviews, Abrahdo (2006) states that this typenstrument is characterized by its
flexibility as it allows researcher and participand interact in a more freely way, thus
leaving room for the emergence of other unexpectedplementary topics. In addition,
Barcelos (2001) states that the use of interviews garticipants the chance to
elaborate and reflect more about their own expeesnFinally, self-reports are good
instruments to help the researcher to gain a beftelerstanding of students and
professors’ behaviour in the classroom by analyzhmgse subjects’ personal written
reports about their own teaching and learning egpees. In addition to that, despite
being effective instruments to address the seceadarch question this study pursues
concerning professors and students’ beliefs towtrelseported use of ICT tools in the
Letras Inglés Programmes, the open-ended questientize semi-structured interview
and the self-report are also helpful instrumentst@stigate the use of ICT tools by
professors in the courses they teach in those anuges, thus addressing the first and
last research questions.

For the reasons mentioned above, data for the miretedy were collected
through online open-ended questionnaires, onlimei-sguctured interviews and self-
reports from students and professors of LetraggBrogrammes of UFSC, UFMG and

UFRJ in order to answer the research question®ptes in section 3.1. All the three



43

instruments used to collect data were designedomuguese, rather than English, to
assure participants’ comprehension of the questionksto assure language would not
be a barrier to their participation in the studyaimswering the questionnaires, taking
part in the interview and writing the self-reporiherefore, the original full written
records of participants’ responses to these thrseuments are in Portuguese and can
be seen in Appendixes K, L, M, N, O, P, Q and Ranstations to English of all the
excerpts presented in the chapter of Results argtuBsion were made by this
researcher.
3.4.1 Online Open-Ended Questionnaires

Two online open-ended questionnaifesere designed to collect data for the
present study. One questionnaire was addressebetsttidents and the other was
addressed to the professors. The online open-emaiestionnaires were two websites
built by a system programmer. This professionaldusgperText Markup Language
(HTML), JavaScript, Cascading Style Sheets (CSH)Hypertext Preprocessor (PHP)
as programming languages and the software Dreanew&¥ and Adobe Photoshop as
system developing tools to create the websites. Wdiasites were hosted by the iBox
server for the period of data collection and arialfs

The questionnaire designed for the students (Stad€uestionnairesee
Appendix C) consisted of a reserved space fon{lin personal information and of 12
guestions. The questions regarding personal infoomaaimed at learning about
students’ academic situation by asking in whichitagon they study, which Letras
Programme they were taking, in which term they wanel what degree they were

pursuing. Responses to these questions would ameithcluding in the present study

' Online open-ended questionnaire refer to a quasdioe in which students must be connected to the
internet to respond to it.

" www.razab.net/questionnaiand www.razab.net/questionati¢or financial reasons, the websites are
no longer available on the internet.

18 For further technical explanations contact Galifighiel @hotmail.com
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by mistake information of students taking LetrasgPammes other than Letras Inglés.
Also, by knowing in which term they were and whagree they were pursuing could
bring some insights into the understanding of tmeported use of ICT tools in the
Letras Inglés Programme and their beliefs towahils ise. The second part of the
questionnaire, consisting of 12 questions, aimel@aning about the use ICT tools in
the courses students take in the Letras Inglésr&@moge as well as their previous
experiences in using these tools (Questions 1, 2a,38, 9 and 12) and unveiling their
beliefs towards the use of such tools in the Leling€s Programme (Questions 4, 5, 6,
7,10 and 11).

Similarly, the questionnaire designed for the petes (Professors
Questionnairesee Appendix D) consisted of the same reservedesfmcpersonal
information and 9 questions. The questions reggrgi@arsonal information aimed at
learning about professors’ academic profile by mgkn which institution they teach,
for how long they have been teaching there, thahdst level of education, their
research field of expertise and in which terms #red courses (plus objectives) they
were teaching at the moment of questionnaire agiphic. Responses to these questions
would assist me to avoid including in the preseuntly professors that no longer teach
at UFSC, UFMG or UFRJ, even though their names sltan the list of the body of
professors that teach in the Letras Inglés Prograrasiinformed by these institutions
official websites. Moreover, despite bringing relav information about the profile of
professors who teach in the programmes, knowinghwkburses they teach and the
courses’ objectives could bring some insights itite understanding of professors
reported use of ICT tools in the Letras Inglés Paognes and their beliefs towards this
use. The second part of the questionnaire, congisti 9 questions, aimed at learning

about professors’ use of ICT tools in the courdey tteach as well as their previous
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experiences in using these tools (Questions 1, Z, 4 and 9) and unveiling their
beliefs towards the use of such tools in their sesi{Questions 3, 5 and 6).

In total, 48 students and 9 professors answered gtiestionnaire. Both
questionnaires were designed based on the literatrbeliefs (Barcelos, 2001, 2004,
2007; Abrahao, 2006; Pajares, 1992) and aimecddinfj out which ICT tools, if any,
were used by professors in their courses, and dirdfldents and professors’ beliefs
towards the use of such tools in the undergraduateas Inglés Programmes. The
choice for the application of an ‘online’ questiame was based purely on practical
reasons, since students and professors would hbgechance to answer the
questionnaire at the time and place that suitewh thest.

3.4.2 Online Semi-Structured Interviews

Due to time and space constraints, ten particip@nssudents and 3 professors)
were selected to take part in an online semi-airectinterview®. Each interview plan
(see Appendixes E and F) was personalized and rdsbigased on each selected
participants’ responses to the online open-endesktepnnaire and on the research
guestions this study pursues. On average, theviaeterplans consisted of 10 to 13
questions. The aim of the online semi-structunettrview was to gain a better
understanding of some responses that were uncteamd, to seek for further
information that could complement the answers ofmeoquestions and, most
importantly, to obtain more details and relevaribimation about the reported use of
ICT tools in the undergraduate Letras Inglés Prognas and the participants’ beliefs
towards the use of such tools in these programmes.

The criteria for the selection of which participambuld be required to take

part in the interview was purely based on my owmal@ation of the participants’

19 Online semi-structured interview refer to an imtew in which students must be connected to the
internet to take partin it.
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responses to the questionnaire. That is, afteringaall participants’ responses to the
online questionnaires countless times, | could tiklersome responses that in some
cases lacked important information and in otherevger interesting that deserved being
further discussed. The choice for holding an oniimerview in chat rooms rather than a
face to face one was based on practical reasonse st would allow both the
participants and | more flexibility in terms of @and place.
3.4.3 Self-Reports

The aim of the self-reports was to gain further arsthnding of participants’
beliefs towards the reported use of ICT tools ie ttetras Inglés Programmes by
analyzing their personal, individual written reoEven though all the participants that
took part in the interview were invited to partiaip in the third phase of data collection
by writing a self-report, two professors and onhecstudent did so. Participants were
asked to reflect upon and then write a self-repasged on the questioA utilizacao de
TICs em cursos de Letras Inglés: um recurso necesga para a formacdo de
futuros professores e pesquisadoresAs in the interview, this question was designed
after a preliminary analysis of students and psies responses to the questionnaires
and on the research questions the present studygmirParticipants were free to write

as much as they wished and take as much time psiédeeled.

3.5 Procedures of Data Collection

The collection of data took place in three phasasnd the months of July,
August, September, October and November, 200&driitst phase | collected the data
through the online open-ended questionnaires. énsécond, some participants were
selected to take part in the online semi-structuméetview. Finally, in the third phase,

the same participants interviewed were invited tibena self-report.
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In order to invite professors and students to piadie in the present study, |
emailed an invitation letter (see Appendixes G Hido all the professors of the Letras
Inglés Programmes of the three institutions ingeséd and to all the students regularly
enrolled in the first term of 2008 academic ye®@0&1) of Letras Inglés Programme at
UFSC. The emails from all the professors were oethithrough each institutions’
official websites and the email from the studen&ewobtained in the ‘Department of
School Administratiorf® (DAE) at UFSC. From the 59 professors (17 from OF33
from UFMG and 19 from UFRJ) who were invited to tpapate, 9 (5 from UFSC, 8
from UFMG and 1 from UFRJ) accepted to take pathenstudy. From all the students
invited from UFSC (total of 154), 43 participatddlie to administrative constraints, it
was not possible to get a list of emails from thuglents regularly enrolled in the Letras
Inglés Programme from UFMG and UFRJ. After innurb&raphone calls to the
‘Letras’ Department of these respective institusioiine explanation | received from the
department employees was that students’ email aselsewere strictly restricted to
administrative domains. Only with the gentle hefpao'Professor Adjunto’ from the
‘Letras’ Department of UFRJ, | had the opporturtitysend the invitation letter to a
discussion group in which some students from theeakelnglés Programme of UFRJ
participated in. From these students, 5 acceptearticipate. In this sense, a total of 48
students (43 from UFSC and 5 from UFRJ) took pathis study.

In the invitation letter emailed to all the paniants, | provided (a) a description
of the research project, (b) a letter of consemiaxing, among other things, that by
accepting to participate in the study the partictpeould be required to take part in a
interview and write a self-report in addition tepending the questionnaire and, finally,

(c) a link (www.razab.net/questionarim professors, andww.razab.net/questionnaire

2 My translation for ‘Departamento de Administradgrolar (DAE).
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to students) for accessing the online questionsaliectly. When participants accessed
the link to answer the questionnaire, they woulstlfy visualize a page where they were
required to fill in some personal information (Fggpendixes C and D). As soon as the
participants finished answering the questionndhe,responses were sent directly to a
database to which only | had access.

After analysing the responses to the questionraice designing the interview
plan to each one of the participants selected ke fmart in the second phase of data
collection, | sent an email (see Appendix I) toreaoe of them saying they had been
selected to participate in the interview. In thisadl | explained the interview could be
held either on MSN or on SKYPE’s chat room, aseslithe participant better. From the
11 participants invited, 10 (3 professors from URS@ 7 students from UFSC) agreed
to be interviewed.

The next step was to set a time and date for tterview which was done
though exchange of emails between the selectettiparits and |. The duration of the
interview varied from participant to participantd interviews held with the professors
had a duration of approximately 60 and 90 minutds]e with the students they last
between 90 and 120 minutes. It is important to mantthough, that the interviews
probably took such a long time due to the fact thathat rooms a lot of time is spent
on typing. By the end of each interview | informth@ 10 participants | would send to
them an email to participate in the last phaseabh @ollection which was to write the
self-report. In this email (see Appendix J) | expdal they should reflect upon the
question A utilizagao de TICs em cursos de Letras Inglés: umecurso necessario
para a formacéo de futuros professores e pesquisa@s?’ and react to it by writing
whatever crossed their minds. They could write ashmas they wanted and e-mail the

self-report back to me when they had finished. Ftenten participants invited to write
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the self-report, 3 (2 professors and 1 studentg@tec the invitation and emailed their

self-reports back to me.

3.6 Analysis

As previously stated in section 3.4, the presamiystidopts the metacognitive
approach to investigate beliefs and make use oh-epeded questionnaires, semi-
structured interview and self-reports to collecttadaThese instruments, besides
addressing the beliefs of participants towards uke of ICT tools in Letras Inglés
Programmes, are also helpful to address the ICIE they use in these programmes as
well as the relationship between the use of ICTst@md participants beliefs towards
this use, thus tackling the research questiongthsent study pursues. According to
Abrahd@o (2006), the metacognitive approach fallsdlenna qualitative research
perspective. For this reason, the general apprtathe analysis of data collected for
the present study of a qualitative nature is intipe.

According to Denzin and Lincoln (1994), qualita&tivesearchers “(...) study
things in their natural settings, attempting to maknse of, or interpret, phenomena in
term of the meanings people bring to them” and “ar.) adept (...) to intensive self-
reflection and introspection” (p.2). Allwright anBailey (1991) state that in a
gualitative analysis perspective the analysis @ dansists in the constant exercise of
carefully reflecting upon and interpreting the dgthered through the instruments
(p.65). In the same line of thought, Dornyei (208#gtes that “Qualitative research is
fundamentally interpretive, which means that theeagch outcome is ultimately the
product of the researcher’s subjective interpretatif the data” (p.38).

Following the qualitative analysis paradigm, théadanalysis for the present

study consisted of a long and careful processftdat®on, subjective interpretation and
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constructions of meanings from the triangulationlata collected through (a) the online
open-ended questionnaires, (b) the online semetstred interviews and (c) the self-
reports. The choice for the triangulation of datadue to the fact that “the use of
multiple methods, or triangulation, reflects areatpt to secure in-depth understanding
of the phenomenon in question” (Denzin & Lincol®94, p.2). Complementing these
authors’ words, Mathison (1988) state that,
“The value of triangulation (...) is as a techniquigich provides more and better
evidence from which researchers can construct mganiproposition about the
social world. The value of triangulation lies iropiding evidence such that the
researcher can construct explanations of the spbmhomena from which they
arise” (Mathison, 1988, p.15).
3.7 Summary of the Chapter
Along this chapter | presented the methodology useddata collection and
analysis. In doing so, | described the context mcl the study was carried out, the

participants of the study, the instruments and grecedures for data collection and

analysis. In the next chapter | discuss the regilthe data analysis.
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CHAPTER IV
RESULTS AND DISCUSSION

In this chapter | will present and discuss the Itesaf the qualitative analysis of
data in order to determine (a) which ICT tools psesiors use in the courses they teach
in the Letras Inglés Programmes; (b) what the fselaé professors and student from
these programmes are concerning the use of ICE tad (c) the relationship between
the use of ICT tools in Letras Inglés Programmed e professors and students’
beliefs towards this use. As previously statedhie Method chapter, the qualitative
analysis of data consisted of a long and carefolcess of reflection, subjective
interpretation and constructions of meanings frém triangulation of data collected
through the online open-ended questionnaires, theeosemi-structured interviews and
the self-reports. This chapter is divided into fougin subsections: 4.1) Results of the
On-line Open-Ended Questionnaires; 4.2) Resultsthef On-line Semi-structured

Interview; 4.3) Results of the Self-reports, ant) &ummary of the Results.

4.1 Results of the On-line Questionnaires
In this subsection | firstly present the resultstied qualitative analysis of the
students’ questionnaire (see Appendix C) and dftat | turn the attention to the

professors’ questionnaire (see Appendix D).

4.1.1 Students’ On-line Questionnaires

The questionnaire designed to collect data fronsthdents aimed at finding out
which ICT tools, if any, are used by professorshieir courses, as well as at unfolding
students’ beliefs towards the use of such tookhénLetras Inglés Programmes offered

at UFSC and UFRJ. As previously explained, studéndsn the Letras Inglés
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Programme at UFMG did not participate in the prestndy due to administrative
constraints. For practical reasons, | firstly régoow much of the questionnaire was
answered and discuss possible reasons why thesixqliestions were the ones most
frequently left unanswered. Then, | present theultesthat stemmed from the
questionnaire through the qualitative analysis afad As previously stated in the
Method chapter, Questions 1, 2, 3, 3a, 8, 9 andit2d at learning about the use of
ICT tools in the courses students take in the kselinglés Programmes as well as their
previous experiences in using these tools; whilesflans 4, 5, 6, 7, 10 and 11 aimed at
unveiling students’ beliefs towards the use of stagis in the courses they take. The
original full written records of students’ respossto the questionnaires are in
Portuguese and can be seen in Appendixes K and L.

In general, most students answered all the twelvestipns asked in the
questionnaire. From the 48 participants (43 fronS0Fand 5 from UFRJ), thirty-one
students answered 100% of the questionnaire, eletuglents answered more than half
(58% - 92%) of the questionnaire and six studenssvared half or less than half of it
(50% — 25%).

Concerning the questions most frequently left unened, most students did not
answer the last six questions in the questionn&rgroup of seven students did not
answerQuestion 7 and other two groups of ten and eight studentsndit answer
Questions @and12 respectively. No apparent reason was found inreéeponses of the
rest of the participants who answered these questibat could explain why those
students left them in blank. On the other hand,etbimg was found in the responses of
a few participants that could be a possible explanato why some students left

Questions 8, 1@nd11 unanswered, which will be addressed in the nesadgraph.
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In Question 8students were asked about the obstacles theyfiaer trying to
use ICT tools in the courses they take in the Iselinglés Programmes. In total, twelve
students did not answer this question. A possixdamation for this is that maybe these
students did not face any obstacles, so they didvnite anything. This supposition is
based on the fact that from the 36 students whaenesiQuestion 8five reported not
to face any obstacles at all, as exemplified in #mswers of some studentd; *
particularly, didn’t have any problems with the [©d used (S36), ‘I can’t think of an
obstaclé (S7) and, T don't face obstacles, | can deal well with théme ICT tools)”
(S5). Even though 5 reports are not a very sigmificoumber as compared to the 36
students who answerdgg@uestion 8stating the obstacles they face when trying to use
ICT tools, which will be discussed later in thisapher, my hypothesis is that maybe the
12 students who did not answer this question shizs@dame opinion as the 5 students
who reported not facing any obstacles at all.

Similarly, in Questions 1@nd 11 students were asked, respectively, about the
relevance of the use of ICT tools during the Letragés Programme and about the
relevance of having knowledge about ICT for hisitemeer as future teacher/researcher.
In total, ten students leQuestion 10n blank and eleven did not answguestion 11A
possible reason for this may be related to thetfeatt from the students who answered
Questions 1Gand 11, ten (five students referring to question 10 amel other five to
guestion 11) stated having already answered thesestiqns previously in the
questionnaire, as illustrated in the following exds: “Extreme relevance when well
used, as previously stated32, referring t@Question 1) “Redundant.” (S32, referring
to Question 1§ “I think I've dealt with this issue in the previoasswer (...)"(S16,
referring to Question 1} and “The characteristics are the same mentioned above”

(S19, referring tauestion 1)1 Moreover, students’ responsesQaestions 1@nd 11
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showed they consider the use of ICT tools and lggkitowledge about such tools to be
very relevant both during the Letras Inglés Progre® and to their careers as future
teachers, as ICT tools have the potential to dfiedents the opportunity to develop the
four skills, expose them to authentic language, let the cassee appealing and are

more and more becoming part of students’ day byldag. | noticed that these ideas

about the use of ICT tools had already been siatdtkir answers to other questions, as
for instance when they express their beliefs towad@I tools, summarized in Tables 8

and 10. This finding might lend support to my hypesis that, although 5 reports for

each of the questions are not a very significamilmer as compared to the groups of 38
and 37 students who answer@diestion 10and 11 respectively, maybe the students
who did not answer these question shared the sgimeoo as the 5 students who

reported having already answered to them previdadlye questionnaire.

In summary, 31 out of 48 students answered 100%h@fquestionnaire and
other 11 answered more than half of it, evidendimg high level of participation.
Concerning the questions most frequently left unamed, | hypothesized that maybe
the students who did not answ@uestions 8, 1@&nd 11 shared the same idea as the
ones who gave an explanation for not respondirigem.

Concerning the results of the qualitative analysisdata collected through
Students’ Questionnair@uestion laimed at finding out which ICT tools were required
in the courses students were currently taking atithe of data collection in the Letras
Inglés Programmes, therefore addressing the fxstarch questions the present study
pursues: Do professors of Letras Inglés Programmake use of ICT tools in the
courses they teach? If so, which ICT tools do theg? Table 5 presents the ICT tools

used as reported by the students.

2L Writing, Reading , Listening and Speaking.
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Table 5

The ICT tools used in the Letras Inglés Programaseseported by students
ICT tools reported by the students
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As can be seen in Table 5, students’ answers ferqgiestion indicate that e-
mail, discussion groups, websites, DVDs and videegaare used in the Letras Inglés
Programme at UFRJ, and e-mail, discussion groupbsites, CD-ROMs, DVDs, CDs,
software, television, hi-fi system, data show, tvead projector, video tapes/video
players and the voice recording equipment in theguage Lab are used in the same
programme at UFSC. In total, 13 different toolgeveeported to be used in the Letras
Inglés Programmes (5 at UFRJ and 13 at UFSC). Astahgm, e-mail seems to be the
tool most required in the courses, as 45 studeiesred to the use of this tool in their
answers. In second place come discussion grougswabsites, with 18 students
reporting the former and other 18 reporting théetato be used in the courses. In last
place come CD-ROMs and DVDs, with 10 students r&pprthe former and other 10
reporting the latter in their responses. When aslealit other ICT tools required in the
courses in the Letras Inglés Programmes, devicels asi CDs, software (PowerPoint,
translation programmes), television and hi-fi systeere the most cited ones by a

group of about 6 to 4 students, followed by anotireup of about 3 to 1 students who
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reported the use of data show, overhead projedtteptape players /videotapes and the
voice recording equipment in Language Lab.

It is interesting to mention that even though tke af the two most required ICT
tools (e-mail and discussion groups) in the Letragés Programmes does not take
place in the classroom (due to the very naturatefaction these tools offer which is to
make the communication of two people physicallyatis possible), such tools do seem
to play an important role in complementing the sesr thus contributing to the
students’ learning process. This contribution cannbticed in students’ responses to
Question 2 regarding how they think ICT tools coempént the courses they take,
which will be discussed in the following paragrapiii.the other ICT tools seem to be
used in the classroom by the professors, excepivédrsites and software. Students’
responses tQuestion lindicate that the use of websites and softwadoige both in
the classroom and at home, as shown in the excévéshave visited some websites in
class, such as Sintra website. An amazing webditaitaphonetics has also been
indicated to us as studying material (..&hd“PowerPoint is used in case of paper
presentations, although some professors use iedianhd pleasurably) frequently in
class” (S12). As a whole, students’ answeriaestion Ishowed that a number of ICT
tools have been used in the Letras Inglés Programiiteeir answers also suggest that
professors are trying to diversify their teachingthods by making use of different
tools.

Having addressed the ICT tools students reportdz tosed in the courses they
take in the Letras Inglés Programme@sjestion 2was asked in order to find out the
purposes with which these ICT tools are used. Bsealts of the analysis of students’
responses to this question are summarized in Tablbe sentences followed by an *’

indicate that the purpose with which that tool wiaed was reported by students from
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UFSC and UFRJ. The sentences followed by ‘# indicdne purpose of use was

mentioned by students from UFRJ. In all the otletences, the purpose was reported

by students from UFSC onl{fthe numbers that appear in brackets refer to tinebeu

of students who reported the ICT tools to servestimae purposes.

Table 6

Purposes with which ICT tools are used in the cesitudents take in the Letras Inglés

Programmes

ICT tools reported to
be used in the courses

Purposes with which ICT tools are used in the coues

E-mail -

out of classroom communication and interaction leetw
professors and students and among students thesaselv
(32)

out of classroom exchange of information about the
course *(9)

solving doubts about the course *(9)

suggestions and posting of material * (20)

Discussion Groups -

out of classroom communication and interactiorwikeen
professors and students and among students thexaselv
*(11)

out of classroom exchange of ideas/informationualtioe
course *(10)

solve doubts about the course *(1)

suggestion and posting of material *(4)

Web sites - to complement the subjects being taught and assist
research * (6)
- to practice grammar, listening and speaking #
- to practice pronunciation (3)
CD-ROMs - to complement the subjects being taught (2)

to complement the didactic book (2)
to practice pronunciation (3)

DVDs ( movies or subject -
related) -

to complement the subjects being taught (2)
to introduce new topic or source of discussiongass #
used to exemplify aspects of cinematographic narrat

(1)

Cds (Cds accompaning the-
course book, music Cds) -

to expose students to authentic language (1)
to practice pronunciation (2)

to practice listening (1)

to contextualize the content being taught (1)

Software (PowerPoint, -
translation programmes) -

PowerPoint is used to present papers (2)
Wordfast is used to assist in the process of tatiosl (2)

Videotapes /Videotape - used to exemplify aspects of cinematographic rniarrat
Players (1)

- introduce new topic or source of discussions issia
Television

Hi-fi system
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Overhead Projector

Data show

Voice Recorders (from the ----
Language Lab)

Regarding the purposes with which ICT tools weredyss reported by students
from UFSC and UFRJ, it is possible to notice froable 6 that e-mail and discussion
groups were reported to be used with the same paspm the courses students take.
They are both used for out of class communicatimh iateraction between professors
and students and among students themselves andngeclof information about the
courses. Moreover, these tools are used as anatlter way to solve doubts about the
courses as well as suggest and post materialsiiplement the subject being studied. It
is interesting to point that students reported d-axad discussion groups to be used
with the same purposes. A possible explanatiortifat might be that some students
referred to e-mail and discussion groups interchahly, as evidenced in most
students’ interview. In addition, the use of e-mad discuss varied topics in the target
language has been reported in the literature atheutuse of ICT tools for language
teaching and learning, as in the studies carriedbguGonzéales-Bueno (1998) and
Handle and Corl (1999).

Concerning websites, besides serving as a comptetethe subject being
taught and assisting in research, students fromQJfeported that some websites have
been indicated by professors to help them pragiroaunciation, and a student from
UFRJ reported websites are used to practice gramistaning and speaking.

Concerning purposes with which other ICT tools eveised as reported by
students from UFSC only, their responses showaddBaROMs complement both the
subject being taught and the didactic book, as @R offer the audio aid. Some

students also stated CD-ROMs are used to practromupciation. DVDs and
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videotapes, in turn, besides complementing theestilfjeing taught, are also used to
exemplify aspects of cinematographic narration he tourse ‘Narrative Studies’.
Finally, CDs are mainly used to contextualize tbatent being taught, to expose them
to authentic language and to make them practigilstic skills such as pronunciation
and listening. Finally, in relation to the purposéth which DVDs and videotapes were
used as reported by students from UFSC only, teeponses show that they are used to
introduce new topics or to serve as source of dsous in class.

Students did not report the purposes with whiclceraiecorders, data show,
overhead projectors, hi-fi system and televisiom ased. In the case of the two last
tools, it is likely that professors do not use thalone, but as a necessary accessory to
play audio CDs and display videos.

In conclusion, students’ responsesQuaestion 2regarding the purposes with
which ICT tools are used in the courses they talggest that these tools not only
complement the courses, but also seem to assist thetheir learning process.
Furthermore, these findings regarding the benéfidéé the use ICT tools can offer to
assist students in their learning of the targegl@age add support to the findings of
other studies (Gonzéles-Bueno, 1998; Handle & C99; Lee, 1998; Adair-Hauck,
Willingham-McLain and Youngs, 1999) previously dissed in the chapter of the
Review of the Literature.

As previously stated in the chapter of Review of thterature, a previous
negative or frustrating experience using ICT to@sher for language teaching and
learning or personal purposes) and constrainingegtunal factors (poor infrastructure
and administration support, lack of teacher trghimay lead teachers, and | add
students, to believe that technology adds moredvutidan facilitates the teaching and

learning process (Ertmer, 2005). Moreover, Horwit887) states that beliefs can be
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influenced by students’ past experiences as larglesgners and can as well be shaped
by their cultural background. For this reason, #tgention is now turned to the
discussion of the context in which students use IBdls and to their previous
experiences using them.

In order to gain a better understanding of the &xinand conditions in which
ICT tools are usedQuestion &imed at asking students if they face any obsaglheen
trying to use ICT tools in the courses in the Lethaglés Programmes. From the 48
participants who answered the questionnaire, 3&r8h UFSC and all 5 from UFRJ)
responded they face obstacles, 5 responded theyfdoa any obstacle and 7 did not
answer the question. After analysing students’aeses to this question, | noticed that
there were groups of students who expressed sindias and for this reason |

organized these ideas in five categories, as slwwable 7.

Table 7
Categories regarding the types of obstacles stwdetorted to face
UFSC UFRJ

Difficulties in Dealing and Accessing ICTs 13 1 =
& "ICT Availability 7 2 o
S, Unprepared Professors 4 1 g
% Reliability and Complexity of Information 4 1 2
© Lack of Incentive 1 1 %

In total, 14 students (13 from UFSC and 1 from UFBxpressed ideas related
to ‘Difficulties in Dealing and Accessing ICTs’, Qudents (7 from UFSC and 2 from
UFRJ) related to ‘ICT Availability’, 5 students {gkbm UFSC and 1 from UFRJ) related
to ‘Unprepared Professors’, other 5 (4 from UFS@ dnfrom UFRJ) referred to
‘Reliability and Complexity of Information’ and tw(ne of each institution) students
expressed ideas related to ‘Lack of Incentive’.

Regarding the category ‘Difficulties in Dealing awdtcessing ICTs’, some

students reported they do not have much affinity lamowledge about certain tools and
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find it problematic to deal with them. Also, sontadents reported that there should be
some training on how to take advantage of the rmessuavailable, as not all students
know how to do this and some of them resist toelelithese tools can help. Moreover,
other students add that not all of them have dadgess to ICT tools, such as the
internet, and this can cause problems if studends paofessors communication take
place mainly by email or if students are partidipgtin discussion groups. Still, lack of
time to dedicate to the tools and dislike to readr@® computer screen for too long also
appeared as obstacles. Moving to the category A€dilability’, students reported that
many times the necessary tools are not availabkremnot working properly. Also, a
few students complained the department do not tififtemecessary infrastructure to use
ICT tools. In addition, there is also the issue ‘REliability and Complexity of
Information’ provided by some ICT tools which, tug respect, students reported not
always understand dialogues in movies or what itemr in websites because of the
high level of English required. Moreover, studeosgnot always be sure about the
reliability of the content offered in some websiteSoncerning the category
‘Unprepared Professors’, some responses pointethatimany times professors waste
class time because they do not know how to dedl V@I tools, and they are not
prepared to make the best possible use of thes$e itodheir courses. Finally, in the
category ‘Lack of Incentive’, students reportedt tiey must have self-initiative to use
ICT tool because their professors do not encouttagi@ much to do so.

In sum, the most recurrent obstacles faced by stadehen trying to use ICT
tools in the courses in the Letras Inglés Prograswrater to difficulties in dealing with
and accessing these tools on a daily basis, smoings with infra-structure, complexity
and reliability of material available on the wellldwed by unpreparedness of

professors and their lack of incentive towards tise of ICT tools. These findings
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corroborate and extend those of Baitaneh and Bdelietdhman’s (2006), whose study
pointed out the obstacles students reported totéaeards the use of computers only.

Turning the attention to students’ previous experés using ICT tools, results
of the qualitative analysis of students’ resportseQuestions 3, 3a, nd 12 are now
presented.

In Question 3 students were asked if they had ever used ICTs ttmolearn
English outside university. In case they markeds"yéhey were supposed to answer
Question 3awhich asked if they had liked the experience anexplain their responses
with as much details as possible. In total, frore #v participants who answered
Question 339 (36 from UFSC and 3 from UFRJ) responded tieexe used ICT tools
for learning English outside university and 8 (6nfr UFSC and 2 from UFRJ) students
responded they have never used ICT tools for thgtgse. This finding indicates that
the use of ICT tools to learn English is not newvihite students (as most of them have
made use of such tools outside university), meathiag they are up to date with the
advances in technology. It is important to hightighat the ICT tools used by both
students and professors (as pointe@uestion ) to learn and teach the courses in the
Letras Inglés Programmes (which include the tearland learning of the English
language) were not specifically designed for thisppse. Rather, students and
professors created the learning/teaching oppoytirmin existent, available tools.

From the 39 students who responded ‘yes’Question 3and were thus
supposed to answ€uestion 3ao00, 36 students (33 from UFSC and 3 from UFRJ) did
so. During the analysis of data collected thro@glestion 3a] noticed that students
expressed positive and optimistic beliefs towarel tise of ICT tools to learn English
outside university, as exemplified in the excerpthe new technologies are wonderful

for language learning because now we can have actesformation that before we
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could only access by travellihgS34), “l don't just like them (ICT) but | find this type
of resource indispensable. Mainly the internet, rehiiere is a world of possibilities
and informatiori (S9) and 1 liked it very much. | use chat rooms, orkut, ying, news
websites from many countries (...). The materiadilable on the Web enriches my
learning process(S48). The beliefs identified through their anssveo Question 3aare
presented in Table 8. The sentences followed BY amdicate the belief was expressed
by students from both UFSC and UFRJ. In all theeotbentences the beliefs were
expressed by students from UFSC ofilye numbers that appear in brackets refer to the

number of students who hold the same belief towkZdstools.

Table 8

Students’ beliefs towards out of classroom us€adftbols

1) are appealing and enrich the classes (4);

2) nowadays with the internet, this practice (usin@)i€hould be more intense
and indispensable to work in EFL classrooms;

3) in this globalized world it's practically impos#ebto separate ICT tools
from the teaching/learning process;

4) help to learn pronunciation (2), vocabulary (2grgmar and listening (2);
5) provide good input;

6) expose learner to authentic language;

7) help improving knowledge about the language;

8) can serve as a tool for the democratization otation and propagation of
knowledge;

9) contextualize the target language (real life siugt and thus facilitates
learning;

10) offer audio resources to learn and practice proiatiog;

11) optimize time and facilitates learning;

12) facilitate a straighter contact with the langué@je

13) are an endless plethora of possibilities;

14) are always exciting and motivate students withsiiisties of interaction
(2);

15) are wonderful for learning due to access to infaroma(2); *

16) contribute to learning outside the classroom;

17) offer opportunity to practice all the four skillee&ding, writing, listening,
speaking),

18) help offering sources to solve doubts (2).

Students’ beliefs towards
general ICT tools
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Internet—> 1) helps to solve doubts; 2) offers a wartdoossibilities and
information; 3) helps giving continuity to the learg process outside the
classroom; 4) makes the learning process moreestiag; 5) serves as an all
in one source of information; 6) fosters languagarding; 7) helps with
vocabulary and pronunciation.

DVDs““— 1) help to improve listening, vocabulary @onunciation (2) and
learn different accents and expressions; 2) makelg¢arning process more
interesting, 3) contextualize the target langudgeving real life situations; 4)
foster language learning, 5) help learning différstructures, 6) expose
students to different accents.

Website=> 1) help improving knowledge about the langu&gé¢?2),
vocabulary, etc; 2) help solving doubts with gramrpaonunciation *, 3) help
learning about pronunciation and producing the deui2); 4) help being in
contact with authentic language *, 5) offers theapunity to practice the four
skills (writing, reading, listening, speaking *

E-mail = 1) offers the opportunity to communicatei{@&rread, speak and
listen) with native speakers.

Chat rooms—> 1) offer the opportunity to communicate (er{®), read (2),
speak (2) and listen) with native speakers; 2) gieat to exchange ideas
between people with common interests.

Cds“>> 1) make the learning process more interesti)ghelp with
vocabulary and pronunciation (2), 3) help learngifferent structures, 4)
expose students to different accents.

Software—» 1) (translation program) help with translationdaimprove
vocabulary; 2) (dictionary) help with pronunciation

CD-ROMs—> 1) help improve pronunciation as bring audidhwnative
speaker (20).*

Game:—» 1) help with vocabulary.

Students’ beliefs towards
specific ICT tools

From Table 8 it is possible to notice that stud€fritam both UFSC and UFRJ)
expressed their beliefs towards the use of ICTstémllearn English outside university
in mainly two different ways. Some students exprdstheir beliefs towards general
ICT tools, while others expressed their beliefsdmg specific ICT tools they use to
learn English. There were still a few students wRpressed their beliefs in both ways.
That is, they first expressed their general opimwout ICT tools and then explained
how a specific tool helped them in their learnimggess.

In general terms, the beliefs of students from URS&ards the use of general

ICT tools to learn English outside university shdwbkat the use of these tools expose

22 DVDs comprise both movie DVDs and subject relddDs.
23 CDs comprise music CD, subject related CD, cobosgk CD.
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students to authentic language thus facilitatimgrieng and providing good input, offer
the opportunity to practice the four skills as wadl vocabulary and pronunciation and
extends learning to outside the classroom. Moredweerthese students ICT tools are
appealing, motivate learning, optimize time ane&io#n endless plethora of possibilities
and information. Finally, students also expresseamtengeneral beliefs towards ICT
tools, such as that these tools assist in the deiwation of information and

propagation of knowledge and that in a globalizextavit is practically impossible to

separate ICT tools from the teaching and learnnoggss. The belief that ICT tools are
‘wonderful for learning due to access to informaties also shared by a student from

UFRJ.

In relation to the use of specific ICT tools, b#dibeld by students from UFSC
showed that the use of DVDs, CD-ROMs and CDs helghe learning of linguistic
skills and makes the learning process more integesDVDs also contextualize the
target language by presenting real life situatidine use of e-mail and chat rooms offer
the opportunity to communicate and exchange idads mative speakers. In addition,
software (translation program and dictionary) ds$es improve vocabulary and
pronunciation respectively. Beliefs also showed tha use of games help in acquiring
vocabulary and that the internet not only offergaald of possibilities and information,
but also helps solving doubts, assisting in thenieg of vocabulary and pronunciation
and extending the learning process to outside lesioom. Finally, the belief that the
use of websites assists improving vocabulary, grampronunciation an allow contact
with authentic language is also shared by a studem UFRJ.

The analysis of data collected fraQuestion 3ashowed that students not only
use the ICT tools to learn English outside uniwgrbut they also believe ICTs can

benefit them in a number of ways, as shown in T8blgll the eighteen beliefs towards
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general ICT tools that were identified in the shigéresponses are very optimistic,
indicating that students have had a good, posiéxperience using the tools. In
addition, students’ beliefs towards some spec@it tools to learn English lend support
to this statement. In sum, students’ out of clamsrdeliefs towards the use of ICT to
learn English can thus help us to gain a betteerstdnding of the beliefs they hold
towards the use of ICT tools in the courses in lle¢ras Inglés Programmes as,
according to Horwitz (1987), beliefs can be infloed by students’ past experiences as
language learners.

In order to seek for further information about &uot$’ previous experiences
with ICT tools,Question Sasked if they were acquainted enough with theslks to use
them confidently in the courses they take in thdérdse Inglés Programmes. If the
answers were positive, students were then supgosedlain how they learned how to
use the tools. If the answers were negative, theyeveupposed to explain what is
necessary to learn them. In total, 38 studentsoredgal this question. From this number,
30 (27 from UFSC and 3 from UFRJ) reported beinguatted enough with the ICT
tools to use them confidently, and 8 (6 from UF®@ 2 from UFRJ) reported not to be
acquainted enough to use these tools confidentggaRling the 30 students who
reported to be acquainted, 17 of them (16 from UBBE 1 from UFRJ) explained they
learned how to use the tools by experiencing themgathe years, because they were
curious to learn about it and because they wera boa generation where computers
and the internet already made part of people’s afe exemplified in the excerpts of
some students:Most of the ‘ICT tool" are part of my everyday lgace childhood. |
learned how to use them, most of the cases, bgpsityi.. exploring thein(S24) and
“Yes. With all the technological sources we haveadaws and all the contact we have

with them, it is difficult not to know how to usem. For example, I've been using
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computers since I'm 5 years old ('m 22 now) (.($15). From this group of 17
students, 5 of them were more specific and expiaihat they know how to use at least
the ICT tools required in class (in the Letras &sgProgramme) and they learned how
to use them by experiencing these tools along #ssy but they are not sure if they
would know how to use something more sophisticasasdshown in the examplett *
depends on the tools... the ones | used (in clakspw how to deal with, but | don’t
know how it would be like if | were asked to usdifeerent software, for instance... |
acquired that knowledge ‘in life’, through trial drerror (...} (S36).

Moreover, a group of 6 students (4 from UFSC arfib@ UFRJ) reported they
got acquainted with the ICT tools during the classethe Letras Inglés Programme, as
S10 statesl“think so, you learn how to use the tools as yxpedence them in class
There was a student who showed her concern towlaedsnportance of learning about
ICT tools during the Letras Inglés Programme byirgga“l believe it's necessary to
learn two things: (a) how ICT tools work and (b)whdo use them in the classroom
context, for a specific purpose coherent with thes< (...) | believe that UFSC is
responsible for educating future teachers prepaiedise ICT tools in their classes
(S1). Still, two students reported they got acqueainwith ICT tools because they are
interested in technology in general.

Finally, the eight students who reported not toehkerowledge about ICT tools
to use them confidently in the courses explained tihey do need to learn more about
ICT tools and use them more frequently to get usetiem, as shown in the excerpt of
S35 "No. | think | don’'t know how to use these toolthie best possible manner. Maybe
in order to learn more about these tools it's neeeyg to read about it and find out by
myself the best way to take advantages of eachthedettools Another student

emphasized that it is the Letras Inglés Programmaés to provide digital literacy to
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the students, demonstrated in S47 excerpt I'teally don’'t have knowledge enough to
use such tools in clasg...) | think digital literacy should be part of teaclsér
educationi.

In conclusion, students’ responsesQaestion 9indicate that a big portion of
them have had experiences using and learning #Bdubols since childhood. Some of
them only learned about these tools in the Endleslguage Programme and others are
still not acquainted enough with them, but showedbé willing to learn. Similar
findings had already been reported in the liteatun Conoles’ study (2008), for
instance, students showed to be familiarized w@fi tools prior to start using such
tools to assist in the learning process of the sgsithey take.

Question 12in turn, was also asked in order to seek forhirtinformation
about students’ previous experiences using ICTstobb do so, this question aimed at
determining students previous experiences using tols for personal purposes. In
total, 40 students answered this question. Theltsesii the analysis to students’
responses tQuestion 12are summarized in Table 9.

Table 9
Students’ utilization of ICT tools for personal pases
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(E= Every day; AE= Almost Every day (2 or 3 timeweek); S= Sometimes (at least
once a week); R= Rarely (at least once a month)NEwer; NI= Not Informed; T1=

Total of ICT used by student and T2= Total of studbat used each ICT)

From Table 9 it is possible to notice that stud@nde make frequent use of a
number of ICT tools for personal purposes. In to#dll the students reported to use
email, 23 reported to use software, 14 studentsenpakt of discussion groups, 33 use
websites, 22 use CD-ROMs, 9 use DVD, 7 use TV,el@B and, finally, 3 students
use the hi-fi system. In terms of the number of I@bIs used by each student,
independent of the frequency in which they are y2ddstudents use between four and
eight ICT tools while 16 students use between anktlree.

In terms of frequency of utilization, 36 studeotg of 40 use email everyday

while 4 use it almost every day. Sixteen studentob23 use software everyday, 3 use

24 Remember that, as informed in section 3.3.1 inMie¢hod chapter, S42, S44, S45, S47 and S48 are
students from the Letras Inglés Programme at UFRJ.
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it sometimes, 1 uses it almost every day, anothardly uses it and 2 students did not
inform. Concerning discussion groups, 6 studengsittsometimes, 4 use it every day, 2
rarely use it and other 2 never use it. About wels2 students use it every day, 6 use
it almost every day, 2 use it only sometimes ameiof students did not inform. About
CD-ROM, 11 students rarely use it, 8 use it somesinl uses it almost every day and
another 1 never uses it. Regarding DVD, 6 student®f nine use it every day, 2 use it
sometimes and 1 uses it almost every day. As faral§yroup of 6 students use it every
day while only 1 uses it almost every day. Foudstis use CD everyday and, finally, 2
use hi-fi system everyday while 1 uses it almostrgday.

Results indicate that most students use betweerahaosix different ICT tools
for personal purpose. E-mail and website are ndt tire tools used by most of the
students, but are also the most frequently used. @@tware is the second tool used by
most of the students and is also frequently udedd. ihteresting to note that although
CD-ROMs are used by many students, most studehtganmely use them. On the other
hand, not so many students participate in discasgioups, but the ones who do
participate everyday or at least once a week. Finalthough DVD, TV, CD and radio
are not used by many students, they are used watjuéncy by the few students who
reported to use them.

In conclusion, by analysing students’ responseluestions 3, 3a, &nd12 all
together regarding their use of ICT tools to le&mglish outside university and for
personal purposes, | could not find any evidencéaif experiences with the use of
these tools that could negatively influence thelidfs towards using such tools in the
courses they take in the Letras Inglés Program@asthe contrary, students’ beliefs

towards the use of ICT tool to learn English owsighiversity (presented in Table 8)
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indicate they have had a positive and fruitful exgee using them to assist in their
learning process.

Having determined the ICT tools students use indbarses they take in the
Letras Inglés Programmes and having gained a betidgerstanding of the context in
which they use these tools and of their previougedggnces in using them to learn
English outside university and for personal purgpsbe attention is now turned to
unfold the beliefs students hold towards the uskC@ftools in the courses they take in
the Letras Inglés Programmes of the institutiongigpating in the present study. To
do so,Questions 4, 5, 6, 7, 18nd 11 were asked. The results of the analysis of
students’ responses to these questions addresedbad research question the present
study pursues: What beliefs do students and prafessf Letras Inglés Programmes
have towards the use and integration of ICT taokhése Programmes?

After analysing students’ responses Questions 5and 7, | realized they
expressed their beliefs not only towards the uskC®ftools employed in the courses
they take in the Letras Inglés Programmes, but @wards some specific and general
ICT tools that they use to get assistance for tlegirning process of the courses. For
instance, in S19 excerpt she statdhey help a lot with pronunciation, with the
explanation of unknown terms that can't be found normal dictionaries, like
slangs..”. This student is referring to tools in generahl{oe dictionaries) that she
reported inQuestion 3ao use to learn English outside university. Themref S19 is not
referring to any tool used in the courses she takethe case in S14, she states that
“Through films, songs, videos, etc we can improvecomprehension, vocabulary, etc.
news websites, for example, like bbc, help us weldp written texfs This student is
referring to specific ICT tools (probably DVDs oideotapes, CDs and bbc.com news

website) that she voluntarily used to assist in learning process, as e-mail and
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translation websites were the only tools she regoim Question 1to be used in the
courses she takes in the Letras Inglés Programireeshis reason, | decided to firstly
discuss students’ beliefs towards the use of I@Istemployed in the courses they take
and then discuss their beliefs towards the useCdf tbols in general that they make
voluntary use of.

From students’ responsesQuiestions 4, 5, @nd7, | could identify a number of
beliefs they hold towards the use of the ICT taoitgployed in the courses they take. A
list of these beliefs is presented in Table TBe sentences followed by a ' indicate
the belief was expressed by students from both UBSE UFRJ. In all the other
sentences the beliefs were expressed by studems WFSC only. The numbers that

appear in brackets refer to the number of studehtshold the same belief towards ICT

tools.
Table 10
Students’ beliefs towards the use of the ICT teniployed in the courses they take
ICT tools used in Students’ beliefs towards the use the ICT tools enhpyed
the courses in the courses they take
E-mail . contributes with exchange of information betweerdshts (4)

. help with communication (1)
. favours the use of the target language in reahsdns (1)

. itis a practical tool, helps in communication (2),
. students can send and receive material(1)

1
2
3
4. facilitates solving doubts with students and psetes (2)*
5
6
7

Discussion Groups . allow for reflective thinking as students have entme to do
the activity (1)

8. favour the use of the target language in real sdos (1)

9. promote more elaborated discussions and refletttim&ing(2)

10.adapt to students with different learning styles (1

11.allow closer contact between students X studerdssardents

X professors (1)*

Web sites 12.provide extra materigll)*
13.assist in the learning process of some courses (5);
14. allow the student to go deeper in the contenhefdourses(1).
15. provide a lot of information and material(1)

CD-ROMs 16.assist in the perception of sounds and intonatiamoods(1)
DVDs ( movies or 17.complement the content and call students interess tvell as
subject related) complement grammar classes and Literature classes

(comparison film x book) (1)
18.assist in the learning process of students witteigint learning
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styles (1);

19. make students get more interested in the subj&og beught
(2).

20.let the classes more motivating, (1)

21. student get more interested and involved in his t@&rning
process(1)

Software
(PowerPoint, voice
recorders)

22.PowerPoint complements courses as students camipega
their presentations and professors can offer ekpestlasses
(2);

23.it is a practical and sustainable tool (1);

24.helps in the comprehension and organization ofctrgent of
the courses (3);

CDs/CD players

25. course book CD helps to improve listening, pronatich and
music CD help to contextualize the content andfad(l)

26.assist in the learning process of students witledint learning
styles (1);

27.make the classes more pleasurable (1);

28. let the classes more motivating, help in pronurema to
contextualize the content and add fun(1)

Videotapes 29.compare a film with the respective book complement

/Videotape Players Literature classes (1)

Data show 30. allow better visualization and understanding &f ¢cbontent
being taught(1)

Television

Hi-fi system

Overhead Projector

Voice recording
from LanguageLab

From Table 10 it is possible to notice that studémtld positive beliefs towards

the tools used in the Letras Inglés Programmethisncase, if beliefs can be influenced

by students past experiences, as proposed by Hofi@87), then the beliefs identified

in the students’ responses and presented in Tableah be a good indicator that

students are in fact benefiting from such toolsthair learning of the courses and also

suggest that professors are applying these tootxessfully in their classes.

Furthermore, some students’ beliefs expressederklateas and for this reason they

were grouped together in six different categorses.each category comprises groups of

beliefs represented by their numbers (as theyrafable 10), presented in Table 11.
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Tablell
Categories comprising the groups of students’ beliewards the use of the ICT tools
employed in the courses they take

Categories
Complement Contact with Enhance Interaction Motivate Access to
Learning Authentic Linguistic Learning Information
Language Skills
4,7,9,
10,13,14, 19, 20,
17 18, 22, 3,8 16,25, 28 1,2,5,6,11 21 27 12, 15
24, 26, 29, 30

In the category ‘Complement Learning’, beliefs held students from UFSC
showed that the exchange of e-mail assists in tleaiming process of the courses
because it facilitates students solving doubts fatiwi subjects being taught with their
classmates or their professors. This belief is distd by a student from UFRJ.
Moreover, discussion groups offer the possibildy $students to spend as much time as
they want to do the activity and this allows themréflect more on the subject being
discussed and promote more elaborated discussidss, this tool assists in their
learning process as adapt to students with diffelesrning styles. Websites assist
students in their learning process of the courseg take and allow them to go deeper
in the content being studied. DVDs, despite adgptinstudents’ learning styles, also
complement grammar classes and call students’estteAgain, this last beliefs is also
shared by a student from UFRJ. In addition, DVDs \bdeotapes complement
Literature classes by making a comparison betwden rhovie and the book.
Concerning the use of software, PowerPoint assistsheir learning process as
information can be organized and professors caar efpositive classes and this helps
in the comprehension of the content. Likewise, ddwaw allows a better visualization
and understanding of the content being taught. llgingtudents state that CDs

complement their learning as this tool adapt tar tlearning styles.
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In the category ‘Contact with Authentic Languagsfudents’ beliefs showed
that e-mail and discussion groups favour the ushefarget language in real situations.
To what concerns ‘Enhance Linguistic Skills’, theglieve that DVDs complement
their learning by assisting them in the perceptibeounds and intonation of words and
that the CD which accompanies the course book tassis oral comprehension,
pronunciation, besides contextualizing the content adding fun to the classes. In the
category ‘Interaction’, students’ beliefs showedttle-mails facilitate communication
and contribute to the exchange of information betwestudents and professors.
Likewise, the belief that discussion groups allowlaser contact among classmates,
and the latter with their professors is also shargda student form UFRJ. In the
category ‘Motivate Learning’, DVDs make classes enarotivating and get students
more interested in the classes and in their owmieg process, whereas CDs make the
classes more pleasurable. Finally, in the categfargess to Information’, beliefs held
by students from both UFSC and UFRJ showed thasikesbassist in their learning
process as they provide access to information atrd material.

In addition to the beliefs students expressed tdsvaach tool used in the
courses they take, some of them also expressedapdiediefs towards the tools they
reported to be used in the courses. For instarz& (3FSC) who reported that e-mail,
CD-ROMs, websites, hi-fi system, TV and DVD are dise the courses she takes,
expressed her beliefs towards this use stating“fhia¢y bring information, diversity
and fun to the classes. They are a good way to levngmt what it being taught
Another student who reported e-mail, discussiorugscand websites to be used in the
courses she takes, expressed her beliefs staahghise toolsFacilitate the access to
information that are necessary for the learning qgass (S48, UFRJ). Moreover,

students’ responses @uestions 1(&nd 11 of the questionnaire reinforce their views
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towards the use of ICT tools, as demonstrated énetkcerpts: Learning a (foreign)
language involves the utilization of the four sKill’'s necessary to practice them, and
for this we need tools that assist in the developméthese skills. Through ICT tools
it's possible to experience the language as itvsich is very relevant for the learning
process (S9, UFSC), andKnowledge about ICT tools is very relevant for otyrfe as
teacher and researcher (...) | observed how vatieel use of internet can be for
teaching (S45, UFRJ).
As previously mentioned, students also expresseit theliefs towards some

specific and general ICT tools that they voluntatise to assist them in their learning
process of the courses, which are presented ineTEblI The numbers that appear in

brackets refer to the number of students who hHadsame belief towards ICT tools.

Table 12

Students’ beliefs towards their voluntary use of kGols to assist in the learning of the

courses

1.In language courses, students can have accesthentia material. (1)

2.Contribute to the classes as offer closer contaciuthentic language and
culture (11)

3.Allow contact with the language and extends legmoutside the classroom
(8)

4.0ffer opportunities to communicate in the targegiaage(1)

5.Help to improve pronunciation (8), vocabulary (@ammar (3), listening (2)
and speaking (2)

6.Material available on the WEB (chat rooms, OrkuuYube, websites)
enriches the learning process (1)

7.Motivate student and as consequence improve leapriocess (5)

8. Make it possible to search for extra material {6)have access to information
(3) and help as student look for more informatidrowt the content being
taught (2).

9. Accelerate the process of picking up informationchitwill be transformed in
knowledge (1)

10.Adapt to students with different learning styley (2

11.Help putting into practice what students learnhi@ tlassroom (1)

12.Promote different points of view (1)

13.Use of different media allow learning about ICT (6)

14.Allow to establish a connection between what isred in the classroom and
real life (1)

15.Stimulate students’ autonomy (1)

16.Avoids producing garbage and saves time in the cepyre queue (1)

Students’ beliefs towards the use of general ICTobls
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17.In Applied Linguistic and Linguistic Studies coussthe internet is great to
search for material (1)

18.In translation courses, students can use websies bdogs to compare
translations of the same text and improve vocapdhitls. (1)

19.Software have interactive characteristic that &sdecilitate and enthuse
learning (1)

20.Internet, songs and films are more interestingetrd with than attending
traditional grammar classes (1)

21.Films, songs and videos help improve compreheresmivocabulary(1)

22.Websites are good source of information (3).

23.Websites (such as news) help develop writing skil)s

24.Radio, TV and DVD help developing listening anddieg skills (1)

25.Informative videos help with the subject, exposelshts to different accents
and help with pronunciation (1)

26.CD-ROM helps solving doubts with pronunciation aledabulary (1)

27.Videos can complement grammar classes(1)

Students’ beliefs towards the use of
specific ICT tools

From Table 12 it is possible to notice in the numisiebeliefs identified in the
students’ responses how versatile these tools ra@ssisting them in their learning
process of the courses they take. It is clear togdee in the students’ beliefs how ICT
tools in fact benefit them in their learning proxesf the courses. By comparing
students’ beliefs towards their voluntary use of kGol in the courses they take (shown
in Table 12) with their beliefs towards the usd®©T tools employed by their teachers
in the courses of the Letras Inglés Programmeswishio Table 10), it is possible to
perceive their equivalence. This finding may be thesfact that the tools were being
used within the same context, which was to compigraed assist students’ learning
process of the courses and, according to Barced@0), beliefs are socially
constructed and contextually situated.

After making a close analysis of the beliefs présgmn Table 12, | noticed that
they also fall within the six aforementioned categm as Table 13 shows. The beliefs

comprised by each category are represented bybers (as they are in Table 12).
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Table 13
Categories comprising the groups of students’ lieltewards their voluntary use of
ICT tools

Categories
Contact with Enhance Complement Motivate Access to
Authentic Language Linguistic Skills Learning Learning Information
3,4,6,9,
1,2 Sl 104112, 7,920 81722
S 13,14,15

In the category ‘Contact with authentic languadgeliefs held by some students
from UFSC showed that ICT tools assist in theirne@ay process of language courses as
they expose students to authentic language andhetoctlture of English speaking
countries. Moreover, students’ beliefs comprisedth®y category ‘Enhance Linguistic
Skills’ showed that ICT tools in general help thémprove linguistic skills such as
listening, speaking, pronunciation, vocabulary gnammar. Concerning specific ICT
tools, some students believe that the use of wesbaitd blogs to compare translation of
the same texts help them improve vocabulary shifid that films, songs and videos
help them improve listening, vocabulary and readikis. In addition to that, videos
can also help with pronunciation and complemeningnar classes, websites assist in
developing writing skills and CD-ROMs help students solve doubts with
pronunciation and vocabulary. This last belieflsahared by a student from UFRJ.

In the category ‘Complement Learning’, some stusidiglieve that ICT tools
complement and assist in their learning procesthefcourses they take by allowing
contact with the target language, offering oppdties to communicate in English and
extending learning to outside the classroom asestigdcan put into practice what they
have learned. Moreover, the use of different matl@avs students learning more about
the very ICT tools, promotes different points afwiand favours students with different
learning styles. Finally, a student from UFRJ esgpesl the belief that the use of

material available on the Web enriches her learpnogess.
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Moving on to the category ‘Motivate Learning’, sosteidents’ beliefs showed
that ICT tools motivate students and consequemthaece their learning process of the
courses. Regarding specific tools, some softwaxe hiateractive characteristics that
assist, facilitate and add fun to the learning pss¢ and tools such as the internet, songs
and videos are much more interesting to learn tigm attending traditional grammar
classes. Finally, some students’ beliefs compridgd the category ‘Access to
Information’ show that ICT tools facilitates accemsd search for extra material and
further information that help them complement thantent being studies. Specific
websites and the internet are examples of suck.tool

Besides all the benefits that the use of ICT taals bring to students’ learning
process of the courses they take, some studeriisfalso point to the disadvantages
of using such tools in the course. After analysgagh belief, | noticed that some of
them expressed similar ideas and consequently twon roategories were created:
‘Management of ICT use’ and ‘Risks of Using ICTs'.

In the category ‘Management of ICT Use’, belietdchby some students from
UFSC showed that the employment of such toolsencthurse can be a waste of time if
classes are not well prepared. Moreover, it is tom@suming to get the tools ready for
the classes, the development of a discussion ausson groups can get affected by the
non-immediacy of participants’ interaction and, eleging on the tool, it can promote
solitary learning. In addition, excessive use ahpater can end up getting monotonous
and tiring. Concerning ‘Risks of Using ICTs’, bés@éowards disadvantages also lies on
lack of infra-structure at university, technicaloplems and not all students having
access to ICT tools. Moreover, lack of acquaintamitk the ICT tools can let students
confused, they can present resistance to use amks$s to learn about the tools.

Finally, other disadvantage is the fact that therimet is not always reliable. Concerning
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the beliefs held by students from UFRJ, they shothatithe figure of the professor can
become less important, as students can use IC3 toget the necessary information in
case the classes are not good enough. In additiertiack of incentive for unmotivated
students and students’ age difference were alsortezpto be disadvantages of using
ICT tools in the courses. These last two beliefsydver, do not fall within any of the
two categories discussed.

Moreover, there were other two students who expreaggative beliefs towards
the way that e-mail was being employed (mainly égchange of information) in the
courses they take. For instance, S23 argued thateé mail doesn’t make you learn
anything, it just assists in informing which adi®$ should be done, the activities are
what help in the learning procéssn addition, S5 states thalt*s difficult to consider
the advantages and disadvantages once the ICT &welbarely used, and when they
are used they don't bring advantages in terms afwkadgé. Despite that, both
students show positive views about the use of oISt as demonstrated in the excerpts
“l use internet and DVDs a lot. The internet helpgswiihenever | have doubts. | often
watch DVDs to improve listening, and learn othecexs and new wortgS5) and
“Technology always come to he($23).

It is possible to notice from the analysis of stuide responses concerning
disadvantages of using ICT tools in the coursey tage that they express beliefs
towards the limitations involved in the use of I@DlIs rather than disbelief towards the
benefits these tools can bring to their learningcpss. From all the students who
answered the questionnaire, only one expressedivedzeliefs towards the benefits
these tools can bring to his learning processhaw/s in the excerpt fCT tools) don’t
make any difference. What matters, in my opinisnf the teacher teaches properly”

(S4). The only information in this student’s respes to the questionnaire that could



81

explain his negative beliefs is his lack of expece and initiative to use ICT tools
voluntarily to learn English or to assist in hisieing process in the courses he takes.
S4 responded ‘no’ to Questions 3 and 5 which askbd had ever used ICT tools to
learn English outside university and if he thoughth tools assisted in his learning of
the courses he takes in the Letras Inglés ProgranS#iereported that e-mail and
discussion groups complement the courses he takakadwing students and professors
to leave messages and set deadlines and the ordntade of this is the speediness in
the exchange of information. S4’s responses sudgeseems to holds a sceptical view
about the use ICT tools in general.

In sum, it is clear to perceive in most studentdidis how beneficial the use of
ICT tools are to their learning process of the searthey take in the Letras Inglés
Programmes. The findings from the discussion alestis’ beliefs (both towards the use
of ICT tools employed in the courses and towareasr tholuntary use of such tools to
assist in their learning process) corroborate iteeakture on ICT tools, which states that
these tools have the potential not only to helplestiis to improve their communication
opportunities and language skills (speaking, listgnreading and writing) but also
enhance students’ autonomy within the learning gsec raise motivation and self
confidence, while also broadening the chances fdivex student participation,
interaction and verbalization (Ehsani & Knodt, 198&loni et al, 2001; Brandl, 2002;
Young, 2003; White, 2003; Samuel & Bakar, 2005,vBaR001). On the other hand,
some students’ beliefs called attention to thettrons of ICT tools use, such as the
risk of being a waste of time, promote solitaryrihgiag, affecting students’ interaction
in asynchronous discussions, besides problems lagth of infrastructure and lack of
acquaintance with the tools, which have alreadylmeentioned in the works of Ertmer

(1999, 2005) and Baitaneh and Baniabdelrahman (2006
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After having discussed the purposes with which I©dls are used in the
courses students take and about the beliefs theyttvards the use of such tools, it is
now possible to make a comparison between thetudergs say they make of the ICT
tools employed in the courses they take and thiefeghey hold towards this use. The
findings resulting from this comparison answer thst research question this study
pursues - What is the relationship between the afsé€CT tools in Letras Inglés
Programmes and the beliefs of professors and dsidewards this use? In order to
illustrate this relation | present some excerpté students’ responses from both UFSC
(S33, S36 and S16) and UFRJ (S47 and S48) to thstiqnnaire in which they report

the ICT tools used in the courses they take ([16dl¢ usef), the purpose with which

these tools are used ([Purpose with which ig)used express their beliefs towards this

use ([Beliefs towards upe

In S36’s excerpts, she reported:

“e-mail, discussion groups, CD, DVD/Video, web8i{6ST tools used. “(e-
mail) allow the contact in moments we’re not in clgsg we can solve doubts, the
professor can clarify something he would invesgagatter clas’ (discussion groups)
(...) classmates posted suggestions of terms that cautdabslated, others responded
agreeing with the suggestion or proposing sometkiiffgrent. Sometimes a classmate
would find a nice site and pass on to everyqnebsite) (...Jused in the translation
course and in the Introduction to Applied Lingusticourse(DVD/Video) we used in
the Introduction to Narration coursg..) to exemplify types of angles, atwas also
used)to watch some works and discuss about them”|@Bemrpose with which is uge
“Students can learn the language and also learn twwse different toolg...). The
classes get more diversified and appeal(ng and students with different learning
styles can be benefited, as different ways of tegchre being usédBeliefs towards

usd.

In S48’s excerpt, she reported:

“e-mail, discussion groups, websitd$CT tools used. “(e-mail) allow the
exchange of information about supporting sitesraesind classroom tasks, a gibber
interaction between student@iscussion groupsjllow interaction between professors
and students, to do class tasks online, and exehahmformation(website)Lingnet —
site to do online grammar, reading, listening arEeaking activities [Purpose with

% Translations of all the excerpts were made byrésearcher. The original full written records of
students’ responses to the questionnaires arertndR@se and can be seen in Appendixes K and L.
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which is usg “Facilitate the access to information that is neeggdor the learning
process [Beliefs towards use

From these two students’ excerpts it is possibladtice that they do not only
say they believe that the ICT tools employed in tberses they take in the Letras
Inglés Programmes help them learn the languagefamilitate access to information
necessary for learning, but they effectively usenthshowing a coherent relationship
between what they say their beliefs are and theofigke tools. This is an indication
that the tools used by these students are bemgfitem in their learning process and
that professors are reaching their teaching gsaise they are the ones who promote
the use of these tools. Moreover, the fact thasehstudents reported to have had
positive past experiences using ICT tools and ooetito use them in their day-by-day
lives for personal purposes might have influendediteliefs they say they hold towards
the utilization of them in the Letras Inglés Progmaes.

In S47’'s excerpts, she reported:

“DVDs and videotapédICT tools used. “(were used tohelp to introduce a
new topic or serve as source for discussions is<lal had a professor who taught
preposition with concert and film videos and hexssles were very interestiig.) She
introduced concepts about prepositional phrases vdiscussions based in concert
videos(...) she used a piece of a comedy film to foster theisitipn of vocabulary
[Purpose with which is u§e There is a bigger interest and involvement in treghing
process on the part of the studeriDigital literacy should be part of teachers’
educatiori [Beliefs towards use

Similarly to S36 and S48, it is possible to noticem S47’s excerpts that she

does not only say she believes that DVDs and vagest employed in the courses she
takes in the Letras Inglés Programme help her imgringuistic skills, but she
effectively use these tools, evidencing again aecatt relationship between what she
says her beliefs are and the use of the tools.ré&d@qusly put, this is an indication that
the tools used by this student are benefiting Imeher learning process and that
professors are reaching their teaching goals. Hewatis interesting to mention that,

differently from S36 and S48, this student’s regasnto the questionnaire showed that
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she is not acquainted enough to use ICT tools denfiy in class and has not had
previous experiences using ICT tools to learn Ehgtiutside university. In this case, it
seems reasonable to suggest that the beliefs §47s&old towards the use of DVD
and videotapes be a consequence of the succesgfatience she had using them
during the courses in the Letras Inglés Programatse, indicating a relation of cause
and effect, i.e., the positive experience with D&l videotaped made her believe they
contribute to her learning.

Finally, in S4’s excerpts, he reported:

“e-mail and discussion groupgICT tools used “(E-mail) messages and
deadlines.(Discussion groupsnessages and deadlirig®urpose with which is uge

“(ICT tools) don’t make any difference. What mattarsny opinion, is if the teacher
teaches properly[Beliefs towards ude

In the case of this student, his beliefs do notntaam a relation of coherence
with the reported use of the ICT tools employedhia courses he takes. That is, this
student uses e-mail and discussion groups in theses he takes in the Letras Inglés
Programme but he does not believe they complenreagsist in his learning process. A
possible explanation for this might be relatedhe purposes with which the tools are
being used, as according to S4’s responses to tlestignnaire. Another possible
explanation is his lack of experience using ICTigpas he reported he had never used
them to learn English outside university.

In sum, most students not only say they believel@letools employed in the
courses in the Letras Inglés Programmes complerardt assist in their learning
process but they effectively use them, as exeredliin the analysis of S36, S47 and
S48's excerpts. Three students, however, who regdd use e-mail in the courses
expressed the belief that the way in which it ismmpeemployed does not contribute to

their learning process; being that two of them hodgitive belief towards the use of
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ICT tools in general and the other student expresissbelief towards the use of such
tools.
4.1.2 Professors’ Questionnaire

Professors’ questionnaire aimed at finding out WHICT tools professors from
the Letras Inglés Programmes of the three instistiparticipating in the present study
use in their courses, as well as at unfolding thelrefs towards the use of such tools.
Firstly, | briefly report how much of the questi@ire was answered and then | turn the
attention to presenting the results of the qualgatanalysis of the data collected
through this instrument. As previously stated ia Method chapter, Questions 1, 2, 4,
7, 8 and 9 aimed at learning about professorsofi$€T tools in the courses they teach
as well as their previous experiences in usingehesls; while Questions 3, 5 and 6
aimed at unveiling their beliefs towards the usesoth tools in their courses. It is
important to remember that translations of allékeerpts used to exemplify professors’
speech were made by this researcher. The origilaivfitten records of professors’
responses to the questionnaires are in Portuguelseaa be seen in Appendixes M and
N.

From the nine professors (5 from UFSC, 3 from UFt@ 1 from UFRJ) who
answered the questionnaire, eight of them respottdeavhole of it and only one (P1,
UFMG) left two questions unanswered. No evidence Waund in this professor’s
responses that could explain why she @festions &nd5 in blank.

Concerning the results of the qualitative analysisdata collected through
professors’ questionnairQuestion laimed at finding out which ICT tools professors
use in the courses they teach, therefore addreisnfirst research question this study

pursues: Do professors of Letras Inglés Programmake use of ICT tools in the
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courses they teach? If so, which ICT tools do theg? A summary of the findings from
Question 1 is presented in Table 14.

Table 14

The ICT tools used in the Letras Inglés Programaseseported by the professors

ICT tools reported by the professors
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Responses indicate that professors from all theethrstitutions use ICT tools in
their courses. The 5 professors from the LetraeBrogramme at UFSC reported a
total of 8 ICT tools, they are: e-mail, discussigroups, CD-ROM, CDs, DVDs,
websites, software (PowerPoint, Windows Media Rlaged Audacity) and voice
recorder from the Language Lab. The three professom UFMG reported a total of 9
ICT tools, they are: e-mail, discussion groups, RDMs, DVDs, videotapes, websites,
blogs, forums, and virtual environments. Finallye tonly professor from UFRJ who
participated in the present study reported to useai, discussion groups, CD-ROMs
and websites. In total, 12 different ICT tools weeported by professors. From this
number, nine ICT tools that were mentioned by thefgssors (e-mail, discussion
groups, websites, CD-ROMs, DVDs, CDs, softwaregstdpes and voice recorders)
were also mentioned by the students in their resgmoQuestion 1lin the Students’

Questionnaire, evidencing this way the coherencthéir responses. The other three
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ICT tools reported in the Professors’ Questionnginéogs, virtual environments
(MOODLE and TELEDUC) and forums), however, were nm@ntioned by students in
their responses. This finding might be relatedhte fact that these three tools were
mentioned by professors from UFMG and no studeots this institution answered the
questionnaire. In addition to that, there were alsme ICT tools (TV, hi-fi system, data
show and overhead projector) mentioned by the stadehich were not reported by
professors in the questionnaire. A possible expianafor this might be the
considerably low number of professors (9) who amedi¢he questionnaire as compared
to the number of students (48).

Having addressed the ICT tools professors use én dburses they teach,
Questions 2and 4 were asked in order to find out with what purpopesfessors use
ICT in their courses. The results of the analysgarding the ICT tools reported to be
used by professors and the purposes for using #iersummarized in Table 15.

Table 15

ICT tools used by professors in their courses @ltbtras Inglés Programmes

ICT tools used Purpose of use Number of professors who
in the courses reported using the tools at
UFSC UFMG UFRJ

1.E-mail - general communication with students 5 3 1

(P1,P3,P5,P6,P7,P8,P9)
- solving doubts about the discipline
(P3,P6)
- posting of material (P3,P8)
- out of class discussion of theoretical
issues (P6)
- practice writing (P6)
- save time and paper (P8)

2.Web sites - provide extra information (P3) 3 2 1

- to advise student in academic writing
(P7)

- present information about academic
writing (P8)

- introduce students to academic

% Remember that, as previously informed in secti@23in the Method chapter, P1, P2 and P3 refer to
professors from UFMG; P4 from UFRJ, and P5, P6A87and P9 from UFSC.
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papers available online (P8)
- teach students to evaluate the
trustfulness of websites (P8)

3.CD-ROMs - complement what is in the didactic 2 2 1
book (P3)

- practice listening (P5)

- present material in classrooms
without internet connection (P8)

4.Discussion - promote discussions and reflective 2 1 1
Groups thinking (P1)

- complement the discipline (P4)

- general communication with students
(P3)

- solving doubts about the discipline
(P3)

- to point important issues to be
studied (P9)

- discuss the order of presentations and
next activities with students (P9)

5.Software - students recordings and practice of 3 - -
(PowerPoint, perception (P5)

Windows Media |- present the subject being taught

Player/Audacity, (P9)

HotPotatoes) - create activities to assist students

with conjunctions, transitions,
punctuation (P7)

6.DVDs/DVD - complement the discussion of literary 2 1 -
players texts (P2)
- illustrate the content of the disciplin
allowing to make relations (P8)

[¢)

7.Virtual Not informed - 2 -
Environments
8.CDs/CD - practice listening (P5) 2 1 -
players - bring poems recorded in it to
complement the discussion of
literary texts(P2)
9.Blogs Not informed - 1 -
10. Forums Not informed - 1 -
11.Videotapes |- complement the discussion of literary - 1 -
/Videotape texts (P2)
Players
12.Language - record students’ speech in 1 - -
Lab pronunciation tasks (P5)

Similarly to the results found in the students’ sfiennaire, e-mail, websites,
CD-ROMs and discussion groups seem to be the IGIE tosed by most professors if
compared to the other tools reported by them. Bkengh some of the tools used by

most of professors (e-mail and discussion groupshat actually used in class, they do
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seem to play a role in complementing the classesvatenced in their purposes for
using the tools. According to professors from URST UFMG, the use of e-mail and
discussion groups serves as a mean of communicaitbnstudents and solving their
doubts about the course. Moreover, besides beipgaetical tool to save time and
paper, e-mail also complements the classes by iadpywosting of extra material,
discussion of theoretical issues and practice afingr Discussion groups, in turn,
besides being a practical tool to point importasues to be studied and allowing the
discussion of the order of presentations and dietsvito be carried out in class, also
promotes more discussions about the subject baunght and reflective thinking about
it. Although it was not clear whether websites ased in class or not, the purposes of
professors from UFSC and UFMG for using this tom# anainly to provide extra
information about the subjects being taught or &lkemademic writing specifically,
advise students in academic writing, introduce thenacademic papers available on
line as well as teaching them how to evaluatertisgfulness of websites.

From the tools used in class (or in the departnfigcitities), CD-ROM was
found to be used by most professors (UFSC, UFM@ U participating in the present
study. As reported by professors from UFSC and UFM@ purposes for using this
tool vary from practicing listening and complemegtithe didactic book used in the
course to presenting material in classes wherentieenet is not available. Regarding
software, the course ‘Phonetics and Phonology B8O required the use of Windows
Media Player for students to record the tasks amagtige perception. PowerPoint is
used by professors from UFSC mainly to prepareptiesentation of the subjects being
taught and HotPotate enables the creation of #esvthat assist students in some
grammar points. One professor from UFMG used DVIgedtapes and CD (with

poems recorded in it) to complement the discussiditerary texts. In addition to that,
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another professor from UFSC used DVD to illusttiai content of and make relations
with the subject being taught and CD has been bsestill another professor from
UFSC to develop students’ listening skills. Las®g (UFSC) takes her students to the
Language Lab to record their speech in pronunciatésks. Professors from UFMG
who reported to use virtual environment, forums bludys did not inform the purposes
with which they used these tools.

In conclusion, professors from all three institn8gparticipating in the present
study seem to use ICT tools in the courses theshteath well delineated purposes.
Moreover, it is possible to notice the similaritytbe purposes with which ICT tools are
used in the courses as reported by professorstadengs and presented in Tables 6 and
15. This finding might be an indication that theatposet by professors for using ICT
tools in the courses they teach are being reached.

In order to gain a better understanding of the e&xtnin which professors use
ICT tools,Question 7aimed at finding out which are the obstacles m%des face when
trying to use these tools in the courses they te&cbm the nine professors who
responded this question, only one (P8, UFSC) redonibt to face any obstacles. In
general, professors main obstacles when tryings®IGT in their classes were related
to shortcomings with infra-structure, technical lgemns, difficulties with the technical
support staff and both student and professor lddaniliarity with some ICT tools.
This finding adds support to Castro & Alves’ (200Bamuel & Bakar’ (2007) and
Mateus’ (2004) study previously presented in thaptér of ‘Review of Literature’.

Regarding shortcomings with infra-structure, som@gssors state that “(. npt
always there are microphones and speakers for althimes. Not always there are
computers for all studerit¢P1, UFMG) and that there I$ack of equipment available

in all classroom$ (P9, UFSC). Concerning technical problems andlatitties with the
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technical support staff, professors state tleguipments don’t work properly (7.(P2,
UFMG), “(...) technical support staff doesn’t know how to solke probler (P3,
UFMG) and “(lack of)technical support to help make the use of toolsiptes and
errors in the systei(P6, UFSC). Finally, professors also reportedobstacles the
matter of professors’ familiarization with such go(P6, UFSC) and the fact that
“students take too long to learn how to deal withtibol' (P5, USFC). To this respect,
P4 (UFSC) adds thattéchnologies are still seen by a big portion of twademic
community as a complement instead of being efédgtiategrated in the pedagogical
practices. Comparing the findings regarding the obstacleat tooth professors and
students claim to face when trying to use ICT taolthe classes, it is possible to notice
the similarity amongst them to what concerns isfraccture and familiarity with ICT
tools.

According to Ertmer (1999), first order barrierads as poor access to computer
and other ICT tools and lack of time for instrua@b planning) can negatively affect
teachers’ attempts to integrate technology in tk&sses. In the case of the present
study, it is possible to notice that even thougbfgesors claimed to face obstacles in
their work place, responses fQuestion 1summarized on Table 12 (concerning
professors’ use of ICT tools in the courses thaghég suggest that professors are trying
to overcome such barriers. This suggestion is @eted in the professors’ responses to
Question 2concerning since when, with what goals and thgueacy with which ICT
tools are used in their classes. Professors’ reggomdicate that some of them have
been using ICT tools in their courses for overyaars, and the frequency of use has
been of approximately once a week.

Ertmer (2005) also states that previous bad expezge with technology can

negatively influence teachers’ beliefs towards gsinin future teaching practices. In
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this senseQuestions &nd9 were asked in order to seek for further informatadout
professors’ experiences using ICT tools (both fwademic or personal purposes) that
could influence their beliefs towards using thenthieir courses.

Question 8asked if professors were acquainted enough with 1@ols to
confidently use them in their courses. From the réfgssors who answered this
question, 4 (1 from UFRJ, 1 from UFMG and 2 from S4f reported they have
knowledge enough to use ICT tools confidently. Frins number, one professor
reported to have taken a course, another one egptothave learnt how to use some
ICT tools after experiencing a period as distarearring tutor, and two professors
reported they learned by themselves (one for sédfrést and with the help of friends
and students and the other for having always usewh tand loving technology). The
other 5 professors (2 from UFMG and 3 from UFS@preed they only know how to
use simple ICT tools and that they need to learrerabout them and about other tools,
as shown in the excerpt have some knowledge, but many times | could oinme
use of (these tools) if | knew more about compu(®3) and 1 think so. Maybe | could
invest more to gain knowledge about other tool3’ ((P8). In addition, professors’
response showed that they have been constructiagktiowledge for some time by
using the tools, as P5’'s answerQaoestion 8demonstratesY'es, because | don’'t use
anything sophisticated. | can’t even remember amgmat was little by little — I learnt
usually by using In general terms, professors seem to have kray@eabout the tools
they use in their courses but some of them alsoessptheir concern towards gaining
deeper knowledge about some of these tools in daleake full advantage of the
benefits they offer.

Question 9jn turn, asked what ICT tools professors use for personglqaes

and with what frequency. Their responses are pteden Table 16.
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Table 16

Professors’ utilization of ICT tools for personalrposes
Email Software Websites Discussion CD- DVDs VCR T1
groups ROMs

P1 E E E E NI - - S
P2 E E E - AE - - 4
P3 E E E - AE - - 4
P4 E E E AE R - - 5
P5 E E E S AE - - 5
P6 E E E - - - - 3
P7 E E E AE - E E 6
P8 E E E S S - - 5
P9 E E E NI NI - - 5

T2 9 9 9 6 7 1 1

(E= Every day; AE= Almost Every day (2 or 3 timeweek); S= Sometimes (at least
once a week); R= Rarely (at least once a monthy; N\t Informed; T1= Total of ICT
used by student and T2= Total of student that eseti ICT)

From Table 16 it is possible to notice that professmake frequent use of a
number of ICT tools for personal purposes. In geinerms, all nine professors use e-
mail, websites and software. Regarding this lafiesfessors responses showed most of
them use mainly Microsoft Word, Excell, PowerPoif{jndows Media Player and
Internet Explorer. Seven professors reported to @BeROMs, six participate in
discussion groups and only one use DVDs and vigestaConcerning the number of
tools used by each professor, one professor frol@@Jéses six different ICT tools for
personal purposes, five professors (1 form UFM&od UFRJ and 3 from UFSC) use
five different ICT tools, other two from UFMG useur different tools and one
professor from UFSC use only three. Regarding thquiency of utilization of these
tools, all the nine professors use e-mail, softwarel websites every day. Two
professors (1 from UFRJ and 1 from UFSC) use dsounsgroups almost every day,
other two from UFSC only sometimes, another prafef®m UFMG reported to use it

every day and one from UFSC did not inform how @iexafly he uses this tool. In

relation to CD-ROMs, three professors (2 from UFM@& 1 from UFSC) reported to
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use it almost every day, two (1 form UFMG and Infr&JFSC) did not inform, one
professor from UFSC uses it sometimes and anotiefrom UFRJ uses it only rarely.
Finally, one professor from UFSC reported to useDB\and videos every day. In sum,
professors use between 4 and 5 different ICT tomiswhich e-mail, software and
websites are not only the tools used by all prafiessbut also the most frequently used
ones.

By analysing professors’ responsefoestions &nd9 all together, | could not
find any evidence of bad experiences with the UskC® tools that could negatively
influence professor’ beliefs towards using thenthieir teaching practices. However, it
is possible to notice that even though professake lbeen using ICT tools for some
time in the courses they teach, they still exptbesneed to gain further knowledge
about some tools. This lack of a deeper knowledthge seems to prevent professors
from making the best possible use of some toolgmalities might be an explanation
to why only three professors use software (PowetPamd Windows Media Player) in
their courses while all the nine of them reportedise software every day for personal
purposes.

Having gained a better understanding of the ICTstand purposes with which
professors use them in their courses, about thiexbim which they use these tools and
their familiarity with them, the attention is nowhed to the beliefs that professors hold
towards the use of ICT tools in the courses thaghan the Letras Inglés Programmes,
thus addressing the second research question timy gursues: What beliefs do
students and professors of Letras Inglés Programnae® towards the use and
integration of ICT tools in these Programmes? Wt aim in mindQuestions 3, 5
and6 were asked in order to unfold professors’ beltefsards the use of ICT tools in

their courses. Differently from the students — wdxpressed their beliefs not only
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towards the ICT tools used by their professorsated towards ICT tools in general that

assist them in their learning process of the caursprofessors expressed their beliefs
almost exclusively towards the tools they use fug tourses they teach. A list of

professors’ beliefs towards the use of ICT toolspiesented in Table 17. The

information in brackets after each belief refershi® professor who expressed it.

Table 17
Professors’ beliefs towards the use of ICT toolthacourses they teach

ICT tools used in the Professors’ beliefs the use ICT tools
courses in the courses they teach

E-mail 1) facilitates communication between professor andiesits
(P7)

Discussion Groups 2) facilitate communication between professor andestts(P4)

3) asynchronous interaction between professor andestuat
best time and place (P1, P4)

4) facilitate collaborative construction of knowledd®t)

5) facilitates organization and access to informage)

6) contribute to students’ digital literacy (P4)

7) students learn more with each other and refleceroa their
own learning process (P4)

Web sites 8) good source for research (P7)

9) assist to develop study strategies (P3)

10)assist to locate information (P3)

11)complement and allow going deeper in the conte8} (P

12)assist students to understand the content beirghtagoals
as offer many different resources (P7)

13)assist professors to reach their goals as offeryndéferent
resources (P7)

14)allow professor to reach students with differesdrhing
styles (P8)

15)can be motivating for students (P8)

CD-ROMs 16)help with pronunciation (P3)
17)help to improve listening (P5)
18)provides good quality input (P5)
19)promote different points of view of literary text32)

DVDs ( movies or 20)motivate students (P7)

subject related) 21)complement the discipline (P7)
22)classes get more interesting (P2)
23)help to improve listening (P2)

Software (PowerPoint, 24)essential to practice pronunciation (Windows Meiliayer,
voice recorders) Audacity Quick Time) (P5)
25)facilitates presentation and discussion of reletapics (P9)
26)optimize explanation of content with visual aid9)P
27)students get more concentrated in the classes (P9)

CDs/CD players 28)helps to improve listening (P2)
29)classes get more interesting (P2)
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Virtual Environments

Television

Blogs

Forums

Videotapes /Videotape30)classes get more interesting (P2)
Players 31)help to improve listening (P2)

Language Lab

From Table 17 it is possible to notice how numerand varied professors’
beliefs are towards the use of ICT tools in therses they teach. Concerning the
amount of beliefs per tool, professors seem to hadhdgher number of beliefs towards
discussion groups and websites. This finding maiéndication, as | have proposed
previously in the analysis of students’ beliefgtthtome professors have a higher degree
of familiarity towards these tools since, once agheliefs can change as we experience
new things and can be guided by our actions (Bas¢ce2000; Barcelos and Kalaja,
2003). In the case of participant P4, for instanbs, professor holds all of the beliefs
identified towards discussion groups and this peshae explained by this professor’s
intensive use of this tools, as evidenced in heegx ‘In all the courses | teach there is
a discussion group that complements them. (...pdtional courses about language
teaching using the internet and about the instruiaeapproach to language teaching
YahooGrupos was created to complement at distaaoeetd face classes in a number of
ways, such as to discuss about texts and topicelatmorate tasks in group, to send
summaries of face to face classes written by stadenwell as general communication,
suggestion of complementary websites and texts Concerning the variety of beliefs
that stemmed from the questionnaire, this findiraybe related to the low number of
professors who responded to it, thus avoiding reépet as was the case of students’
beliefs. Moreover, comparing the beliefs towards KBT tools used in the courses that

stemmed from students’ questionnaires (see Tab)etdl@he ones identified in the
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professors’ questionnaire (see Table 17), it issjpdes to notice that many of their

beliefs are equivalent. Barcelos (2006) states hdiefs can both influence and be
influenced by teachers and students’ actions.ifngénse, if professors use ICT tools in
their courses based on their beliefs towards theefiie these tools can bring, and if
professors’ beliefs match with that of their studenfor instance, they both believe that
CD-ROMs help with pronunciation — then it seemssoe@ble to suggest that the
pedagogical goals set by professors for employiogée tools are being achieved.

Like students, some professors’ beliefs towards uke of ICT tools also
expressed related ideas and were thus organizdteincategories created for the
students’ beliefs as discussed in subsection 4lh.Jaddition to this, some beliefs
required the creation of two more categories, dafl@omplement Teaching’ and
‘Enhance Linguistic Skills’. Table 18 presents t®ups of beliefs (represented by
their numbers as they are in Table 17) comprise€day category.

Table 18

Categories comprising the groups of professorsidbetowards the use of ICT tools

Categories
Interaction Accessto Complement Complement Motivate Enhance
Information Learning Teaching Learning Linguistic
Skills
4,6,7,9, 11,13, 14, 21, 25,15, 20, 22, 16, 17, 23,
1,23, %810 1518,19,27 26 20 24,28,31

In the category ‘Interaction’, professors’ beliédsvards the use of ICT tools in
their courses showed that e-mail and discussionpgrean assist the students’ learning
process by facilitating the communication and allmyv asynchronous interaction
between professor and student. Concerning the @atedccess to Information’,
professors’ beliefs showed that discussion grdapdgitate the organization of and
access to information and websites are a good edaraesearch and a useful tool for

locating information. Regarding the category ‘Coempént Learning’, P4’s beliefs
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indicate that discussion groups facilitate the atwdrative construction of knowledge,
contribute to students’ digital literacy and alletudent to learn more with each other
and reflect more on their own learning. In additi@mome professors believe that
websites can assist the students to understancbtitent being taught as well as assist
in their learning process as help them to devetagysstrategies and can complement
what has been seen in class or even go deepee icotitentCD-ROMSs, in turn, are
believed to help to promote different points ofwias studentsdiscuss the utilization
of literature by different mediaP3) and to provide input of quality, and PowerRo
make students more concentrated in the classes.

In the category ‘Complement Teaching’, professbetieve that the use of
DVDs complement the courses and software such agfPoint ‘makes it possible to
better systematize the topics being dealt withgnhd optimize the explanations with the
assistance of figures and other semiotics resotr@@8). Moreover, websites allow
them to reach their goals as they offer many dfieéresources as well as reach students
with different learning styles. Regarding the catggMotivate Learning’, professors’
beliefs showed that the use of websites and DVDsbeamotivating for students, and
that the classes can get more interesting witlugleeof DVDs, CDs and videotapes.

Finally, with regard the category “Enhance LinguiSkills”, professors’ beliefs
indicate that CD-ROMSs can contribute to improvelstus’ pronunciation and listening,
that software such as Window Media Player and Ailg&auick Time assist students to
practice their pronunciation and that CDs and vaees help students to practice
listening. In a few cases some professors expregsedral beliefs towards how they
think the tools they use in their courses assat $tudents’ learning process, as shown
in the excerpts of P4 (who uses email, discussimugs, CD-ROM and websites)

“Students can learn more with each other, reflectema@bout their own learning
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process and have easier access (through the injetméexts in English that they néed
and P6 who stated think that the tools not only enhance the leagnprocess, since
they allow a continuous contact with relevant isswubdout the discipline and this
contact goes beyond the classroom, but work aso@vating source, since we are
generally dealing with students familiarized witle tuse of ICTs in a day by day basis

Even though all professors believe that the uset®ls can complement their
courses and assist in their students’ learningge®@ a number of ways, four of them
(2 from UFMG and 2 from UFSC) expressed their igliewards some disadvantages
of using such tools. P1, for instance, complain®uab‘the time spent in the
interactions”, P9 states that “it's time consumiagprepare slides, increase the chances
for plagiarism (...)” and P3 points as disadvansagden the tools do not work. In
addition to that, P6 calls the attention to anessiie considers more of a challenge than
a disadvantage itself, as she statedoh’t see as disadvantage, but | see that thesis t
require a more autonomous student and this is gwomant issue to be dealt with in
class — the education of a student more responsibland aware of his own learning
process. These findings indicate that some professorsaarare of the weaknesses and
challenges (as proposed by P6) that can be invaivéae use of ICT tools, despite all
the benefits they can bring to their courses arttléo students learning process.

After having discussed the purposes with whichgssbrs use ICT tools in their
courses and about the beliefs they hold towardsisleeof such tools, it is now possible
to make a comparison between the use professorshegymake of the ICT tools
employed in their courses with the beliefs theydhtwwards this use. The findings
resulting from this comparison answer the last aege question this study pursues:
What is the relationship between the use of ICTstao Letras Inglés Programmes and

the beliefs of professors and students towardsuge® In order to illustrate this relation
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| present some excerpts of three professors’ regsofone from each university) to the

questionnaire in which they state the ICT tools/thee([ICT tools usd) the purpose

for using these tools ([Purpose of Psand express their beliefs towards this use

([Beliefs towards uge

In P2 (UFMG) excerpts, she states that

“l use mainly videos or DVDs about authors studiedlass or interviews with
them, as well as adaptations of literary workshe tinema and recordings of theatrical
plays. | also use CDs with poems recorded in[ICT tools usefl “Complement
discussions about the literary texts, and discims utilization of literature by other
media” [Purpose of ude “The classes get more interesting and these messuassist
in the discussion of literary texts, especiallytive comprehension of the context of
foreign authors. Moreover, students are exposedlitierent English pronunciation
which also contributes to improve linguistic skifach as listening’[Belief towards

usd.

From P2’s excerpts it is possible to notice a r@tabf coherence between this

professor’s beliefs towards the use of videos, DMBd CDs and the purposes she sets
for using these tools in the course she teach&sptissible that professors not only use
ICT tools because of their beliefs towards this, lsg their beliefs also guide their use
of those tools, as has been proposed by Barcel@6)2hat beliefs can both influence
and be influenced by teachers and students’ actibns interesting to mention that
even though she does not explicitly report as pgae to use videos, DVDs and CDs to
improve students’ listening skills, her beliefs sieal that, at least implicitly, she uses
those tools for that purpose too.

P4 (UFRJ), in turn, states that

“l use ICTs in my classes (...) in three ways:.a) (ve went to the Lab or | made
a presentation with datashow b) (...) | searchedlminternet to find relevant texts; c)
(...)discuss in the discussion group a topic stdreclass” [ICT tools usefl “As the
use of Computer Lab is restricted (...) | only taok graduate students there once. The
activity aimed at registering students at Yahoo®sipo that they have access to all the
facilities offered by this service (...). (...) #aurce of research for selection of texts for
my classes, the internet is always used. (...JC3®, even indirectly, make part of my
classes (...). (...)YahooGrupos was created to temmgnt at distance face to face
classes in a number of ways, such as to discusstdbgts and topics, to elaborate
tasks in group, to send summaries of face to feasgses written by students as well as
general communication, suggestion of complememafysites and texts (...JPurpose
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of usd. “Because (the tools) facilitate the communicatioatvbeen professor and
students, facilitate the construction of knowledgeilitate organization of information
and the access to them, allow out of class inteadbetween specialist and students,
contributes to the students’ digital literacy”(’Students learn more with each other
and reflect more about their own learning procefi8éliefs towards ude

P4 expressed her beliefs mainly towards the usdissfission groups and it is
possible to notice the relation of coherence betvibese beliefs and the purposes with
which she uses this tool. In addition to that, etreugh it is not explicitly stated in her
excerpts, her use of other tools such as compuatameected to the internet (in the
Computer Lab) and data show, in addition to en@d;ROMs and websites (as cited in
her response tQuestion ) shows her willingness to contribute to studemlsjital
literacy, thus corroborating her belief ‘contribsite students’ digital literacy’.

Finally, P7 (UFSC) states that

“Email, software (HotPotato), websites, DVD (...)There is a wide range of
great materials available on the web, such as webghat assist in the development of
writing skills and academic writing”[ICT tools used].“(websites) to advice the
development of academic writing skills” (...) “(eipacontact with students, general
orientations, messages (...)" (...) “HotPotatoesoals the creation of activities like fill
in the gaps, question and answer, that can asgstexample, in the teaching of
conjunctions, transitions, punctuations, efd®urpose of usel.Professors should use
all possible and adequate tools in order to reabkirt goals. Tools such as DVD
illustrated the content of the discipline, allowinge to relate the story with the content
of the discipline. Moreover, there is the motivgtiappeal of movies with which
students identify and enjoy. Tools available for dmscipline, such as websites, are
absolutely rich with information, colourful illugttion and graphs that assist (students)
to comprehend the content and (teachers) to relaein goals” [Beliefs towards use].

It is possible to notice in P7’s excerpts thas thiofessor’s use of a number of
ICT tools reflects his belief that professors skodeéploy of resources available to them
to reach their teaching goals and assist theiresitisti learning process. Once more, P7
uses software, website and DVDs in his disciplieeduse of his beliefs towards this

use and, likewise, his beliefs towards the usehefé¢ tools guides his decision of

employing them in his teaching practices.
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Summing up, in all three examples professor's usdCd tools seems to
corroborate their beliefs towards this use ane@wike, their beliefs seem to corroborate
their utilization of the tools, showing that thesea good degree of coherence between
their reported use of ICT tools in the courses thegch in the Letras Inglés
Programmes and their beliefs towards this usegtber responding the last research

questions this study pursues.

4.2 Results of the On-line Semi-structured Intenews

As previously stated in the Method chapter, thelim®- semi-structured
interviews aimed at gaining a better understandihgome participants’ responses to
the questionnaire that were unclear to me, at sgekir further information that could
complement the answers of some questions and, impstrtantly, at obtaining more
details and relevant information about the reporigse of ICT tools in the
undergraduate Letras Inglés Programmes and thieiparits’ beliefs towards the use of
such tools in these programmes. It is importantesiate that only 6 students and 3
professors from the programme at UFSC took patieninterviews.

In the following subsection I firstly present thesults of the qualitative analysis
of the students’ interview and after that | ture @ttention to the professors’ interview.
Again, all the excerpts used to exemplify particifga own words on the use of and
beliefs towards ICT tools were translated by tiisearcher. The original full written
records of students and professors’ responsesetantarviews are in Portuguese and

can be seen in Appendixes O and P.

4.2.1 Students’ Interview
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Overall results from the analysis of data collectacbugh the 6 students’
interviews’ corroborate the findings from the analysis of detélected through the
questionnaires. When asked about which ICT toasuaed in the courses they take in
the Letras Inglés Programme, they confirmed tothsetools they had reported in the
questionnaires. Moreover, when asked about how thiek the use of those tools
assist them in their learning process of the cauesa what the advantages of using
them were, their responses added support to thefbéhey had expressed towards the
use of such tools as identified in their answersthe questionnaire. In order to
demonstrate this confirmation of findings, | pressome excerpts from the interview
with a student concerning the use of ICT toolshe tourses of the Letras Inglés

Programme:

Researcher:You said that e-mail, discussion groups, websitessoftware are
used in the courses of Letras Inglés. What couaseshese?

S12:Well, we had five courses last term and all thefggsors asked me
to create and manage an e-mail group for each amu(s.) Introduction to
Translation Studies used a lot the internet in gahend taught us how to use
the (software)Wordfast, besides having many classes taughtRatterPoint.
Researcher:The internet was used in class?

S12:We had two or three classes and a test in CEEsmputer Lab

Concerning this student’s beliefs about how theséstcomplement the course
or assist in her learning process, excerpts showed:

Researcher:How e-mail/discussion groups contributed to ther@ag of the
courses that used them?

S12:Translation (course) used a lot e-mail group to m#kings clearer,
solve doubts, and send reading material and simgtuff. (...) In Narrative
(course) (...) the interns (mostly MA studentsyusenail group very well.
Researcher:Why?

S12:(...) sending files for reading and solved studetdsibts and issues
through it.

Researcher:Right, so it contributed to your learning becausel yould solve
doubts out of class?

S12:Yes, alot.

2" See Appendixes E, F, G, H, | and J for the sidestits’ personalized interview plans.
8 CCE- Centro de Comunicacéo e Expressao is thdibgivhere the Letras Inglés Programme takes
place at UFSC.
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Researcher: When asked about the relevance of the use of IGIE io the
Letras Inglés Programme, you said you find it vedgvant. Why then?
S12:(...) they are extremely important to make learning meffecient.

(...) When you go to a restaurant, you go agaitheoone where the food arrives

in 15 min in your table or to the one you wait 4 o order the food? You like,

and thus remember the one (restaurant) that waseeawhich (the food)

arrived with less problems, less difficulties, andre quickly to you. ICT tools

eliminate the barriers and practically abolish time

In the excerpts just presented it is possible taicadhat S12 refers to the tools
used for the courses she took which are exactlyséime she reported to use in the
guestionnaire. During the interview, however, Irteal this student was referring to the
use of e-mail as an e-mail group, which she constéo be the same as a discussion
group. It is interesting to mention that there wisve other students (S2 and S36) who
were interviewed that reported the use of e-math&ir responses to the questionnaire
but in the interview they explained they were aliyueeferring to e-mail groups or
discussion groups. If these three students reféoedmail as a discussion group, it is
possible that other students did the same. In ¢hse this finding might help to
understand why students reported e-mail and dismusgoups to serve the same
purposes for the courses, as can be noticed ireTalturthermore, it is also possible to
notice in the excerpts of the interview that S1pregsed positive beliefs towards the
use of those tools in the courses she takes, whgdin, are very similar to the beliefs
she expressed in her responses to the questionBasiles, the excerpts shows that the
beliefs this student says to hold about the uskC@ftools in the courses coherently
relate to the use she said she is making of them.

In addition, there were three students (S2, S22 28i) who reported in the
interviews other ICT tools to be used in the cosiisesides the ones they had already
reported in the questionnaire. For instance, S@rteg e-mail to be the only tool used

in the courses she took in the Letras Inglés Progra. In the interview, however, she

reported the use of CDs, voice recording equiprfrent the Language Lab, DVDs and
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data show. S31, on the other hand, who had repdisedission groups (among other
tools) to be used, in the interview she correctesdif saying that this tool had never
been used in any of the courses she had takem sotfee programme.

Moreover, there was a student whose responses €ointierview showed
disapproval to the way some ICT tools have beenl&ed by professors, as the
excerpts show:

Researcher: Do you think that going to the computer lab torshaon the
internet helped in your learning of the course?

S38:1n Psychology (course) we used it to complete@epahat was like
a website. | think | could have done that at hohpeefer to do it and e-mail it to
the professor.
Researcher: Ok, so in this specific case going to the complakrdidn’'t add
much (to your learning of the course)?

S38:1 think it didn’t.
(..)

Researcher: And when you solve doubts, doesn’t it (e-mail)phiel your
learning process?

S38:Yes, but normally the doubts are like: when | $théwand in, should
| write about this or that?

(...
Researcher: But do you think it (data show) helps in comprei@m (of the

subject being taught), that it (the subject) getsrenorganized to understand,

and things like that?

S38: Well, a class to organize the subject or to préshe content is
good, but more than that you don’t understand thiagymore, and then as you
don’t do anything and only the professor speaks,get sleepy.

The excerpts show that S38 seem not to benefit froahthe way the tools are
being employed in the courses to assist in herniegr process. This finding
complements this student’s responses to the questie@ by bringing important, new
information that helps us to have a better undedstg of her experience using ICT
tools in the Letras Inglés Programme. In her respsrio the questionnaire it was not
possible to infer she did not benefit from someh# tools used in the courses, even

though she reported to have the impression thakests and professors did not know

how to use the tools very well or did not know hmause them in the best way. In the
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interview, then, we learn that she actually did benefit from some tools because of
the way they were being employed, but that sheshptditive beliefs towards the use of
ICT tools in the courses (and in general) when weiployed. This finding corroborate
that of participants S5 and S23 who also disaputdlie way some tools were being
employed in the course, as discussed in the stsidesponses to the questionnaire.

An aspect of the use of ICT tools in the coursest thhad noticed in the
students’ responses to the questionnaire, and heeame clearer to me after the
interviews, was the fact that, to what concerns tbaching of linguistic skills,
professors seem to use only simpler tools, sucG@s (both music and course book
CD) and DVDs (films) and the voice recording equgmhin the Language Lab. From
the students interviewed, S22, S31 and S38 repddetlave improved listening,
speaking and pronunciation by using those tools8, $3®wever, argues that “(...)
professors should receive, | don’'t know, some kificcducation to use these tools.
There should be a specific didactic (approach) twkwith these toofs Moreover, S36
stated t think it (ICT tools) should be taught in the pragome. As | said, I've never
done a big research, but there might be more isterg things (tools) that are not
being explored (at least not by mhe)he other three participants interviewed have no
taken any language courses as they were levellei upore advanced terms of the
Letras Inglés Programme.

In sum, results from the analysis of students’ oesps to the interview
corroborate what was found in the analysis of thesponses to the questionnaire. In
addition to that, the interviews brought complemaeninformation, such as the fact that
some students were not benefiting from the usemmiestools, the use of other ICT tools

which had not been mentioned before and the usalgfsimpler tools for the teaching
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of linguistic skills. This information, thereforbelped to gain a better understanding of

the use of ICT tools in the courses students takeadl as their beliefs towards this use.

4.2.2 Professors’ Interview

Similarly to the results of students’ interview,evall results from the analysis of
data collected through the 3 professors’ intervi@egoborate the findings from the
analysis of data collected through the questioesair

Concerning the use of ICT tools, when asked alwitadols that they reported
in the questionnaire to use in the courses theght@athe Letras Inglés Programme,
two of the professors confirmed in the interviewuse those tools, and reported to use
other ones in addition to them. P6, for instanda) ywn the questionnaire reported to use
e-mail, CDs and DVDs, in the interview she addedgbldata show and overhead
projector to the list of ICT tools employed. P8 tumn, reported in the interview to use
data show or overhead projector (depending on aéity) in addition to e-mail,
websites and CD-ROMs. Finally, P5 did not reporise any other tools apart from the
ones she mentioned in the questionnaire, which wemeil, CDs, software and the
voice recording equipment from the Language Lab.

Regarding their beliefs towards the use of suchstoshen asked about how
they think the ICT tools they use in the coursesytteach could assist the students in
their learning process, professors’ responses addegort to the beliefs they had
expressed towards the use of such tools as idahtiin their answers to the
questionnaire. In order to demonstrate this comatian of findings, | present some
excerpts from the interview with the professors.

Researcher:How do you think e-mail assisted your studenthénlearning of
the course?
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P5: It didn’t assist directly. Well, yes, but onlytime same way that a
written evaluation assists, with the advantage that could keep that in their
computer to check.

Researcher:Did students choose what software to use or ydicated one?

P5: They chose, but some asked me. Actually, theydemdedoing
(sending the recordings) all by e-mail because foeyd it to be easier.
Researcher: The goal was that students recorded their speasaved in
extension .wav and then e-mailed to you for théuatan, right?

P5: Right.

Researcher:And how did the software assist in their learnprgcess?

P5: Actually, | believe it was the same thing as reaug in tapes (...)
Basically what they learned was pronunciation aeg/vocabulary.

(-..)
Researcher:How did it (CD) assist in their learning?

P5: Listening, vocabulary and pronunciation.
Researcher:From the tools we talked about, only CD is used#ss?

P5: Yes. | know there other resources in videos aratyéving, but
there is no time because of curriculum constrajnts

In the interview, P5 argued that the use of e-raad software served more as
practical tools for students to make and send ¢erdings and receive the evaluative
feedback, which P5 stated that assisted them fiiglg@actical and allowing them to
learn some linguistic skills. In addition, CDs asthem with pronunciation, listening
and vocabulary. These findings corroborate what vi@msnd in this professor’s
responses to the questionnaire. During the intervi@wever, | could learn that she is
aware of other resources that could assist herestadn their learning process, but
constraints with the course’s curriculum leavesime to integrate extra ICT tools.

P8’s responses to the interview also brought comefgary information about
her use of ICT tools in the courses she teachabgeasxcerpts show:

Researcher: How do you think that e-mail assist in the studemgarning

process? (...)

P8: For the undergraduate programme, it's used morecfammunication and

to make the material | use in class available gcélonic format.

Researcher:Do you use discussion groups in the courses \axhfe

P8:(...) I need to implement it in the undergraduategramme.

Researcher: And how do you think that this tool (discussioougr) will assist

the students in the learning of the course?

P8: | think that on-line discussions between studengsway to make those who
don’t participate in class for some reason, do it.
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Researcher:You said you use websites. How do they assiktitearning of the

course?

P8: (...) complementing what | say in class, bringogportunities for them to

go deeper in the subject and showing the same duinaifferent ways, e.g.,

visual, audio etc, thus trying to reach studentfedent learning styles.

Researcher:You said that maybe you could invest more timeanning other

tools. Do you do that?

P8: Actually, time is something that counts a lotha thoice of the tool, in how

much time you have to spend to learn this togli{.l. spend 4h a day looking

for/learning new tools, I'll have to find a way tead everything | have to read,
correct everything | have to correct, etc.

From P8's excerpts it is possible to notice tha skes e-mail to keep contact
with her students and send material to them. Maeowebsites are used to
complement the classes, offer the student the opmoy to go deeper in the content
being taught while at the same time adapting tdesits’ learning styles. These findings
corroborate P8's responses to the questionnairaddition to that, in the interview I
learned about this professor’s willingness to irdég discussion groups in her courses,
as she believes this tool can give the opportuiaitgll students to effectively express
their thoughts about the subject being discussetkd learned from the interview that
the heavy workload this teacher argues to have doesallow her to spend time
learning new tools.

As different tools were reported to be used by gsebdrs, beliefs towards how
these tools assist in the students’ learning pso@so stemmed from professors’
responses to the interviews. P8, for instance,rtegan the interview to also use data
show or overhead projector (depending on availgpiind she argued that these tools
assist in the students’ learning process by offeviisual aid and serving as a guide. In
this sense, it is possible to notice coherence dxtvihe use she makes of the tool and
how she believes the tools assist or contributaerstudents’ learning process.

Regarding P6, her responses to the interview bitoagbt of complementary

information to her answers to the questionnairghiinterview, P6 clarified that she
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actually makes use of an e-mail group in the coshseteaches, instead of simply e-
mail. She argued that e-mail groups not only fetdi and narrow students and
professors’ out of class communication, but alderathe opportunity for students to
practice their writing skills, thus corroboratinggerhresponses to the questionnaire.
Concerning the use of movies and songs, she arngu#te interview that she loves
using the former to introduce subjects for disaussieach grammatical points and even
discuss about genre types. In addition, she thinks great to use songs to practice
listening, improve vocabulary and explore gramnatigoints, such as adverbs and
adjectives. P6 not only believes in the many waysgs and films can assist in her
students learning process, but she effectively tises in her teaching practice and
reports having got positive feedback from this pca¢ as the excerpt showrom a
movie, | explored the characteristics of narratias a genre and also worked the issue
of lexical choices... It was a very interestingerkpnce and the students loved it

As previously stated, P6 also reported in the unter to use other tools in
addition to the ones she had reported in the cuestire. One of these tools was the
creation of blogs. According to P6, each studenuldiocreate his/her own blog
(including the professor) to post their thoughtd anpressions in relation to their own
process of second language acquisition (SLA). Tea iwas to make students reflect
about their process of learning a second languagedoon the texts about SLA that
they read for the classes. In addition to blog, &% encouraged students to use
PowerPoint to help them prepare their oral presemsand to use data show to present
them. The goal was to work academic skills withntheehen making presentations
while also using the target language.

According to P6, They made beautiful presentations, using a number o

resources From P6’s reported experiences using ICT toalglass, it is possible to
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notice that besides offering the opportunity fardents to learn in action what they read
in theory, she seems also to be contributing tdr ttigital literacy, as she state$ “
realized that there were some students who had litdey intimacy with PowerPoint,
and with the experience they also learned how @l déth this tool. Moreover, it is
also possible to notice that the beliefs clearlgregsed in P6’s response to Question 5
of the questionnairel ‘think the ICT tools not only enhance the teachang learning
process (...) but also work as a motivational seurs reflected in her use of the tools
in the courses she teaches.

In sum, all three professors’ responses to the\iirge corroborated the findings
from the analysis of their responses to the questive. Moreover, their responses also
brought rich, new, complementary information, sastthe use of other ICT tools which
had not been mentioned before, the fact that sghedule and heavy workload leaves
no time for professors to integrate ICT tools imitltlasses and professors’ willingness
to learn about and employ other tools in the cauthey teach. This information,
therefore, helped to shed light to a better undadshg of the use of ICT tools in their

teaching practice and their beliefs towards thes us

4.3 Results of the Self-reports

As stated in the Method chapter, participants wasked to reflect upon and
write a self-report on the questidA utilizacdo de TICs em cursos de Letras
Inglés: um recurso necessario para a formacdo de tlwros professores e
pesquisadores?'The aim was to gain further understanding of pigaicts’ beliefs
towards the use of ICT tools in the Letras Ingl&sgPammes by analyzing their
personal, individual written report$t is important to restate that 1 student and 2

professors from the programme at UFSC, only, wibte self-reports. The excerpts
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taken from the self-reports to add support to nsgassion of the results were translated
by this researcher and the original full writtenards written in Portuguese can be seen
in Appendixes Q and R.

In this subsection | firstly present the resultstiid qualitative analysis of the
student’s self-report and after that | turn thertiobn to the professors’ self-report.
4.3.1 Student’s Self-report

Results from the analysis of S36’s self-report¢ate that this student considers
the use of ICT tools necessary in the Letras InBi@gramme, as demonstrated in the
excerpts:

“Yes. ICT tools are a necessary resource for thecathn of prospective

teachers and researchers. It's the university’sertd offer full understanding

about these tools for those who don’t have it”) (ue can’t take for granted that

all the students who manage to enter a universigwkhow to deal with ICT

tools. What's necessary is to provide ALL the sttelavith the knowledge that

later will be crucial for them to exert their fummh as teachers or researchers to

the largest exteit

It is possible to notice from the excerpts of S&&ttthis student seems to
consider knowing how to deal with ICT tools as aessary and indispensable feature
for the full exercise of the profession, being thetras Inglés Programme responsible
for providing prospective teachers or researchetis this knowledge. By comparing
S36’s responses to the three instruments usedllecicdata, | could notice that the
findings that stemmed from the analysis to eactrunsent add support to each other, as
in her answers to these instruments she statecusé@ ICT tools to assist in her
learning process of the courses, she expressetivpobeliefs about such tools and
argued that the Letras Inglés Programme shouleibptepare prospective language
teachers to integrate ICT tools effectively in thpedagogical practices. Moreover,

S36'’s beliefs towards the use of ICT tools in tletras Inglés Programme corroborate

overall findings regarding students’ beliefs towsatkis use.
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4.3.2 Professors’ Self-report

Similarly to the students’, overall results fronetanalysis to P5 and P8'’s self-
reports add support to what had already been fauitkde professors’ responses to the
questionnaire and interview. That is, overall, pssors seem to hold positive beliefs
towards the use of ICT tools in the Letras InglésgPamme. In P8’s case, she repeated
in the self-report some beliefs she had alreadytimesd in the questionnaire and
interview, as shown in the excerpts:

“In my view, ICT tools act as a support in the pees of teaching/learning in

the sense of assisting the professor in makingctimtent being taught explicit

(...) and allowing the student to have access tgswaf deepening their

knowledge about the content | believe ICT tools alerk as a motivating factor

for both professors and students, since they allogv class to become more
dynamic and diversified”

In addition to that, P8 also expressed new belafshown in the excerpts:

“For second language learning, specifically, todlsat allow the students to

practice diverse skills (...) become fundamentgl (CTs also work as scaffolds,

assisting students to acquire autonomy for thein é@arning process (...)".

P5, in turn, states that,“in fact, have been using very little technoldgy
teaching, except to facilitate the taskBhis statement corroborates the use she reported
to make of ICT tools in her classes. As a teacland, she reported to use only CD to
assist students developing listening skills andLfmeguage Lab to teach pronunciation.
E-mail and software were used more as practicds ttmofacilitate students doing the
pronunciation tasks, emailing to the professor eewtiving evaluative feedback. It is
interesting to notice in this professor’s use of Bols that these do not always need to
be used for teaching and, still, they play a vergartant role in the course. In this case,
specifically, students saved time and money as tmad the computer to do the

recording and email it to the professors, instedouging a tape recorder or waiting for

the availability of the language lab to do the reamys.
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4.4 Summary of Results

As previously mentioned in the Method chapter, dhgectives of the present
study are to investigate (a) the use of ICT toolsbbth professors and students in
Letras Inglés Programmes; (b) the beliefs of th@eéessors and students concerning
the use of ICT tools in these undergraduate prograsnand (c) the relationship
between the use of ICT tools in Letras Inglés Raognes and the professors and
students’ beliefs towards this use. In order tahethese objectives, the present study
pursued the following research questions, whichhame answered.

1. Do professors of Letras Inglés Programmes makesa of ICT tools in the
courses they teach? If so, which ICT tools do theyse?

The results of the analysis of data collected tbhothe on-line open-ended
questionnaire applied to 48 students (43 from UBRSES5 from UFRJ) and 9 professors
(5 from UFSC, 3 from UFMG and 1 from UFRJ); and theough the on-line semi-
structured interviews conducted with 6 students Zupdofessors from UFSC show that
both students and professors reported a numb&Tofdols to be used in the courses of
the Letras Inglés Programmes of the three instistiparticipating in this study. As
previously explained, | could not contact the studdrom UFMG due administrative
constraints, and for this reason the findings eelab the Letras Inglés Programme at
this institution come only from the professors’ pesses to the application of the
guestionnaire.

Regarding the use of ICT tools in the Letras Ingegramme at UFRJ, the
tools reported to be used according to the 5 stadand the only one professor’s
responses to the questionnaire are: e-mail, diggusgoups, websites, DVDs and
videotapes. In relation to the use of ICT tool¢h@ Letras Inglés Programme at UFMG,

the tools reported to be used according to the &epsors’ responses to the
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questionnaire are: e-mail, discussion groups, CDMRCDVDs, videotapes, websites,
blogs, forums, and virtual environments.

Finally, concerning the use of ICT tools in the rast Inglés Programme at
UFSC, results from the analysis of the 43 studants 5 professors’ responses to the
questionnaire and the 6 students and 3 professesgonses to the interview, show that
they reported a number of tools to be used. Thesks tare: e-mail/e-mail groups,
discussion groups, websites, blogs, CD-ROMs, DVDI&IDplayer, television, CDs
(course book CD and music CD)/CD player, softwdewerPoint, Windows Media
Player, Audacity, Wordfast, HotPotatoes), videasrfrYouTube, data show, overhead
projector and the voice recording equipment fromltanguage Lab.

2. What beliefs do students and professors of Lets Inglés Programmes
have towards the use of ICT tools in these Programes?

Overall results from the analysis of participant&sponses to the on-line open-
ended questionnaire, the on-line semi-structureshvrews and the self-reports indicate
that students hold a number of beliefs towards kiwevICT tools used in the courses
they take in the Letras Inglés Programmes cantassiBeir learning process, as Table
19 shows.

Table 19
Students’ overall beliefs towards the use of IGAsan the courses they take

Students’ overall beliefs towards the use of ICT tols in the courses they
take

favours the use of the target language in reah8dns
facilitates solving doubts with students and predes *
it is a practical tool, helps in communication
students can send and receive material

does not make any difference in the learning p®ces

E-maiil

allow for reflective thinking as students have minee to do the activity
favour the use of the target language in real stna

adapt to students with different learning styles

allow closer contact between students and professor

0.can negatively the discussions because of themamediacy in the
interaction

RO oNDIU s W R

Discussion
Groups
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11. provide extra information and matertal
§ 12. assist in the learning process of some courses
@ 13. allow the student to go deeper in the content efctburses

CD- 14.assist in the perception of sounds and intonatiamoods

15. complement the content and call students interess Yvell as
complement grammar classes and Literature classes

% 16. assist in the learning process of students witlediht learning styles
B = 17. make students get more interested in the subj&uag beught and in
og his/her own learning process
00O 18 let the classes more motivating
o 19.PowerPoint complements courses as students cannioegaheir
< presentations and professors can offer expositi@sses, helps in the
= . . .
£ comprehension and organization of the content efctburses and it is a
n practical and sustainable tool
" 20. course book CD helps to improve listening, pronaten and music CD
§ help to contextualize the content and add fun
) 21. assist in the learning process of students witleint learning styles
m D_ - .
aon 22. make the classes more pleasurable, motivatingfuaddnd help to
00 contextualize the content
VCR 23. compare a film with the respective book complenstetrature classes

Data 24. allow better visualization and understanding of¢betent being taught
show 25 can become tiring if used too often

All the 25 beliefs presented in Table 19 were esped by students from the
Letras Inglés Programme at UFSC in their respotsése three instruments applied to
collect data. The beliefs that are followed by ‘dr{iumbers 2, 9, 10 and 14) were also
expressed by the students from the same prograrhtdERAJ in their responses to the
guestionnaire. As discussed throughout the chaptedents’ positive beliefs suggest
that these tools are contributing and assistintha&ir learning process in a number of
ways, be it by facilitating communication with cdasates and professors, providing
extra material and information, enhancing lingaisskills or by adding fun and
motivation to the classes. A few students, howenegorted not to be benefiting from e-
mail the way it has been employed by professors disdussion groups can be
negatively affected by the non-immediacy of studergarticipation. Still, when
referring to ICT tools in general, some studentdidis showed that it can be a waste of

time if ICT tools are not used with well-delineatebljectives, it can promote solitary
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learning and get monotonous and tiring if usedrtamh. Moreover, little acquaintance
with the tools by both students and professorshlpros with infra-structures and lack
of technical support are also factors that inhité use of ICTSs.

Likewise students, professors also expressed a ewuofbbeliefs towards how
the tools they use in the courses they teach asdiseir students’ learning process and
in their own pedagogical practice, as presentékhlle 20.

Table 20
Professors’ overall beliefs towards the use of t6dls in the courses they teach

Professors’ overall beliefs towards the use ICT tds
in the courses they teach

1. facilitates communication between professor andesits (P1, P5, P7, P8,

= P9)
g % 2. offer the opportunity for student to use the tarigeiguage and practice
W S writing (P6)
w 3. asynchronous interaction between professor andkestuat best time and
o place (P1, P4)
e 4. good tools for discussion and reflection (P1)
(-2 5. facilitate communication between professor andestts (P4, P9)
2 6. facilitate collaborative construction of knowleddacilitates organization
0 and access to information, contribute to studedigital literacy and
3 students learn more with each other and refleceroartheir own learning
o process (P4)

7. good source for research and assist students terstadd the content

being taught goals as offer many different resai(Bg)

8. assist to develop study strategies and to locébenration(P3)
jﬁ 9. complement and allow going deeper in the conted} (P
‘» 10. assist professors to reach their goals as offelyrddferent resources (P7)
G 11.allow professor to reach students with differexarhing styles and can be
= motivating for students (P8)

" 12.help with pronunciation (P3)

A % 13. provides good quality input and help to improvéeinsng (P5)

Ox 14.promote different points of view of literary texi32)

DVDs 15.motivate students and complement the discipling (P7
16.help to improve listening and classes let morer@sting (P2)
17.assist to introduce the topic of discussion ang tediching linguistic skills
such as grammar (P6)

18.assist to practice pronunciation (Windows MediayBta Audacity Quick
Time) (P5)

19. PowerPoint facilitates presentation and discussion of relevaoyics,
optimize explanation of content with visual aidsdastudents get more
concentrated in the classes (P9)

20. contribute to students digital literacy (P6)

Software
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CDs 21.helps to improve listening (P2, P5, P6)
22.classes get more interesting (P2)
23.s0ngs can assist in the teaching of grammar fumiiB6)

Blogs 24.students have the opportunity to practice writimghie target language (P6)
25.complement the classes as offer the students & fool self-reflection
regarding the subject being taught (P6)

VCR 26. classes get more interesting and help to impreterling(P2)

Lang. 27.assist to practice pronunciation (P5)
Lab

Data 28. offer more visual aid, and assist in the learningcpss working as a guide
show for both professors and students (P8)

Table 20 presents the overall beliefs identifiethie professors’ responses to the
three instruments used to collect data for thegmestudy. As explained, P1, P2 and P3
refer to the professors from the Letras Inglés Rnogne at UFMG, P4 refer to the
professor at UFRJ and P5, P6, P7, P8 and P9 refiretprofessors at UFSC. In this
sense, the beliefs presented in Table 20 are fetlowy the identification of the
professors who expressed them. Similarly to thdesits, professors’ responses show
that their use of ICT tools in the courses theycheaan contribute and assist their
students learning process in a number of ways, siscbffering the opportunity for
students to use the target language, facilitatingess to information, enhancing
linguistic skills, contributing to their digital teéracy and serving as a motivational
source for the classes. Apart from that, some psaiies claimed that the amount of time
spent in learning how to use the tools, courseiadum constraints and heavy
workload are reasons why they do not use more sliient ICT tools in their classes.

3. What is the relationship between the use of ICTools in Letras Inglés
Programmes and the beliefs of professors and studisntowards this use?

Results from the analysis of the triangulation afadindicate that professors’
beliefs towards the use of ICT tools in the coutbey teach are coherent with the use

they reported to make of such tools, as was demaiadtwith examples in the end of
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subsection 4.1.2. So, according to the resultsesprofessors do not only believe that
CDs, for instance, assist students to enhanceailigiebut they reported to effectively
use them in their pedagogical practices.

Likewise, the analysis of data from the majoritystdidents indicate that their
beliefs towards the use of ICT tools employedhe tourses they take are coherent
with the use they reported to make of those toats,exemplified in the end of
subsection 4.1.1. In other words, some studentonigt believe that PowerPoint, for
instance, facilitates the comprehension of the exttnbut they also reported to be
benefited by the use of this software for theird@ay process. There was one student
(S5), however, who argued that ICT tools do not enaky difference in his learning of
the courses he takes. That is, this student useaileand discussion groups in the
courses he takes in the Letras Inglés Programmehbutdoes not believe they

complement or assist in his learning process.

4.5 Summary of the Chapter

In this chapter, | presented the analysis of datkeated for the present study,
illustrating it with excerpts from the on-line opended questionnaire, on-line semi-
structured interview and self-reports from bothdstuts and professors from the Letras
Inglés Programme at UFSC, and excerpts from thénenepen-ended questionnaire
from professors of the same programme at UFMG dfdJand students from UFRJ.

In the next chapter | present a summary of the rfiagings of this study as
well as some pedagogical implications of it. | afgmnt out its limitations and offer

suggestions for further research.



120

CHAPTER V

FINAL REMARKS
In this chapter, I will first summarize the maimdings of the present study.
Then, | will point out its limitations and offer ggestions for further research. Finally, |

will present some pedagogical implications of tinelihgs.

5.1 Summary

The objectives of the present study were to ingasti a) which ICT tools are
used by professors in the courses they teach iébas Inglés Programmes; b) the
beliefs of professors and student from these progres concerning the use of such
tools and c) the relationship between the useeaxddhools and professors’ and students’
beliefs towards this use.

Participants were 48 students (43 from UFSC andrdon fUFRJ) and 9
professors (3 from UFMG, 4 from UFSC and 1 from UFRrom Letras Inglés
Programmes offered by three different institutioBsta collection consisted of the
application of three instruments. The first instemhapplied to all participants was the
on-line open-ended questionnaire which aimed atiriop out which ICT tools, if any,
are used by professors in their courses, as walh&sd participants’ beliefs towards
the use of such tools in the Letras Inglés Prograsariithe second instrument was the
on-line semi-structured interview, applied to 6dsts and 3 professors from UFSC.
The aim was to gain a better understanding of s@sgonses that were unclear to me,
to seek for further information that could complemtihe answers given to some of the
questions and, most importantly, to obtain moraiteeind relevant information about

the reported use of ICT tools and the participabédiefs towards the use of such tools
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in the Letras Inglés Programmes. Finally, self-repeas the last instrument used to
collect data from 1 student and 2 professors frdr$ 0, theaim of which was to gain
further understanding of participants’ beliefs tosdgathe use of ICT tools in those
programmes.

Having provided an overview of the instruments usedollect data for the
present study, | will now present the conclusionawah from the findings obtained

through the analysis of data.

5.2 Findings

Analysis of the overall results reveals that prefes from the Letras Inglés
Programmes of all three universities participaimghis study reported to use ICT tools
to complement the courses they teach, thus faaigahe teaching process itself, and
assisting their students in their learning procédtmgether, the ICT tools reported both
by students and professors as being used in thesethey take/teach in the Letras
Inglés Programmes are: e-mail/e-mail groups, dsounsgroups, websites, blogs,
videos from YouTube, virtual environments, forurasftware (PowerPoint, Windows
Media Player, Audacity, Wordfast, HotPotatoes), RDMs, DVDs/DVD player, CDs
(course book CD and music CD)/CD player, videota(M3R), television, data show,
overhead projector and the voice recording equiprfrem the Language Lab. As has
been exemplified in the excerpts of some professomubsection 4.2.2, | found that
some professors show more enthusiasm than othe¥s Wwitomes to the use of ICT
tools in the courses they teach. There seems @ fe¢ation between the increase of
enthusiasm to use ICT tools and the familiarityrmthhese tools, as well as between a
decrease of this enthusiasm and the tight schedbk professors have to follow

which consequently leave them very little spareetiim dedicate to the learning of new
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tools. In addition, students claim that it is thetdas Inglés Programme’s responsibility
to educate prospective teachers on the use ofd@I§ so that they can make full use of
this knowledge to benefit his/her teaching practcel contribute to the students’
learning process and digital literacy. Similarlyamy professors expressed the wish that
courses or workshops be offered by the departmernhat they could learn ways of
making better use of the ICT tools they already lesn@and also learn about new ones.

In relation to the beliefs identified in the panpiants’ responses, the analysis of
the results revealed that both students and prfedsold predominantly positive
beliefs towards the use of the ICT tools reportecoé utilized in the courses they
take/teach in the Letras Inglés Programmes, asbeaseen in Tables 19 and 20 in
subsection 4.4 of chapter IV. The large majoritgtadents’ beliefs referred to how the
tools complement the classes, to their influencéhencontent taught, and to how these
tools can be of assistance within the learning ggec The negative beliefs identified
had to do with the way in which the tools were geemployed, with the limitations
involved when trying to integrate the tools in tlasses and with infrastructure.

Similarly, professors’ beliefs also referred to hthe ICT tools they use in their
courses complement the content taught, and thdenpal to assist in the students’
learning process. The negative belief expressedobye professors was related to the
amount of time spent in preparing classes thatudelthe use of ICT tools, since
professors are not always well-acquainted with tit@s. Moreover, by contrasting
students’ beliefs with those of professors, | fotimat most of them are congruent. This
might be an indication that professors’ pedagogicalls set for employing ICT tools in
their courses to assist in the students’ learnnoggss are being achieved.

Finally, concerning the relationship between thetipigants’ use of the ICT

tools reported to be employed in the courses thkg/teach and the beliefs they hold
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towards this use, analysis of the results showss therall, what participants say they
believe about the use of ICT tools is coherent whth use they claim to make of these
tools. In other words, professors not only belithat the ICT tools they reported to use
can benefit their students in a number of waysT@se 20 shows), but they reported to
effectively use these tools in their pedagogicacpces. Likewise, the large majority of
students not only believe that the ICT tools usethe courses assist in their learning
process in a number of ways (as Table 19 shows)hey reported to effectively use

these tools in the courses they take. There werestudents, however, who reported to
believe that ICT tools can assist in their learnpm@cess, but that they were not
benefiting from these tools due to the way someth®fm were currently being

employed. In addition, another student reportedadielieve ICT tools can assist in his
learning process, and claimed that the two toclndé and discussion groups) used in

the course did not make any difference.

5.3 Limitations of the Study and Suggestions for Fther Research

The first limitation of the present study regardee tvery low number of
participants from the Letras Inglés Programmes BRUand UFMG. As previously
stated, administrative constraints prevented mm ftontacting the students from UFRJ
and UFMG, and for this reason the results hereeptes may not account for the state
of affairs in the programmes at those two inswiu$i. Future studies, therefore, should
avoid this limitation by contacting the Letras laéglDepartment’s chair far in advance
in order to learn what procedures must be folloveeckach the students enrolled in the
Letras Inglés Programmes.

The second limitation refers to time constraintgollkept me from running a

pilot test on the questionnaire. Some participaeigorted to find this instrument
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somewhat repetitive. | also noticed after collegtihe data that some of the questions
appear to have sounded ambiguous to some partisjpas they responded about ICT
tools in general when | was actually looking fdioimation about the ICT tools used in

the courses specifically. In this regard, futuredgts might consider running a pilot test
on questionnaires to avoid repetitions and ambegiit

Moreover, as the ‘Metacognitive Approach’ was time @dopted to investigate
beliefs in the present study, such beliefs werey amflerred from participants’ verbal
declarations and not from what they actually doerkEvhough | considered this
approach appropriate for the purposes of this stusipce | was dealing with a large
sample of participants -, future research projewy want to explore the beliefs held by
students and professors from Letras Ingles Progesmiowards the use of ICT tools
from a ‘Contextual Approacf? point of view.

In addition, findings showed that one student reggbnot to believe that ICT
tools can assist in his learning process of thesesuhe takes in the Letras Inglés
Programme. Other students might share the sameaoaopiimherefore, future studies
might wish to focus on the reasons that lead stisdmmd/or professors to develop such
beliefs since, according to Ertmer (1999), negatiekefs can be a barrier to the use of
ICT tools.

Finally, the present study did not inquire into @hiICT tools professors use in
which courses or subjects. According to Sutherletnal (2004), some subjects may, by
their nature, be more suitable for the use of 16314 than others. In the face of this,
further research focusing on which tools are useavhich courses in Letras Inglés
Programmes could contribute to a better understgndf why some professors use

more ICT tools than others, as has been noticétkifindings of this study.

29 As previously put in the chapter of Review of thirature, in the Contextual Approach the
relationship between beliefs and actions are directdressed, as investigations are done in thegare
context and moment of students’ interactions.
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5.4 Pedagogical Implications

| hope that the findings of the present researdjept regarding the positive
beliefs students hold towards the in-class use @F tools and their reports of
effectively benefiting from these tools serve asrepiration for those professors who,
for whatever reason do not use ICT tools to, fraw on, consider integrating them in
their pedagogical practices. In using certain toltsvever, professors should take into
consideration students’ linguistic level, so tHa¢ experience using the tools does not
become a frustrating one.

Moreover, students claimed that professors use tmymore simple tools
(DVDs, CDs, CD-ROMs and recording equipment frone thnguage lab) to help
students develop their linguistic skills. The sash@lents also stated that the internet is
an endless plethora of possibilities and that thieg it all the time to practice
pronunciation and improve vocabulary, listeningdiag, writing, and speaking skills.
In the face of this, professors may wish to leawremabout their students’ out of class
use of ICT tools and try to bring those experiertoate language classroom.

Results also showed that a few students reportetbrio@nefit from the way that
some professors were using certain ICT tools iir tt@urses, and that it seemed that
some professors did not know very well how to degh ICT tools. This finding could
instigate professors to reflect whether the goalsfer using the ICT tools in their
courses are in fact being reached and to, basetii®neflection, take the necessary
measures to achieve them. It is also important ghafiessors motivate students to use
the ICT tools offered in class and show them hogsé¢htools can effectively help them

in their learning process.
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As some professors argued, their lack of familawith the great number of
ICT tools to choose from and the lack of time tarie about them (due to heavy
workload and tight schedules) keep them from eiffebt integrating such tools in their
classes. In this sense, the present study hoppsotide police-makers at institutions
offering Letras Inglés Programmes with useful infation and evidence of the need for
development of ICT training courses to enable msdes to make the best possible use
of ICT tools in their classes.

Moreover, as previously put, students claimed tiais the Letras Inglés
Programmes’ responsibility to educate prospeciaehers on the use of ICT tools in
order to allow them to make full use of these topistentialities, benefiting their
teaching practice and contributing to the studelets’ning process and digital literacy.
In this sense, future reforms on Letras Inglés Rnognes’ curricula might consider to
integrate a course on the use of ICT tools forifpréanguage teaching and learning to
better prepare future teachers for this new traretiucation.

In the same vein, future changes in Letras Inglégmf@mmes’ curricula should
include both professors and students’ points oWwvabout the use of ICT tools for
teaching and learning, since they will be the esérsi and therefore alone responsible
for any effective integration of these tools in th@riculum. Altogether, the present
study brings valuable information about professomg students’ beliefs towards the use
of ICT tools in courses of Letras Inglés Programmvbsch could serve as a starting
point to guide future curricular reforms.

As long as the reform is not yet carried out amaghtng courses are not offered,
professors - based on their own need to gain fuithewledge about ICT tools, as
findings of the present study indicated - could ageg in a closer dialogue with

professors from other institutions who have beeseasching about the use of ICT tools
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in education and, more specifically, for languagaching and learning, in order to
promote events such as workshops or conferencdsaiha at bringing valuable
information and fresh ideas on how to make the pesstible use of ICT tools. Such
events and workshops should also count with theicgazation of Letras Inglés
Programmes students who, for having grown up indigéal age (as claimed by many
participants in the present study), are bound t@ maany experiences to share, as far as

the use of diverse ICT tools for language learmsngpncerned.
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